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Save the Date
ACTFL is coming to Orlando in 2013!

Visit www.actfl.org  
for all Convention information  

and program updates!

Pre-Convention WorkshoPs 
on thursday, november 21

the american Council on the teaching of Foreign Languages 
(aCtFL) annual Convention and World Languages expo, 
where learning comes alive, features over 600 educational 
sessions covering a wide spectrum of the language profession 
addressing the theme New Spaces, New Realities: Learning 
Any Time, Any Place. More than 250 exhibiting companies 
will be showcasing the latest products and services for you 
and your students. the aCtFL Convention is an international 
event bringing together over 6,000 language educators from 
all languages, levels and assignments within the profession.

announCing our keynote sPeaker:

tony Wagner
harvard’s innovation education fellow at the  

technology and entrepreneurship Center

Please join us at

mark these imPortant dates  
on your Calendar:

July 10
Deadline for Early Bird Registration

oCtober 24
Deadline to Make Housing Reservations

oCtober 30
Deadline for Advance Registration

registration and housing  
oPen at WWW.aCtfl.org
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Al-Kitaab fii Ta callum al-cArabiyya
A Textbook for Intermediate Arabic: Part Two
Third Edition
Kristen Brustad, Mahmoud Al-Batal, 
and Abbas Al-Tonsi 
978-1-58901-962-1, paperback, 1 DVD-ROM, Student’s Edition  $69.95
978-1-58901-966-9, paperback, 1 DVD-ROM,  Teacher’s Edition

The Georgetown Dictionary of Iraqi Arabic
Arabic-English, English-Arabic
Mohamed Maamouri, Editor
978-1-58901-915-7, hardcover, $79.95

En otras palabras
Perfeccionamiento del español por 
medio de la traducción
segunda edición
Patricia V. Lunn and Ernest J. Lunsford
978-1-58901-974-4, paperback, $26.95

Sons et sens
La prononciation du français en contexte
Anne Violin-Wigent, Jessica Miller, 
and Frédérique Grim 
978-1-58901-971-3, paperback, 1 DVD-ROM, Student’s edition, $79.95
978-1-58901-985-0, paperback, 1 DVD-ROM, Teacher’s edition

Brave New Digital Classroom
Technology and Foreign Language Learning
Second Edition
Robert J. Blake
Foreword by Claire Kramsch

“ . . . in every chapter we are reminded that the technology is 
not a panacea in itself. It urgently needs the teacher to harness 
it properly if it is to help learners achieve the ultimate goal of 
foreign language learning: becoming bilingual.”

—From the Foreword by Claire Kramsch
978-1-58901-976-8, paperback, $26.95
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A Flexible Interactive World 
Language Curriculum

Make the academic excellence of Middlebury 
College available to your students.
Middlebury Interactive, the recognized leader in digital world 
language education, provides access to superior online programs 
that prepare students with the skills and cultural understanding 
to compete in the 21st Century global marketplace.

Interactive courses:

•	 	Integrate	communication,	culture,	connections,	comparisons	
and communities at varying levels of immersion.

•	 	Offer	customized	programs	and	courses	that	are	specifically	
designed at grade level.

•	 	Engage	students	in	a	variety	of	activities,	practices,	tasks	 
and assessments.

•	 	Align	with	the	Standards for Foreign Language Learning in the 
21st Century.

Visit middleburyinteractive.com for more information, or call 800.596.0910

Middlebury Interactive Languages is a joint venture between 
Middlebury College and K12 Inc.

Exposure – Grades K-5

Introduction to basic 
expressions, words and  

phrases, with a primary focus  
on listening and speaking

Competency – Grades 6-12

Development of vocabulary,  
grammar, sentence structures  

and culture, with explicit,  
guided learning 

Fluency – Grades 9-12

Application	of	language	 
in natural context, as  

well as observation and  
intuition within a context

All the Right Options in a 
Proven, Vertically Articulated 
Online Curriculum.

485-023_FPlanguage_Ad_MARCH_FNL.indd   1 4/1/13   2:48 PM
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Language Educator

F e a t u r e s

O N  T H E  C O V E R :
Karina Eversley has used her Russian language 
ability in her work at NASA. She is shown here 
(middle) doing underwater training similar 
to the zero-G experience of space with two 
astronauts (one from NASA and one from 
Japan’s space agency). Learn more about 
professionals using their language and culture 
skills in the new section “Language Impact: 
Where Language Learning Can Lead” on p. 36.
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F e a t u r e s

Live language.
Where will it take you?

Latin American Literature       
Una nueva ventana a la literatura  
de Hispanoamérica

vistahigherlearning.com/new-he



Your resource for research: 
Don’t Miss the Summer Issue of  
Foreign Language Annals

The Role of Methods Textbooks in 
Providing Early Training for Teaching 
with Technology in the Language 
Classroom Nike Arnold

This study focuses on one component of train-
ing in computer-assisted language learning 
(CALL), the textbooks used in methods courses, 
and employs content analysis to investigate how 
popular methods textbooks discuss CALL.

Foreign Language Student Teaching:  
Do Supervisor Qualifications Really 
Matter? Scott P. Kissau & Bob Algozzine

This study compares the beliefs of language 
teacher candidates and supervisors with and 
without second language teaching qualifica-
tions to explore the extent to which these 
three groups share similar beliefs about effec-
tive language teaching. 

Impact of Instruction on Shaping or 
Reshaping Stereotypical Cultural 
Representations in an Introductory 
French Course Isabelle Drewellow

Using a combination of interviews and ques-
tionnaires, this study explores the ways in which 
learners’ pre-conceived images and representa-
tions of the French language and culture change 
and develop in an introductory French course.

A Discussion-Based Online Approach  
to Fostering Deep Cultural Inquiry in an 
Introductory Language Course Paula 
Garrett-Rucks

This study explores the development of 
beginning French language learners’ intercul-
tural understanding in a computer-mediated 
environment where students discussed online 
cultural instruction among peers, in English, 
outside of formal instructional time.

Oral Proficiency Standards and Foreign 
Language Teacher Candidates: Current 
Findings and Future Research 
Directions Eileen W. Glisan, Elvira 
Swender & Eric A. Surface

For teacher candidates, the ACTFL/NCATE 
Program Standards for the Preparation of 
Foreign Language Teachers establish minimum 
oral proficiency levels based on the ACTFL 
Proficiency Guidelines—Speaking. Utilizing 
ACTFL OPI data, this study examines to what 
extent candidates are attaining the ACTFL/
NCATE Oral Proficiency Standard of Advanced 
Low in most languages or Intermediate High in 
Arabic, Chinese, Japanese, and Korean.

Spanish Teachers’ Sense of Humor and 
Student Performance on the National 
Spanish Exams Peter Swanson

This research investigates the relationship 
between the perceived sense of humor of 
in-service Spanish teachers and their students’ 
scores on the National Spanish Exams. The 
study indicates that teacher sense of humor is 
related to student achievement on the exams 
and to the teachers’ future occupational plans 
to either remain in the classroom or leave 
the profession. 

Conceptualizing Pronunciation as Part of 
Translingual/Transcultural Competence: 
New Impulses for SLA Research and 
the L2 Classroom Mareike Müller

The critical discussion of current teaching and 
research practices shows that the realm of pro-
nunciation has benefited little from debates on 
intercultural language learning. In order to link 
the teaching of pronunciation with learner needs 
in intercultural encounters, this article develops 
the concept of pronunciation-as-language.

Bilingual Vocabulary Knowledge and 
Arrival Age Among Japanese Heritage 
Language Students at Hoshuukoo 
Yoshiko Mori & Toshiko M. Calder

This study examines bilingual vocabulary 
knowledge in relation to arrival age among 
Japanese children attending hoshuukoo (i.e., 
supplementary academic schools for Japanese-
speaking students) in the U.S. It examines the 
relationship between Japanese as a first language 
and English as a second language, as motivated 
by the notion of linguistic interdependence.

Does Beginning Foreign Language 
Instruction in Kindergarten Make a 
Difference? Results of One District’s 
Study Beverly A. Boyson, Martha 
Semmer, Lynn E. Thompson & Marcia 
H. Rosenbusch

This article describes two Spanish programs in 
the Westport (CT) Public Schools: their new, 
long-sequence K–8 program and the short-
sequence Grade 5–8 program it replaced. A 
five-year study examined students’ oral and 
listening comprehension proficiency levels in 
each program at the end of Grades 5 and 8.

The Value of Short-Term Study Abroad: 
Learners’ Acquisition of Region-
Specific Forms Anne Reynolds-Case

This study reveals the effects of a short-term 
study abroad program in Spain on students’ 
comprehension and production of the second 
person plural form, vosotros. The researcher 
follows a group of students during their 
four-week program in an effort to assess their 
exposure to and use of the vosotros form while 
in Madrid and administers pre- and post-
program surveys.

The Summer 2013 issue of Foreign Language Annals contains a rich body of information to help language educators 
explore the latest research and apply it in their own classrooms. When the next issue of ACTFL’s journal arrives in your 
mailbox in June, be sure to check out the following articles:

The American Council on the Teaching of Foreign Languages

ARTICLES ONLINE You can also view published articles from Foreign Language 
Annals even before they are in print. Go to the Wiley Online Library at wileyonline 
library.com/journal/flan to discover the latest from ACTFL’s widely acclaimed journal.

Hear Directly from  
the Authors!

Readers of Foreign 
Language Annals are now 

able to view video presenta-
tions prepared by some of 
the issue’s authors high-

lighting their research and 
explaining how it translates 
to classroom application at 
wileyonlinelibrary.com/

journal/flan.

Foreign Language Annals

Volume 46  •  No. 2  •  Summer 2013

The American Council on the Teaching of Foreign Languages



Toni Theisen
ACTFL President

One of the joys of my job as a high school language teacher is the excitement of Eighth Grade Night. Students from all 
over the city descend on schools with their parents to learn about high school life. The atmosphere is very much like 

a carnival with music, T-shirts, cheers, and information about different class choices. We have world language tables filled 
with brochures, photos, and videos of class activities, as well as current students helping spread the word of the value of 
language learning.

This year, a determined young woman came up to me and said she wanted to take French next year. I asked her why 
and without hesitation she replied that she has been researching a video gaming design company and one of the require-
ments is to know French. She wants to know if I can help her get that job.

Wow, I thought. This student has a plan. Whoa, I then thought. What do I know about video game design? How can 
I guide this student to follow her passion and do so in French, when I have hardly ever played video games? What do I 
know about the culture of video gaming—let alone what this looks like as a career option? 

Using my best technology literacy skills, I went to the Internet to do some research—only to discover that video gam-
ing is very much like what 21st century learning should be and what 21st century careers are becoming more and more. 
Jane McGonigal has explored the power of gaming and reveals many important aspects in her recent book and online 
TED Talk.

First of all, even though there may be competition, players want other gamers to succeed. So in a true sense of collabo-
ration there is help and encouragement as each player moves to “level up.” Secondly, an “epic fail” is not a disaster, but 
rather an authentic learning experience and another chance to succeed. Through so-called failure, students reflect on their 
goals and monitor their progress. Next, all viewpoints are seen as valid and add to the richness and creative aspects of the 
game. Since gamers come from all over the globe, the notion of an interconnected, multilingual, and multicultural world 
is completely validated within gaming culture. Finally, engaging in a game does not mean a group of similar people in 
the same confined space playing at the same time from the same type of equipment, rather it is a diverse group of players 
interested in the same game, playing from locations all over the world, at different times of the day, using all kind of tools 
to succeed.

How can I take this information and guide this young learner and others to follow their passions? I can start by finding 
level-appropriate complex texts that will help them frame, analyze, and synthesize information. Texts like these also align 
with many principles of the Common Core State Standards. Effective collaboration where learners can negotiate meaning 
across language and culture in order to explore problems and issues from their own and different perspectives is essential. 
Knowing this, I can incorporate opportunities for students to work together on purposeful and meaningful tasks, such 
as by finding partner schools in other countries. Maybe there is even a way to find a video gamer mentor in a Franco-
phone country for this motivated student. Knowing how important it is to explore one’s own passion, I must find time for 
students to be self-directed.

Of course, this young woman may or may not ultimately become a video game designer, or it could be one of several 
careers she will have in her lifetime. What is essential is that as an educator I have helped her develop skills she can trans-
fer to any language and to any 21st century career. 

What’s important for us all to remember is that our students are learning the importance of and accepting the challenge 
to be active members of a global community both competitively as well as in the spirit of collaboration. Our job is to help 
them along in this journey.

Preparing Students for 21st Century  
Careers in a Global Community

President’s Message

Learn More
Jane McGonigal’s TED Talk: “Gaming Can Make a Better World”
www.ted.com/talks/jane_mcgonigal_gaming_can_make_a_better_world.html

Reality Is Broken: Why Games Make Us Better and How They Can Change the World
www.realityisbroken.org
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BreakingNews	 U.S. and International Language News

UK Releases Report on Demand and Supply of Language Skills

In February, the British Academy published 
a report entitled Languages: The State of 

the Nation—Demand and Supply of Language 
Skills in the UK, which outlines baseline data 
on foreign language use and deficits in Eng-
land, Northern Ireland, Scotland, and Wales.

Two new pieces of research were specially 
commissioned to inform the report. These 
include a survey of UK employers conducted 
in conjunction with Rosetta Stone and up-
to-date language-focused intelligence on 
the labor market. These are combined with 
a wide-ranging appraisal of the language 
policies across the four countries of the 
United Kingdom and a synthesis of existing 
evidence on language skills.

Languages: The State of the Nation pres-
ents both a longitudinal perspective on the 
UK’s supply of graduates with high language 
competencies into the labor market and 
future-scoping of emerging strategic needs. 
It highlights a “vicious circle of monolingual-
ism,” which in turn is causing market failure 
in the demand and supply of skilled linguists 
across all sectors of the UK economy.

Key findings from the report include:

•	 	There	is	strong	evidence	that	the	UK	is	
suffering from a growing deficit in foreign 
language skills at a time when globally 
demand for these skills is expanding.

•	 	The	range	and	nature	of	languages	being	
taught is insufficient to meet current and 
future demand.

•	 	Language	skills	are	needed	at	all	levels	
in the workforce, and not simply by an 
internationally mobile elite.

•	 	A	weak	supply	of	language	skills	is	push-
ing down demand and creating a vicious 
circle of monolingualism.

•	 	Languages	spoken	by	British	school-
children, in addition to English, represent 
a valuable future source of supply—if these 
skills can be developed appropriately.

These findings offer cause for both cautious 
optimism and rising concern, say the study’s 
authors. The diverse demographics and 
world-class higher education system in the 
UK provide the tools to respond to the chal-
lenges and opportunities of the future. But, 
too often, education policies are operating 
in isolation of demand. The report con-
cludes that without action from government, 
employment, and education sectors, the UK 

will be unable to meet their aspirations for 
growth and global influence.

The summary and full reports are avail-
able online at www.britac.ac.uk/policy/
State_of_the_Nation_2013.cfm.

New Initiative Opens Access to Arabic Science Education

Just before she left her position as Secretary of State in February, 
Hillary Clinton launched a project that will lower obstacles to 

scientific education for Arabic-speaking people across the world. In 
one of her final acts as America’s top diplomat, Clinton launched the 
Open Book Project (OBP), which will make high-quality educational 
resources freely available online in the Arabic language.

The OBP is a joint initiative between the Arab League Educa-
tional, Cultural and Scientific Organization (ALESCO) and the State 
Department, focusing mainly on science and technology. According 
to Clinton, the architects of the project intended that by broadening 
access to information, people precluded from information by poverty 

or distance would be more likely to benefit. “Our hope is to lower 
geographic, economic, and even gender-based barriers to learning,” 
she said at the project’s launch in Washington.

Open educational resources can be accessed by anyone connected 
to the Internet. The content can be text, multimedia, or audiovisual. 
Materials in the program will be released under an open license, 
meaning creators or copyright holders are allowing it to be adapted 
and reused. Under this arrangement, materials can be freely down-
loaded, printed, and distributed. The OBP material will only be avail-
able online initially but there are plans for distribution in other media.

Learn more online at www.state.gov/p/nea/openbook.

Similar Effort Pursued in U.S. 
A new report called “Languages for All: 
Perspectives and Evidence,” sponsored by 
ACTFL, American Councils for International 
Education, JNCL-NCLIS, the DLI Founda-
tion, as well as the British Academy and 
the Australian National Academy for the 
Humanities, will be produced in 2013. 
This upcoming publication, part of the 
ENLIGHTEN initiative from the Center for 
Advanced Study of Language (CASL) at the 
University of Maryland, will be similar to 
the recent report released by the British 
Academy. This effort is designed to show-
case evidence of how the language learning 
process in the United States has improved. 
The project will be led by Dr. Richard Brecht 
and will combine research done by CASL 
with proof of what can be produced with 
K–12 and postsecondary students. Find out 
more about this effort in the Q&A interview 
with Dr. Brecht on p. 39 of this issue.
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Want	to	reach	over	17,000	language	teachers	and	
administrators?	Place	an	ad	in	an	upcoming	issue	of		

The Language Educator. 

Advertising inquiries should be addressed to 

Alison Bayley at abayley@actfl.org;  
(703) 894-2900, ext. 109.

Advertise in  
The Language Educator!

Bilingual Babies Learn Grammar Early

Infants as young as seven months can distinguish between, 
and begin to learn, two languages with vastly different gram-

matical structures, according to new research from the Univer-
sity of British Columbia (UBC) and Université Paris Descartes.

Published February 14 in Nature Communications and pre-
sented at the 2013 Annual Meeting of the American Association 
for the Advancement of Science (AAAS) in Boston, the study 
shows that babies in bilingual environments use pitch and 
duration cues to discriminate between languages with opposite 
word orders, such as English and Japanese.

In English, a function word comes before a content word 
(e.g., the dog, his hat, with friends) and the duration of the 
content word is longer, while in Japanese or Hindi, the order is 
reversed, and the pitch of the content word higher.

“By as early as seven months, babies are sensitive to these 
differences and use these as cues to tell the languages apart,” 
says UBC psychologist Janet Werker, co-author of the study.

Previous research by Werker and Judit Gervain, a linguist at 
the Université Paris Descartes and also a co-author of the new 
study, showed that babies use frequency of words in speech to 
discern their significance.

“For example, in English the words ‘the’ and ‘with’ come 
up a lot more frequently than other words—they’re essentially 
learning by counting,” says Gervain. “But babies growing up 
bilingual need more than that, so they develop new strategies 
that monolingual babies don’t necessarily need to use.”

“If you speak two languages at home, don’t be afraid, it’s not 
a zero-sum game,” says Werker. “Your baby is very equipped to 
keep these languages separate and they do so in remarkable ways.”

Learn more about the study at tinyurl.com/bilingual- 
babies-grammar.

Adopt the MLA Handbook
for Your Spring/Fall Classes.

Phone orders  646 576-5161 ■ Fax  646 576-5160 ■ www.mla.org

www.mlahandbook .org

Assign It.
Your students can start 
using the Handbook the 
day you assign it. They 
can buy access online at    
www.mlahandbook.org 
(a print copy will be mailed 
to them) or purchase a 
print copy online or at  
their local bookstore (each 
print copy comes with an 
online-access code).

Recipient of Choice 
Award for Outstanding 
Academic Title

The searchable Web site 
features

■ the full text of the MLA 
Handbook

■ over two hundred 
additional examples

■ research project 
narratives, with sample 
papers

Check It Out.
MLA members can request a complimentary copy at 

www.mla.org

Each copy 
includes 
print and 

online 
formats.

xxii & 292 pp.
Paper 978-1-60329-024-1 $22.00
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Breaking News

Bilingual Children Have Better Working Memories

Research recently conducted at the 
University of Granada in Spain 

and the University of York in Toronto, 
Canada, has revealed that bilingual chil-
dren develop a better working memory, 
holding, processing, and updating more 
information over short periods of time 
compared to monolingual children. The 
working memory plays a major role in 
the execution of a wide range of activities, 
including mental calculation and reading 
comprehension.

The study—published in the February 
2013 issue of the Journal of Experimental 
Child Psychology—examined how multi-
lingualism influences the development of 
the “working memory” and investigated 
the association between the working 
memory and the cognitive superiority of 
bilingual people found in previous studies.

The working memory includes the 
structures and processes associated with 
the storage and processing of information 
over short periods of time. It is one of the 
components of the so-called “executive 
functions,” which are a set of mechanisms 
involved in the planning and self-regu-
lation of human behavior. Although the 
working memory is developed in the 
first years of life, it can be trained and 
improved with experience.

According to lead researcher Julia 
Morales Castillo of the Department of Ex-
perimental Psychology at the University of 
Granada, this study contributes to better 
understanding of cognitive development 
in bilingual and monolingual children.

“Other studies have demonstrated that 
bilingual children are better at planning and 
cognitive control (i.e., tasks involving ignor-
ing irrelevant information or requiring a 
dominant response),” she says. “But, to date, 
there was no evidence on the influence of 
bilingualism on the working memory.”

The study sample included bilin-
gual children between ages 5 and 7, a 
critical period in the development of the 
working memory. The researchers found 
that bilingual children performed better 
than monolingual children in working 
memory tasks. In fact, the more complex 
the tasks, the better their performance.

“The results of this study suggest that 
bilingualism does not only improve the 
working memory in an isolated way, but 
[the languages] affect the global develop-
ment of executive functions, especially 
when they have to interact with each 
other,” Morales Castillo states.

Find out more about the study online 
at tinyurl.com/bilingual-children-
memories.

John Kerry Demonstrates Linguistic Skills

Former U.S. Senator John Kerry is now the Secretary of State and, in his first trip to 
Europe in that role, he made use of his multilingual speaking skills with his Euro-

pean hosts. During his February visit, America’s chief diplomat spoke with leaders in 
French, German, and Italian—even reciting a Thomas Jefferson epigram in French.

While U.S. diplomats are “proud Americans, we are also citizens of the world,” 
explained Kerry while in London. The son of an American foreign service officer, Kerry 
attended a Swiss boarding school and lived in Paris, Oslo, and Berlin as a youth.

Saskatchewan Embraces 
Language Study

Business students in the Canadian 
province of Saskatchewan will soon be 

encouraged to study more foreign languages. 
The government is developing an Internation-
al Education Strategy—a large part of which 
aims to better connect Saskatchewan students 
with international trade and business markets.

According to Assistant Deputy Minister of 
the Advanced Education Ministry David Boehm, 
that means focusing on learning languages. “It’s 
a priority, because Saskatchewan . . . is very 
connected to the world—we’re a very export-
dependent province—so enhanced relation-
ships will be very important and will serve the 
province very well in the future,” he says.

“One of the ways to enhance those rela-
tionships is to encourage business programs 
. . . to put an emphasis on the development 
of international languages so they can inter-
act with those markets and those opportuni-
ties in a more effective manner.”

Another part of the new International Edu-
cation Strategy will establish 20 annual schol-
arships for Saskatchewan students to study 
at business schools abroad, with the require-
ment that they return to Saskatchewan for at 
least five years after they graduate. Currently 
it is not clear how much money the govern-
ment will funnel into its strategy. Boehm said 
the ministry has yet to really work out plans 
with postsecondary institutions, but that it 
will be happening in the future.

Aside from creating scholarships and fo-
cusing on foreign languages in postsecondary 
education, the strategy has also set the goal of 
increasing by 50% the number of internation-
al students studying in the province by 2020.

While Boehm thinks they will see the ad-
vantage in “setting themselves apart” by know-
ing foreign languages, the Ministry of Education 
confirmed there are no plans to encourage 
more language studies at the elementary or high 
school level. He did, however, note the Ministry 
of Education would be “present at the table” as 
the language plan is developed further.
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Computer Program Reconstructs Dead Languages

A computer program could help recon-
struct the roots of ancient languages 

(called protolanguages), according to a 
recent study by a group of researchers from 
California and Canada. Linguists have been 
carefully examining different languages in an 
effort to determine the protolanguages from 
which modern day languages have evolved, 
but it is an arduous task that would take an 
inordinate amount of time.

“It would take hundreds of lifetimes 
to pore over all those languages, cross-
referencing all the different changes that 
happened across such an expanse of space—
and of time,” says UC Berkeley Associate 
Professor Dan Klein. “This is where comput-
ers shine.”

Researchers tested the program by feed-
ing it 142,000 words from 637 languages 
currently spoken around Asia and the Pacif-
ic. The program generated a protolanguage 
that scientists believe was spoken in the 
region roughly 7,000 years ago. Since this 
was something the researchers knew previ-
ously, they were able to assess the program’s 
accuracy. According to the researchers, over 
85% of the words reconstructed by the com-
puter program were only one character off 
from the words reconstructed by an expert 
in Austronesian languages (a language family 
spread throughout the islands of Southeast 
Asia and the Pacific).

The reconstruction of protolanguages 
involves identifying patterns in similar words 

that have variations in the way they are 
pronounced. According to Klein, “the trick is 
to identify these patterns of change and then 
to ‘reverse’ them, basically evolving words 
backwards in time.” As the program has 
yet to reach 100% accuracy, it serves only 
as a tool to speed up the process by help-
ing linguists but it will not replace them. By 
digging into the language of our ancestors, 
researchers can also know more about the 
era in which they lived and understand the 
world’s history more clearly.

More about the study, published in 
December 2012 in the Proceedings of the 
National Academy of Sciences, can be 
found at tinyurl.com/computer-program-
languages.

Breaking News

Jill Woerner

After teaching Spanish at Lawrence Central 
High School and Pendleton Heights Middle 

School in Indiana, Jill Woerner became Dean of Students at Zions-
ville High School. She has served as Department Chair and in many 
other capacities, and has been active in professional associations. She 
is a member of the Indiana Foreign Language Teachers Association 
and the Indiana chapter of the National Network for Early Language 
Learning (NNELL), and has served as a board member of the Central 
States Conference on the Teaching of Foreign Languages (CSCTFL) 
and the Indiana chapter of the American Association of Teachers of 
Spanish and Portuguese.
 Among her awards are Teacher of the Year from the Indiana 
chapter of NNELL and CSCTFL 2012 Teacher of the Year, which 
made her an ACTFL National Language Teacher of the Year finalist. 
She also was honored by Indianapolis Mayor Greg Ballard as Latino 
Teacher of the Year at the city’s first Indiana Latino Expo. Woerner 
works toward providing her students with unique and realistic 
experiences that will keep them engaged for many years of language 
learning. “Reaching our students in meaningful ways requires that 
we seek every opportunity to learn for, from, and with them,” she 
says. “Authentic and remarkable materials and experiences exist in 
their natural state everywhere, and we need to be resourceful enough 
to discover those gems to maintain our own language skills and to 
enhance the knowledge and skills of our students.”
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Find out more online:

Dual Immersion Academy, Grand Junction, CO – dia.mesa.k12.co.us/

Polish Language School, New Bedford, MA – www.polish-school.org/

First French Tutoring, Signal Hill, CA – www.firstfrenchtutoring.com/immersion

Arabic at Lincoln High School, Portland, OR – lincolnarabic.wordpress.com/

Milford Catholic Elementary School, Milford, MA – www.milfordcatholic.org/

White Bear Lake (MN) Area Schools’ Elementary World Languages – 
www.whitebear.k12.mn.us/news/index.asp?docID=410

Oregon School District Expands Arabic Program

Students in Portland, OR, who enrolled in Lincoln High School’s 
Arabic course three years ago were the first in the state to study the 
language. With continued grant funding from the Qatar Foundation 
International’s Anchor School program, district officials are expanding 
the Arabic program to a middle school. Grant funding also will give 
students an opportunity to visit Doha, Qatar, as part of their studies.

“Lincoln High Arabic Program Grows with Student Interest” in The 
Oregonian, 1/10/13

School in Massachusetts Sees Benefits in Switching 
to Dual Immersion 

Milford Catholic Elementary School in Massachusetts will start a 
new bilingual education initiative for kindergartners this fall. The 
school is launching the curriculum through a program affiliated 
with the National Catholic Educational Association and Boston 
College. Students will start speaking Spanish 90% of the day, and 
the school will introduce more English into the school day each 
subsequent year. “At this age, children are like sponges,” school 
board member Annette Smith said. “When they learn a language 
at a younger age they are more likely to become fluent.” 

“Milford Catholic to Offer Bilingual Classes Next Year” in The Milford Daily 
News, 2/1/13

Minnesota District Opens up Language Options 

Two elementary schools in White Bear Lake, MN, have started 
offering Mandarin Chinese to students after considering feedback 
from parents. Other schools offer Spanish, and district officials 
say plans for next year include introducing language programs 
in all elementary schools. In middle school, students’ options 
include French, German, and ASL. 

“White Bear Lake Schools’ Chinese Lessons Expanded” in Pioneer Press 
1/14/13

Colorado Immersion School Experiences Rapid Growth

Parents interested in enrolling their children in Dual Immersion 
Academy in Grand Junction, CO, now must use the district’s lottery 
system. “[L]ast year we saw a big jump in the interest level and this 
year we actually have more parents than last year showing interest 
in enrolling their child in dual immersion,” said principal Monica 
Heptner. She attributes growth, in part, to an expanded interest in 
preparing students for life in an increasingly global society. 

“Dual Immersion Academy Enrollment Growing,” KKCO-TV NBC Channel 11, 
2/7/13

Language School Helps Children Maintain Polish Identity

Every Saturday, children who are Polish immigrants or the descen-
dents of Polish immigrants gather at The Polish Language School 
of New Bedford in Massachusetts for instruction in the language. 
The 20 students and their teachers speak only Polish during the 
three-hour class. The program was developed for the local Polish 
community to hold onto its ethnic roots, school officials say.

“Polish School Helps New Bedford Immigrants” in The Standard-Times, 
1/20/13 

New School Targets French Immersion in Southern 
California 

In Signal Hill, CA, Paris native and educator Chantal Harzig 
opened what might be Southern California’s first French immer-
sion school. In 2008, nearly one million students in the state 
were learning a foreign language and about three-quarters studied 
Spanish. Harzig believes her students will benefit in other areas 
by immersing themselves in French. “It’s a Latin language, so once 
you learn French, it’s much easier to learn other Latin languages 
like Spanish, Italian, and Portuguese,” she said. 

“Signal Hill Teacher Opens French Immersion School” in The Long Beach 
Press-Telegram, 1/25/13

Here we present some language-related articles which 

appeared in newspapers and online, and were recently 

featured in ACTFL SmartBrief. To subscribe to this free 

e-newsletter and get the most up-to-date news sent directly 

to you via e-mail, go to www.actfl.org/smartbrief.

BriefBits
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T he Maryland State Board of Educa-
tion, recognizing that the state’s 
diverse student population has op-

portunities to develop language skills outside 
the classroom, has approved a model policy 
to award world language credit for proficien-
cy. Local school systems may use the policy 
to develop policies and procedures to award 
credit toward high school graduation based 
on demonstrated proficiency.

“One of the most valuable skills immi-
grants bring to our country is their knowl-
edge of foreign languages,” said State Senator 
James Rosapepe in January. “Maryland is 
taking the lead in helping immigrants and the 
children of immigrants keep their heritage 
language skills as they perfect their English. 
By awarding high school credit for language 

skills learned at home, in churches, temples, 
and mosques, as well as in private community 
schools, Maryland has created incentives for 
even more students from immigrant families 
to become multilingual—a huge economic 
benefit for our economy and our country.”

Senator Rosapepe, along with State 
Delegate Joseline Pena-Melnyk, spearheaded 
legislation that led to the Task Force for the 
Preservation of Heritage Language Skills 
in Maryland, established by the Maryland 
General Assembly in 2008. The Task Force 
investigated current language preserva-
tion efforts and developed new strategies 
in preserving world language skills in the 
state. The legislation creating the Task Force 
recognized that “while it is important for 
new Americans to learn and master English, 

there is also a critical shortage of Americans 
proficient in languages other than English.” 
The bill recognized that Maryland’s heritage 
language speakers “comprise a valuable and 
vastly underutilized linguistic resource.”

One of the recommendations of the Task 
Force’s January 2009 Report to the Governor 
and General Assembly was to “support and 
promote the awarding of high school credit 
by exam for students who attend non-public 
heritage language schools in Maryland.”

The State Department of Education con-
vened a statewide validation and standard 
setting study with key stakeholders and 
world language experts to select the assess-
ments and set the recommended proficiency 
levels equated to high school credit that are 
included in the model policy.

Maryland to Award Credit for Students
Who Learn Language Outside Class

More States Adopting Proficiency-Based Approach 
A number of other states are also pursuing the idea of either recog-
nizing or awarding credit for student language proficiency. 

According to the website for the National Council of State Super-
visors for Languages (NCSSFL), 23 states report a provision to award 
world language credit based on proficiency. These include Califor-
nia; Connecticut; Delaware; Georgia; Idaho; Indiana; Kentucky; 
Maryland; Michigan; Minnesota; New Hampshire; New Jersey; North 
Carolina; Ohio; Oklahoma; Oregon; Tennessee; Texas; Utah; Virginia, 
Washington, Wisconsin, and Wyoming.

Some states, such as Georgia and Tennessee, note that this 
provision is in place for native speakers only. Others, such as 
South Carolina, say that this issue is currently under discussion. 
Some—including Kansas, Pennsylvania, and Louisiana—note that 
this is a decision made by individual school districts and not at the 
state level.

To learn more about an individual state’s response, go to www.
ncssfl.org/reports2/index.php?reports_index and choose Question 
#7: “Does your state have a provision to award world language credit 

to a student based on proficiency?” Scroll down the page and click 
on “View Question Report” to see the state-by-state responses.

Two states have also embraced an emphasis on proficiency in a 
different way, through a “Seal of Biliteracy.” Starting out in California 
in 2008, the organization Californians Together championed the 
Seal—an award affixed to the diploma of a high school graduate who 
has studied and attained proficiency in two or more languages. Cali-
fornians Together worked throughout the state to help school sites, 
districts, and others adopt and implement the Seal.

Legislation creating a California State Seal of Biliteracy was passed 
in 2011 and, in 2012, the state of New York also adopted the Seal. 
Other states are now pursuing similar policies.

While the Seal of Biliteracy does not award the recipients credit, 
it does recognize their achievement of language proficiency and is a 
statement of accomplishment for future employers and for college 
admissions. More information on the Seal of Biliteracy, 
including implementation steps and assessment criteria,  
is available at sealofbiliteracy.org.
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Best of Punto Com Gathers Online 
Spanish Resources in One Place

Best of Punto com was created as a way to help find and use 
meaningful and fun world language learning materials from the 
Internet and is a fairly comprehensive resource site compiled by 
three Spanish teachers. The site includes links to videos, podcasts, 
news sites, project creator sites, digital texts, and other resources.

In addition to the useful listing of sites, the authors cre-
ated standards-based materials to accompany the sites and offer 
suggestions for standards-based activities that can be used with 
each site. Some websites are accompanied by free, fully developed 
activities while others are available for a small fee. These materi-
als developed by the authors are based on Wisconsin’s Model 
Academic Standards for Foreign Languages and on the three modes 
of the Communication goal area: interpersonal, interpretive and 
presentational.

For more information, visit bestofpuntocom.net.

Netop Vision Classroom Management 
Software Helps Integrate Technology  
Into Classrooms

Netop Vision Classroom Management Software allows teachers to view 
students’ computer screens from their own display, guide how students 
are using their computers, and interact screen-to-screen.

Vision Classroom Management Software gives teachers the ability to:
• View a screenshot of each computer in the classroom from the 

teacher’s display, so teachers can follow students’ work in real time
• Communicate with the class screen-to-screen including by using 

chat, operating a student’s computer for them, or demonstrating 
tasks directly on student screens—all from the teacher’s computer

• Turn Internet access on or off entirely, or just choose specific web-
sites to block or allow

• Select the applications the teacher wants the class to work in while 
blocking others

• Distribute files, collect assignments, and launch websites for the 
whole class in a click, saving lost transition time

The software comes in four versions: Vision Pro, Vision, MyVision 
Basic, and MyVision Free. A free trial is available.

For more information, including a feature comparison of each ver-
sion, visit www.netop.com/classroom-management-software.htm.

Game Guroo Helps Teachers Create 
Online Educational Games

Game Guroo, an offshoot of Michigan-based educational tool developer, 
Teacher’s Discovery, allows teachers to create educational games and 
assignments in French, German, and Spanish.

The subscription-based service offers nine customizable game 
templates to tailor activities to the lesson and features a user-friendly 
“game creator” that walks teachers through each step. 

Other features include:
• Homework games and preloaded games
• Ability to project games in the classroom
• Projectable flash card sets 
• The ability to share activities with other teachers

Guroo automatically tracks student progress, including how much 
time they spend on an activity, their highest score, and how many 
attempts they make. 

Subscriptions are available for six-month or one-year timeframes, 
and a free, 30-day trial is available.

For more information visit www.gameguroo.com.

The latest in language learning technologyTech Talk

LangMedia Offers Materials for Less 
Commonly Taught Languages

LangMedia provides materials developed by the Five College Center for 
the Study of World Languages to support the learning of languages less 
commonly offered by colleges and universities in the United States. It 
also provides authentic materials depicting differences in regional dia-
lects and language usage among speakers of the more commonly taught 
languages worldwide. 

Resources are available in nearly three dozen languages, including 
Arabic, Bangla, Croatian, Czech, Farsi, Hindi, Persian, Swahili, Thai, 
and Urdu.

A major component of LangMedia is its CultureTalk section, which 
features video clips of interviews and discussions with people from 
many different countries and of many different ages and walks of 
life. Some interviews and discussions are in English; more are in the 
language(s) of the countries involved. Translations and/or transcripts 
are given for all non-English video clips. Topics include family, food, 
education, religious and cultural customs, work, art, sports, travel, 
and more. It also offers a selection of other multimedia offerings, as 
well as course guides to assist students studying a less commonly 
taught language.

For more information, and to view a full listing of available materi-
als, please visit langmedia.fivecolleges.edu.

Share Your Ware!
The Language Educator would like to hear from you.
If you know of any new foreign language technology, software, 
or hardware, that you have used or reviewed, please send the 
information via e-mail to scutshall@actfl.org.
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of every day. That’s why cyberspace has 
become today’s new front line. What you 
know can make a difference at the National 
Security Agency. Whether it’s collecting 
foreign intelligence or preventing foreign 
adversaries from accessing U.S. secrets, 
you can protect the nation by putting your 
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A Guide to Help You Go Wisely
In THE SAVVY TRAVELER—Advice for Smart Travel and Study Abroad, we present ideas and advice for how to make 
overseas travel and study a great success for you and your students! We not only offer tips and strategies, but we also focus on 
successful programs and stories of student and educator experiences abroad. Submit your travel-related ideas and articles for   
THE SAVVY TRAVELER to us via e-mail at scutshall@actfl.org. 

Advice for SmArt trAvel And Study AbroAd

PASSPort-PluS: WhAt you mAy 
need for overSeAS trAvel

Many of us can remember a time when it was much easier to 
travel to other countries and even that a passport was not 

always necessary. While it may have been different years ago, today 
you must have a passport for most anywhere you want to travel out-
side the United States—and to get back into the United States from 
other countries. The only exceptions are a few nearby island coun-
tries, Canada, and Mexico—where you can cross borders with other 
identification, but only by ground or sea. In the end, you are safer to 
always carry your passport with you any time you leave the country.

Unfortunately, though required, simply having a valid pass-
port may not be enough. You might also need to ensure that your 
passport is not set to expire any time soon, or that you have enough 
blank pages, or that you have obtained a visa in advance. 

Among the countries who demand a passport with remaining validi-
ty ranging from one to six months are: Bolivia, China, Ecuador, Estonia, 
French Polynesia (Tahiti), Jordan, and most countries in Southeast Asia. 
This is often measured from the end of your visit, not the beginning.

Some countries require one or two blank pages in your passport, 
including South Africa, Turkey, and possibly others. Frequent travel-
ers who have many of their pages stamped can find this to be an 
unexpected problem, despite having a valid passport.

Many popular destination countries require visitors to obtain 
visas issued in advance of travel, including Brazil, China, India, 
Russia, and Vietnam. Several others require visas but issue them on 
arrival at your entry airport. Some countries, including Australia and 
Sri Lanka, require you to arrange an “electronic travel authority” in 
advance, which you can do online.

A few South American countries—notably Argentina and Chile—
assess a $160 fee on U.S. visitors in retaliation for a fee the U.S. 
imposes on their citizens, but Chile lets you pay on arrival.

These entry requirements apply to travelers who are tourists and 
plan to stay only a limited time, and maximum stay periods for tour-
ists typically vary from 30 to 90 days. If travel plans include work  
or study in a foreign country, requirements typically vary and are 
usually more involved.

In general, foreign governments will not assist if you somehow 
arrive without proper documentation. Instead, they’ll refuse to admit 
you and send you on a plane heading back where you came from—
at your expense. Airlines are supposed to check for compliance 
before you leave the United States, but issues sometimes still arise.

One way to be sure you are completely prepared is to visit the 
U.S. State Department website giving country-by-country rundowns 
at travel.state.gov/travel. Click on the country where you are go-
ing and you can easily find the “Entry/Exit Requirements for U.S. 
Citizens” link, as well as other helpful sections. You can also visit the 
website of the country’s embassy to access the most recent visa infor-
mation. Find a comprehensive list of foreign embassies here: tinyurl.
com/foreign-embassies-websites.

Advice for thoSe returning 
from Study AbroAd

When students come home from study abroad, they usually 
have many wonderful stories to tell of their unforgettable 

experiences. However there can also be some challenges in the return 
process, or the students may not know how best to capitalize on 
what they learned. You may wish to share some of these helpful links 
with your students:

Showcasing Study Abroad on Your Résumé
www.studyabroad.com/articles/showcasing-study-abroad-on-your-
resume.aspx
In this article, Rachael Kroot demonstrates how students can high-
light what they gained in their time abroad. She suggests that they 
may want to add all the countries where they have traveled in the 
“Skills” section on the résumé, but notes that students should be 
careful when making such a list. 

“It was never my intention to come across as bragging; the point 
for me was simply to capture the employer’s interest (while still 
leaving room for all of my relevant work experience elsewhere on 
the page). For instance, when applying to a job at a travel agency, I 
thought it would be beneficial for them to see I had extensive travel 
experience outside of work.”
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Kroot says that in many scenarios, it is more practical to explain 
the skills gained abroad, such as: 

• Adaptability and flexibility in new situations
• Strong listening and communication skills
• Comfortable working with people from different cultures

She says that students may consider adding a section on “In-
ternational Experience” that details all the experiences and skills 
gained overseas.

“If you interned abroad, that would also be a great thing to add,” 
writes Kroot. “An internship can go either in the ‘International 
Experience’ section, or in a ‘Work Experience’ section. Just make 
sure to highlight any major projects you worked on or any cultural 
experiences you would not have gained elsewhere.”

Top Ten Challenges for Study Abroad Returnees
www.du.edu/intl/abroad/pdf_docs/challenges_returnees.pdf.
This list is presented on the University of Denver’s website and was 
adapted from a list originally created by Dr. Bruce La Brack, School 
of International Studies, University of the Pacific. The list, in brief, 
includes:

1. Boredom
2. No one wants to hear
3. You can’t explain
4. Reverse “homesickness”
5.  Relationships have 

changed
6.  People see the “wrong” 

changes

7. People misunderstand
8.  Feeling of alienation/ 

seeing with “critical eyes”
9.  Inability to apply new 

knowledge and skills
10.  Loss/compartmental-

ization of experience 
(“shoeboxing”)

The site details each challenge and offers some suggestions for 
what to do about them. 

Five Things NOT to Do After Returning from Abroad
matadornetwork.com/abroad/5-things-not-to-do-after-returning-
from-abroad/
Colin May offers some tips geared towards young people for suc-
cessful reentry to the United States after studying, living, or traveling 
abroad. These include: (1) Don’t go on and on and on and on; (2) 
Don’t pretend to be from your host country; (3) Don’t act “holier-than- 
thou”; (4) Don’t flaunt it; and (5) Don’t “hate on” the United States.

May offers advice such as: keep your stories specific and brief, 
connect with people from your host country on campus or in your 
community when feeling nostalgic, find positive ways to channel 
your newfound interests, remember how lucky you are to have had 
this experience and be sensitive when sharing stories with someone 
who hasn’t been abroad yet, and bring the same eagerness to learn 
and explore that you had abroad home with you.

KEEP EXTRA COPIES OF DOCUMENTS 
AND CONTACT INFORMATION
“I have traveled with students to both Central America and 
Europe,” says Terry Mezo, a Spanish teacher at Sparta High 
School in Sparta, IL. “I always make three copies of each 
traveler’s passport. One copy is for me and one copy I give to 
the parents. On the back of the third copy, I list the name, ad-
dress, and phone number of every hotel we will be staying in 
as well as the phone numbers of our tour director and myself. 
I also will include the phone number of our travel agency.”

Mezo laminates the final set of copies and gives them to 
each traveler to carry. “That way, if anyone ever gets lost or 
separated from the group, they will be able to contact us 
easily or get a taxi back to our hotel,” she says. “Thus far, I’ve 
never had anyone get lost, but it gives everyone some peace 
of mind just in case!”

Regina Kuzmenkova, who has traveled from Russia to 
Poland with a group of university students, also offers this 
advice: Have all contact information about the organiza-
tion, people, place of destination, etc., stored in at least two 
places, such as a cell phone and notebook—and be sure each 
of the students has done the same.

“In case you lose one, the other will save you,” she says.

Do you have a teacher travel tip to share? Send it in to 
scutshall@actfl.org with “The Savvy Traveler Teacher 
Travel Tip” in the subject line.

TEACHER  
TRAVELTip:

École de langues

Stage en didactique 
du français langue étrangère,
culture et société québécoises
Une expérience d’immersion unique vous invitant à 
découvrir la culture québécoise et à perfectionner vos 
compétences en didactique des langues secondes  
et étrangères.

Pour les enseignants de FLE ou FLS
Du 29 juillet au 16 août 2013 à Montréal

514 343-6179
www.fep.umontreal.ca/francais
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Q: How do you demonstrate to your students the 
usefulness of linguistic and cultural knowledge 
for their future careers? Which methods and 
support systems assist you in preparing students 
for the global workplace of the 21st century and 
ensuring their mastery of 21st century skills?

Many high school students don’t have any idea what their future 
career will be so I try to demonstrate the importance of global 
awareness and to think beyond the here and now. Technology plays 
a crucial role in my classroom. The resources are abundant: online 
realia from foreign countries, social networking, and even the use 
of film, to name a few. Knowing about other cultures and environ-
ments will help them to make informed decisions, regardless of 
where they find themselves 10 years from now.

Linda Rence, French 
Put-in-Bay School, Put-in-Bay, OH

We have an organization in our Canadian province (New Bruns-
wick) called “Dialogue NB,” where Francophone students partici-
pate in varied programs with Anglophone students. For example, 
students will e-mail one another or make videos to send to each 
other. The end result is a meeting/encounter in June. Students see 
the usefulness of learning another language and the culture!

Paul-Emile Chiasson, English/French 
University of New Brunswick, Saint John, NB, Canada

My advanced students actually do a phone interview with my profes-
sional Hispanic friends and relatives. Each group prepares questions 
for their interviewee in Spanish about their origin and profession. 
Each group then calls via speaker phone their individual (one NASA 
engineer, several lawyers, doctors, accountants, and other profes-
sions.) The students are extremely nervous but really enjoy the expe-
rience. Logistically, it takes a lot of planning, but again it’s worth it.

Kimberly Ponce de Leon, Spanish 
Shaker Heights High School, Shaker Heights, OH

I am applying for a State Department position that requires language 
abilities. The students are going to watch me go through the process 
and will view my letters of recommendation/CV. I am hoping to 
show them that there are several career options through the govern-
ment that require language and cultural knowledge.

Catherine Ousselin, French 
Mount Vernon High School, Mount Vernon, WA

ACTFL Invites Educators to 
Air Their Views on Topics  
in So You Say
August
Q: How do we personalize the language learning 
experience? Tell us about a time when your students 
took their language learning in their own direction, 
making it match their own needs and goals.

October
Q: How do today’s students shape a new learning 
environment? Tell us about a time when you learned 
a good lesson from your students about what they 
needed to be successful or you took the risk of 
incorporating a new use of technology.

So You Say is the section where you can speak up 
on the issues most important to you. 

Each issue of The Language Educator will include this 
feature where our readers can offer their opinions on 
topics relevant to language education. Representative 
statements will be published in the magazine.

To offer your views on a topic, please go to   
www.actfl.org. You will be taken to a form where 
you may enter a message of no more than 150 
words. When finished, click submit and your 
message will reach the editor.

Thanks in advance for contributing  
to more representative content for 
The Language Educator!

ReadeR Responses to issues in language leaRning
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So You Say

Share the So You Say Questions
We appreciate your help in getting more voices to include in this section. Please feel 
free to share the upcoming questions with your colleagues in the language education 
profession and urge them to send in their own responses. Mention them in person, via 
e-mail, on a listserv, or through a social network like Facebook or Twitter. Keep the 
great ideas coming!

Many aspects of the Chinese culture differ 
greatly from those of the United States. The 
one aspect that I emphasize the most is 
hierarchy. Understanding of this idea and 
being able to incorporate it into language 
use will help their workplace performance 
in a Chinese society. I believe that role-play 
helps students understand the importance 
of learning how to use language in a way 
that is both linguistically accurate and 
culturally acceptable.

Hsiao-Chen Pan, Chinese 
Wesleyan College, Macon, GA

Most of my students have lived in Japan for 
years and can speak Japanese fluently. They 
know the Japanese cultural background 
well. However, knowledge cannot make 
people have global views. So I have my 
students think about: “What kind of prod-
ucts in your country can be sold in Japan 
as a business?” To answer this assignment, 
they need a global perspective as well as 
the knowledge of their own country and 
Japan. We need to give assignments which 
require learners to consider circumstances 
from a global viewpoint. First, everyone in 
class thinks about what they want to put 
on sale and why. They work in groups of 
four to five, then they introduce the idea as 
a group to the class. 

Masayo Iijima, Japanese 
Japan Online School 
Yokohama, Kanagawa, Japan

We have a relatively small population of 
Hispanics in our community (St. Louis 
ranks 34 out of 35 for Hispanic popula-
tion among major U.S. cities), so we do a 
unit about Latinos in America that looks 
beyond our own backyard. We place a 
strong emphasis on not just knowing the 
language, but also understanding the cul-
ture. This clearly links to so many different 
professions.

Kimberly Lackey, Spanish 
Eureka High School, Eureka, MO

Through the Internet and realia, we can 
help even the most naïve students to 
discover language as a tool for global com-
munication. I try to take time to impress 
upon my students how widely spoken the 
French language is, and bring in natives 
or testimonials via the Internet to provide 
concrete examples of success based on 
cultural and linguistic knowledge. Teaching 
culture at all levels of language acquisition, 
and emphasizing skills can help language 
students apply what they learn with us 
to their other areas of study. Cultural and 
linguistic knowledge enhance most career 
paths directly (in the case of international 
business, overseas posts, and so forth); but 
also indirectly by helping students become 
more well-rounded and conversant on 
diverse topics. Language learning provides 
personal growth from analyses of differ-
ent mores and mentalities that come out 
effervescently in language classrooms. The 
American Association of Teachers of French 
(AATF) and other agencies that disseminate 
this message are also key.

Randi Polk, French 
Eastern Kentucky University, Richmond, KY

In Spanish IV, I do a survey to see what 
kids want to be when they grow up. Then, 
I have them do some research about the 
company they would like to work for. I 
have them fill out applications in Span-
ish. Finally, I have them do a webquest 
in which they research bilingualism in 
the workplace. I sometimes find bilingual 
people in that field and have them come in 
and speak to the class.

Stephanie Bailey Weltz, Spanish 
Battery Creek High School, Beaufort, SC

To help make relevant connections to stu-
dents’ future professions, I started a world 
language community advisory board. This 
board is made up of professionals from 
many career paths, parents, senior student 
leaders, and administrators. It has been 
an amazing resource for our students. We 
have opportunities for speakers, interac-
tion with professionals, and university 
connections to help students pursue their 
language and careers. The board has estab-
lished a “21st Century Global Opportuni-
ties Night” to bring various businesses and 
organizations to Jackson High School for 
an evening with our students. We have had 
this for two years now, with attendance at 
around 500. Parents enjoy attending with 
their students, visiting the various tables 
and learning of opportunities for using 
world languages in 21st century careers, 
opening special doors to their children 
because of their language skills. After the 
evening, we debrief in class (in the target 
language of course) and students note 
that they are motivated to study language 
longer. One speaker emphatically told our 
students, “Don’t just study a language, 
learn to communicate it.” Those words 
resonated through the crowd!

Parthena Draggett, Spanish 
Jackson High School, Massillon, OH

Check out Language Impact!
In this issue on p. 36, we introduce 
a new section that will regularly 
feature professionals in careers 
where they use their language skills. 
Feel free to share these stories with 
your students!
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In the pursuit of 21st 
century-style learning, 
behind-the-scenes work 
will determine success  
or failure.

editor’s note: In this issue of The Language Educator, we complete our series examining 21st 
century skills as defined by the Partnership for 21st Century Skills (P21)—with a look at the 
critical support systems necessary to ensure student mastery of 21st century skills and produce 
21st century outcomes for today’s students.

I
n the national pursuit of 21st century-style learning, students occupy center 
stage. But as with any performance, it is the behind-the-scenes work that will 
determine success or failure.

State, district, and school leaders charged with putting next-generation ed-
ucation initiatives into practice have a convenient playbook: a set of implementation 
guides published by P21, a broad coalition of businesses and education non-profits. 
Each guide reflects one of five 21st century support systems: standards, curriculum 
and instruction, assessment, professional development, and learning environments. 

These guides collectively outline the groundwork required to ready students 
for the demands of life, college, and career in the coming decades. The vital role of 
language learning in this endeavor is spelled out in the 21st Century Skills Map for 
World Languages, a document created by ACTFL and P21 with input from hundreds 
of individual teachers. Like the Skills Map, the support system implementation 
guides provide action steps as well as examples of pioneering projects states have 
already undertaken.

A growing incubator of 21st century skills, Lexington School District One in 
South Carolina has in recent years been the scene of ground-shaking change. This 
year the district hired 46 world language teachers; made languages a core subject in 
middle school on par with math, science, social studies and English; and completed 
a roll-out of 16,000 iPads for students and staff.

By Douglass Crouse

Making the Connection: 
21st Century Skills and Languages
21st Century Support Systems
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Those initiatives support the district’s goal 
that, by 2020, 75% of students will graduate 
with an Intermediate proficiency rating in a 
second language, says Alisha Dawn Samples, 
Coordinator for World Languages and Partial 
Immersion. But that has required support 
systems and strong direction from the top.

“You have to have leadership that believes 
in the importance of language learning for all 
students for something like this to happen,” 
Samples says. “When they’re on board to 
make it happen, the rest will fall in place.”

She recalls a meeting several years 
ago with District Superintendent Karen 
Woodward, who asked what Samples would 
like to see happen with the world languages 
curriculum. “I said, ‘That depends: Are we 
about experiences or communication? Just 
dabbling with languages or achieving pro-
ficiency?’” Samples recalls: “Dr. Woodward 
went and learned all sorts of things. Then 
she came back and said, ‘We are about 
proficiency. We want young people who can 
communicate because that is what being a 
21st century citizen is all about.’”

Embracing Standards
A primary P21 aim is integrating next-
generation skills—and themes such as global 
awareness and civic literacy—into core 
subject area standards while emphasizing es-
sential understanding over memorization of 
isolated facts. Language teachers, of course, 
have the National Standards for Learning 

Languages, with goal areas known as the 
“5 Cs” (Communication, Cultures, Connec-
tions, Comparisons, and Communities), to 
guide high-quality instruction in languages. 
The Common Core State Standards, being 
embraced nationally, also offer a guide to 
what should be taught in schools at the 
K–12 level. ACTFL has created a cross-
walk document showing how the National 
Standards align with the Common Core 
Standards, offering a complete picture of 
standards-based instruction for languages.

The emphasis on developing modern 
skills is evident in Lexington One’s vision 
statement, which drives district educators 
to produce “self-directed, creative, collab-
orative, caring, and multilingual” gradu-
ates who “flourish in a global, competitive 
21st century.”

But for some teachers, making standards 
and performance-based assessment the 
motor of instruction represents a revolution 
in practice.

“This is a fundamental shift to really 
helping learners use 21st century skills—not 
just talk about them but use them in a way 
that is authentic,” Samples says. Her district’s 
strides are being noticed. “We have people 
calling saying, ‘We hear you’re hiring.’ But 
you can’t walk in and continue doing what 
you are doing. We have teachers who are 
sort of at the introductory level who are get-
ting their feet wet with what we’re doing, but 
even that level involves getting away from 
being textbook-driven and away from lists.”

One teacher shared an e-mail with Samples 
that he had written to a student’s guidance 
counselor. He was “stunned,” he told her, to 
realize the degree of professional language he 
was able to use in describing the student’s pro-
ficiency, something he couldn’t have imagined 
just a year or two before. Administrators, too, 
are better equipped to discuss the fine points 
of language proficiency following district-wide 
education efforts, Samples says.

With students in the district’s 27 schools 
coming from a spectrum of socioeconomic 
backgrounds, community collaboration has 
been another important effort. A task force 
formed five years ago meets quarterly to 
discuss district initiatives and includes busi-
ness owners, college representatives, parents, 
teachers, and students. Members of the 
world languages department have given their 
own presentations for community groups. 

Another focus has been on rating student 
proficiency. Middle school students receive 
proficiency scores rather than grades, reflecting 
routine professional development that includes 
training on the use of rubrics. Among the tools 
that have been critical in helping teachers iden-
tify areas for growth are the guidelines from the 
Teacher Effectiveness for Language Learning 
(TELL) Project. Teachers this year set TELL-
related goals and, together with colleagues, 
decided on strategies for meeting them.

TELL has established characteristics and 
behaviors that model teachers exhibit, with 
seven domains organized around the three 
competency standards of the National Board 

Standards and Assessments

Curriculum and Instruction

Professional Development

Learning Environments

21st Century Support Systems

Standards and Assessments 

Curriculum and Instruction

Professional Development

Learning Environments

Continued on p. 23
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W hen first approached to be 
a presenter in a series of 
workshops on the Partnership 

for 21st Century Skills (P21) at the University 
of Arkansas at Little Rock, I was initially 
hesitant. The purpose of the workshops was 
to facilitate teachers’ understanding of P21 
concepts and to better enable them to create 
activities that foster the expectations de-
scribed in the P21 Framework. I was unsure of 
participating because I was not a knowledge-
able P21 teacher.

My initial reluctance soon turned into a 
personal challenge as I decided to approach 
the process differently by first implementing 
the P21 Framework into my university classes 
before planning what I would share with par-
ticipants. I teach mostly lower-level required 
language courses, and my concern arose from 
a belief that I needed to experience P21 in the 
classroom before attempting to lead others to 
implementation of these skills in their classes. 
Even as I decided to revise my introductory 
courses to include 21st century skills and 
themes, I was concerned about how to find 
class time in an already ambitious syllabus to 
embrace the necessary changes.

As is common in university language 
programs with multiple course instructors, 
the program structure, organized largely by 
the sequence of content in a textbook, limits 
the instructor’s flexibility in terms of choos-
ing what to teach and how to formally assess 
the material. Usage of a common university 
syllabus in lower-level courses is not unlike 
the requirement placed on K–12 teachers to 
follow curriculum guidelines set forth in state 
frameworks or district expectations. It is 
also not uncommon for language teachers to 
feel pressure to provide students with all the 
content prescribed in the syllabus in order to 
assure that students are well prepared to move 
to the next class with another instructor who 
may employ different methodology and have 
different expectations for student performance.

In this semester, I examined our com-
mon syllabus to look for ways to still adhere 
to the agreed-upon structure of the courses, 
but I also found ways to change the types of 
assessments and activities that I used in order 
to accomplish the end goal. I replaced quizzes 
and exams with student-designed, project-
based assessments and self-directed student 
blogs. In the past, a topic would be assigned 
based upon my idea or an idea agreed upon by 
the Spanish faculty. This semester, students 
were allowed to design their own projects 
based on their majors, their expertise, or 
special interests. I encouraged students to 
reach beyond the language classroom and to 
incorporate material from other disciplines. 
The rubrics used to assess student performance 
placed significant value on the evidence of 
such efforts.

I understood that introducing the content 
to students in this new way was a challeng-
ing process for both the students and myself. 
While any change can be daunting, I recog-
nized that it was especially important to take 
into account and plan for student reactions 
since student performance on the new require-
ments would be a significant component of the 
course grade. I decided to provide students 
with the information that I was using in order 
to redesign the course. To begin with, I pro-
vided students with copies of the 21st Century 
Skills Map for World Languages and I explained 
how the skills and the themes interacted. I 
dedicated some time to discussing the P21 
Framework and the ideas behind it. I also 
encouraged students to speak openly about 
what this meant to them in their educational 
journey, their future careers, and how an 
approach like this could be beneficial.

The opposition was strong at first because 
students expected to be graded on the usual 
quizzes and exams. I let the students know 
that the P21 initiative was also new to me 
and that we would work together to accom-
plish the agreed upon goals. As a class, we 

discussed what the students thought a 21st 
century learning environment should look like 
as we examined the interdisciplinary themes 
and the 11 skill areas. We used the Skills 
Map as a guide and discussed what students 
thought they needed to know by the end of 
the semester—thus employing a backward 
design approach to the class. I encouraged 
students to do the same in order to accom-
plish their particular goals while working on 
the various projects. Though initially skeptical, 
several groups of students became incredibly 
engaged in the process and the products they 
created. Additionally, I constantly encouraged 
students to work directly with area businesses 
or volunteer groups, to incorporate material 
from their major or minor classes, and to think 
about how they would like to be able to use 
the Spanish language after graduation.

Many students were hesitant and did not 
like the self-directed nature of the projects 
and blogs. I had numerous students e-mail me 
asking, “What is it that you want me to write 
about?” or “What exactly am I supposed to 
do?” throughout the entire semester. When this 
occurred, I had to spend time advising students 
in order to figure out what the true roadblock 
was in each situation. Interestingly enough, it 
tended to be the highest-achieving students 
who had the toughest time with the changes. 
Apparently, the ambiguous nature of the as-
signments seemed to make some students very 
nervous even though I provided very detailed 
rubrics for each formal assessment. Furthermore 
and as required by the common syllabus, I also 
gave my students the traditional, common final 
exams that all of the other Spanish students 
took that semester. Not surprisingly, I did 
not find any differences in the grades when 
compared to the more traditionally taught 
courses. Overall, I felt the students did a great 
job, and I think many of them (more so than in 
previous semesters) truly realized how learning 
a language can and will help them accomplish 

Changing the Focus to 21st Century Skills: 
One Educator’s Experience By Sherrie Ray- Treviño
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for Professional Teaching Standards: (1) 
preparing for student learning, (2) advancing 
student learning, and (3) supporting student 
learning. The domains (echoing many of the 
ideas in the P21 Framework) are learning 
environment, planning, teaching the lesson, 
assessment, resources, collaboration and pro-
fessionalism—answering questions including:

How do I establish a safe and supportive 
learning environment with my students? 

How do I maximize student learning 
through my instructional planning? 

What high-yield strategies help my students 
achieve the daily performance objectives?

How do my students and I use assessments 
to show what they can do with what they 
know?

How do my students and I capitalize on a 
variety of resources to maximize student 
learning? 

How does my collaboration with 
stakeholders support student learning?

How does my continued growth as a 
professional support student learning?

Crafting Curriculum and Instruction
Curricula, according to the P21 implemen-
tation guide addressing the topic, must be 
designed with activities that “produce deep 
understanding and authentic application of 
21st century skills.” That prescription positions 
teachers as “guides on the side,” who pose 

critical questions to students and then help 
them discover resources that lead to answers.

“It takes a lot of reflection and creativ-
ity on the part of the teacher,” says Laura 
Terrill, a veteran educator who now works 
with district world language departments as 
an independent consultant. “Students may 
have been brought up as passive learners, so 
those who have always been given answers 
will need training, too. Part of that is tapping 
into the desire students have to learn about 
certain topics on their own.”

For traditionalists, that may mean letting go 
of vocabulary lists and textbook exercises. An 
alternative, Terrill says, is having students brain-
storm methods of communicating and sustain-
ing conversation in different situations and then 
giving them guidance to find the vocabulary 
they will need to carry out those tasks.

Another consideration is articulation. 
For example, in districts offering Advanced 
Placement (AP) exams, how do teachers’ 
lessons and units at lower levels align with 
AP’s six global themes? In such districts, “the 
threads of that curriculum should be evident 
all the way through,” Terrill says. “We need 
to give our topics bigger thematic brush 
strokes. After that, we’ll have more P21 auto-
matically.” [Learn more about the revised AP 
Program and its global themes on p. 52 of 
this issue.]

Terrill and ACTFL President Toni Theisen 
together created a Novice-level unit on 
hunger that poses issues beginner students 

their long-term goals in the private or 
public sectors.

I think one of the main challenges 
associated with shifting to the P21 
Framework for me was the fact that 
most students are still accustomed to 
very traditional assessments. Students 
had to adjust to a new teacher and 
a different approach very quickly. 
Some were initially very worried about 
their grades, but the more we worked 
together, those fears subsided. At the 
end of the semester, many students 
even expressed their preference for the 
self-directed nature of the course. 

Personally, I believe that any teacher 
who does this could be met with some 
resistance since students are taught 
from a very young age to do what the 
teacher says and that school subjects 
are extremely disconnected. This 
reinforced for me the fact that students 
need to be exposed to a more holistic 
approach to education from the very 
beginning.

Students must understand how 
interconnected our world is and that 
the isolated subjects they are learning 
in school are not exactly isolated in 
the real world. I believe my students 
realized through the adoption of the 
expectations outlined by the Partnership 
for 21st Century Skills that they need 
to be able to use their language skills 
in many different areas of their lives in 
order to become fully developed global 
citizens. My hope is that many of my 
students will continue to learn the lan-
guage now that they have experienced 
the benefits firsthand.

Sherrie Ray-Treviño is a Senior Instructor 

of Spanish at the University of Arkansas at 

Little Rock.
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21st Century Skills and Languages

can talk about in simple terms but wrestle 
with at a deeper level. “You can go beyond 
the questions of ‘Do you like hamburgers?’ to 
‘What is the percentage of hunger in this or 
that country?’ or ‘What are the staple foods 
in different places and the nutritional levels 
of each?’” Terrill says. “You can still say you 
are hungry but the context of that statement 
becomes the world.”

Assessment of 21st Century Skills
Consensus has grown that modern assess-
ments need to be performance-based, mea-
suring skills such as critical thinking, problem 
solving, and media literacy. Formative assess-
ments should be designed to help students 
develop those skills, and lead to summative 
measures that allow comparisons of student 
results with those of other countries.

Teachers accustomed to traditional 
models of instruction need time to absorb 
that new set of challenges and support in 
carrying them out, Terrill says. “It’s not just a 
matter of adding this or that, but rethinking 
the curriculum and units, focusing in par-
ticular on the performance assessments that 
will anchor each unit,” she says. “It’s in the 
performance assessment that you need to see 
evidence of 21st century skills. Teachers have 
to make sure their students are creating new 
products or being asked to solve a problem 
that reflects real world tasks.”

Sara-Elizabeth Cottrell, Spanish teacher at 
Whitefield Academy in Louisville, KY, says 
that unless working on a specific AP-prep 
exercise, she avoids testing methods such as 
multiple-choice questions and instead asks 
the questions: “How?” and “Why?”

“Multiple-choice questions train students 
to look at problems in one of two ways: (1) 
What is the ‘right’ answer? and (2) What is 
the answer the test writer wants from me? 
Neither develops critical skills and neither 
prepares students to be helpful, productive, 
thinking adults in the 21st century. People 
who continue this thinking into adulthood 
cannot approach a problem and really solve 
it. They can only repeat sound bites and 
avoid compromise.”

She continues, “Something I often say is: 
If the answer to a question is ‘Who cares?’ 
then the question was not worth asking. But 

if the answer to a question is ‘I don’t know, 
but I care,’ then we’ll actually learn some-
thing. Too often, the answer to a multiple-
choice question is ‘Who cares?’” 

ACTFL, regional, and state language asso-
ciations all offer a variety of assessment tools, 
as do state departments of education. Of 
particular value, many teachers say, are the 
Integrated Performance Assessments (IPAs), 
thematic units, and other resources that peers 
post on wikis and other online sites. That 
willingness to share the fruits of one’s labor 
represents a sea change and helps move the 
entire profession forward, Terrill says.

“More and more, we teachers are posting 
our work and letting others take it,” she says. 
“The idea of putting your name on something 
and owning it—you don’t find that mindset as 
prevalent in the new generation of teachers.”

Professional Development for Today
In responding to the need for high-quality pro-
fessional development for language educators, 
Terrill says she is encouraged by the growth 
in webinars, professional learning networks 
(PLNs), and other forms of online peer support.

Webinars such as those offered regularly by 
ACTFL “can be a way to feature teachers who 
have created performance tasks and can high-
light evidence of critical thinking and problem 
solving,” she says. “A lot of outside speakers 
may talk P21 but may not have examples that 
speak to world language instructors.”

Priscilla Russel, Supervisor of K–12 
World Languages and ESL/Bilingual Pro-
grams in Princeton, NJ, uses a professional 
development model that combines equal 
parts reflection and action. After arranging 
to view and take part in webinars, teacher 
teams reflect on what they have learned, 
then test out a lesson that incorporates their 
new insights. Follow-up discussions focus 
on what worked and did not, and how to 
make corrections. 

Russel also looks for opportunities for in-
house sessions. In one series of talks, French 
teacher Karen Parker walked colleagues 
through the uses of Edmodo (www.edmodo.
com), a site that allows instructors to post 
assignments, quizzes, surveys, and resources 
for students, who can create profiles and en-
gage in written exchanges. Parker explained 

basic functions such as registering students, 
creating small groups, and adding resources 
to the virtual library, then she set the teach-
ers loose to test and explore. The group 
got together twice more over the next four 
weeks to share challenges and successes.

Terrill sees promise in replicating that 
reflection–action model elsewhere. “It’s not 
enough to just hear the information,” she 
says. “What we know about learning is you 
have to process it and practice it.”

How to motivate instructors to seek 
growth opportunities on their own? To re-
flect how professional development is chang-
ing, teachers should be able to earn credit 
for participating in online forums such as 
the ACTFL Online Community (community.
actfl.org) or the FL Teach listserv (web.
cortland.edu/flteach), argues French teacher 
Lisa Lilley, 2010 ACTFL National Language 
Teacher of the Year.

“We’re still seeing a lot of face-to-face 
delivery [of professional development] in our 

21st Century Exploration
For more information about 21st century skills 
and language learning, check out the following 
websites:

21st Century Skills Map for World Languages
tinyurl.com/languages-skillsmap

Alignment of the National Standards for 
Learning Languages with the Common Core 
State Standards
www.actfl.org/sites/default/files/pdfs/
Aligning_CCSS_Language_Standards_v6.pdf

Example unit on hunger and related 
resources from Laura Terrill and Toni Theisen
lauraterrill.wikispaces.com/Food+-+Hunger
terrill-theisen2011.wikispaces.com/

Partnership for 21st Century Skills
www.p21.org 
www.p21.org/overview/skills-framework

P21 State Implementation Guides: Support 
Systems for State-Level Education Leaders
www.p21.org/tools-and-resources/786

The TELL Project
www.tellproject.com
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district, but I’d like to set up a greater range of options so 
teachers have more flexibility and ownership,” says Lilley, 
International Baccalaureate Middle Years Program Coordi-
nator at Central High School and Pipkin Middle School in 
Springfield, MO. “If you have a group of teachers who take 
part, webinars can be very cost-effective.”

Learn more about ACTFL’s latest webinars for language 
professionals in “Inside ACTFL” on p. 30 of this issue or 
online at www.actfl.org/webinars-language-professionals.

21st Century Learning Environments
Learning environment design begins with the classroom 
space in which most daily interaction takes place. In an 
American Architectural Foundation report, Elizabeth Lo-
dal, former principal of Thomas Jefferson High School for 
Science and Technology in Fairfax County, VA, argues that 
students today “need to be inspired to become creative 
problem solvers and intellectual risk takers so that they are 
prepared for the world of the 21st century. School design 
will either inhibit or support and enhance such a robust 
education program.”

Design experts say students’ physical spaces should 
be flexible and adaptable, promote collaboration and 
sharing, and connect students with the world outside the 
classroom—both their immediate communities and those 
found online.

Terrill urges schools to embrace a Bring Your Own 
Device (BYOD) culture. “We can’t keep up with the tech-
nology demands of schools today. Allowing that culture to 
prevail is something within the control of school. Other-
wise we’re limiting what students can access,” she says.

In Lexington One, all students get access to the same 
programs. The district’s iPads, for example, have created 
many opportunities, Samples says, especially in the world 
languages department. “But trying to keep teachers ahead of 
the curve is a tough challenge,” she says. “We have to help 
them prepare to keep students on task and focused so they 
don’t have time to go in the wrong direction. [The iPad] re-
ally is just a tool that we ask teachers to use when appropri-
ate, to do things that are creative and collaborative.”

Don Doehla makes technology-supported collaboration 
a centerpiece of the project-based learning he has champi-
oned as a French teacher at Vintage High School in Napa, 
CA, and as moderator of the world languages forum on 
Edutopia.org. 

Sites he taps to spark exchanges among students include 
todaysmeet.com, which displays users’ posts in a thread, and 
evernote.com, an application in which users can organize on-
line resources into categorized notebooks. That lets students 
e-mail assignments to their instructor’s Evernote address; if 
they include a teacher-provided code in the subject line, the 
document automatically drops into a shared notebook.

A look at a project Doehla’s French 3 students are now undertaking 
shows the potential for students to hone their 21st century skills when the 
right ingredients are in place. The heart of the students’ work involves 
writing a script, composing a storyboard, and creating a short film based 
on the French children’s story series, Le Petit Nicolas. Teams write col-
laboratively using Google Docs, together decide and keep track of member 
duties, and determine culturally appropriate ways for their characters to act 
and speak—ideas they can bounce off French teens as part of a class pair-
ing. Community members ultimately will be invited to the school to view 
the films, which will be shared with the rest of the world via YouTube.

“In project-based learning, students are invited to work in teams—
like in many workplaces—to produce a product which shows what they 
know as a result of inquiry,” Doehla says. “I have found that my students 
are more excited about what they are learning because they are inspired 
to dig in deeper to synthesize the various details of the project before 
them into an organized whole.” In that way, he says, “we ensure students 
have choices about what they need to learn and how they will demon-
strate their learning.”

Douglass Crouse is a contributing writer to The Language Educator. He also teaches 

French at Sparta Middle School in Sparta, New Jersey.

Lucy Lee

In 1990, Lucy Lee started the Chinese 
program at Livingston High School in 

Livingston, NJ, where she has taught all levels of Chinese classes 
and is the advisor to the Chinese Culture Club, the Joy Luck Club, 
and the Chinese Honor Society. She served two terms as President 
of the Chinese Language Association of Secondary-Elementary 
Schools (CLASS), and has served on the boards of the Chinese 
Language Teachers Association, the Foreign Language Educators 
of New Jersey (FLENJ), and the National Council of Less Com-
monly Taught Languages. She has been honored with the FLENJ 
Professional Award, CLASS Professional Service Award, and A+ For 
Kids Teacher Award, and most recently she was named Teacher of 
the Year for her district. As the 2012 Northeast Conference on the 
Teaching of Foreign Languages (NECTFL) Teacher of the Year, Lee 
was an ACTFL National Language Teacher of the Year finalist. Her 
many contributions to the profession have included co-chairing the 
Chinese National Standards Project and co-authoring the CLASS 
Professional Standards for K–12 Chinese Language Teachers.
 Lee’s main goal is for her students to be able to engage in mean-
ingful communication in real-life situations. “Through learning the 
language, students gain a better understanding of the perspectives of 
other cultures and compare the language and cultures learned with 
their own,” she explains. “Knowledge of a second language serves 
students well in our interconnected world. It opens the door to job 
opportunities in the global economy and makes more media acces-
sible, enriching public discussion of current issues.”

21st Century Skills and Languages
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F
ar too often when adults recall their early language learning 
experiences, they lament that they studied in school for years 
and yet cannot remember much in the target language beyond 
how to ask, “Can I go to the bathroom?” Some feel it is their 
own inadequacy for not having learned the language despite 

hours of instructional time; they decide that they must lack intel-
ligence or language ability, or they believe that learning a second 
language is simply unattainable to anyone beyond age eight. 

It is unacceptable that such reactions to language learning 
experiences are so common. As educators, we must all agree today 
that this “business as usual” approach simply does not work.

The ACTFL Position Statement on the Use of the Target Lan-
guage in the Classroom advocates a goal of 90%+ by teachers and 
students in and beyond the classroom (see www.actfl.org/news/
position-statements/use-the-target-language-the-classroom). 
Much of the latest research and many authorities in second 
language acquisition call for teachers to not use the textbook as 

the sole source for input, to avoid teaching grammar devoid of a 
context, and to use more authentic sources.

In a recent Education Week article, J.B. Buxton and David Young 
noted, “For too many years, we have maintained a language-
learning strategy that simply does not work . . . [We] seek to 
teach language to 100 percent of the students with a success rate 
of 1 percent. Why the dismal results? Many experts agree that it's 
because there is too much emphasis on grammar and translation 
and not nearly enough on learning to speak the language.”

Making this shift can be a daunting task, especially when we 
face the question of motivating the students to maintain target 
language use themselves. We may see the abstract ideal, but the 
practical question of “How?” remains. There are, however, a grow-
ing number of practitioners who feel they have found a way.

Three main principles, based on the work of such seminal 
researchers as Lev Vygotsky, Merrill Swain, Stephen Krashen and 
others, activate the kind of learning that is taking place in more 
and more language classrooms.

90%+ TargeT Language,
auThenTic TexTs,
no isoLaTed grammar?
how?
Editor’s Note: Following in 
the spirit of the previous 
article on 21st century 
support systems, Caleb 
Zilmer presents a standards-
based approach that offers 
a fresh look at curriculum, 
instruction, and assessment, 
while redesigning the 
language learning 
environment.

By Caleb Zilmer

Students from Annie Tyner´s class at Ashland Middle School in Ashland, OR join Darcy Roger´s class 
at Crater Renaissance Academy in Central Point, OR for some collaborative language activities.
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Focus on Meaning Rather than 
Grammar
A focus on meaning leads to greater accuracy 
in the target language. An immersion environ-
ment in which language collaboratively and 
spontaneously manifests as a result of making 
meaning—a focus on communicative ability 
rather than accuracy and explicit grammar 
instruction—promotes natural language 
acquisition.

The paradigm shift here is from focusing on 
units or grammar to focusing on the skills 
students need to function in the second 
language—placing primary emphasis on their 
language level and production, and being 
part of a community. The approach (being 
called “Organic Language Acquisition” by 
Darcy Rogers of Crater Renaissance Academy 
in Central Point, OR) has been spreading as 
it has caught the attention of other language 
educators and received positive feedback 
from students.

With a greater focus on communica-
tion, students and teachers alike are freed 
to explore whatever topics they want. Kai 
Wangle, a former student of Rogers, says of the 
experience: “[She] instituted a complete ban 
on English; we even got docked points if we 
were caught. And it worked: Everything was 
done in Spanish, from attendance, to giving 
out homework, to subtle heckled insults and 
. . . jokes. We even spoke Spanish amongst 
ourselves, often when we were supposed to 
listen instead. And when the bell rang and 
the door opened, the English resonating from 
the hallway always seemed to take everyone 
by surprise.”

With a 100% target language environment 
comes a balance: more of a focus on getting 
across one’s message and less of a focus on 
accuracy, especially at the beginning levels. 
Particularly in the earliest stages of acquisi-
tion, according to the ACTFL level descriptors 
for Novice and even through a good portion of 
the Intermediate level, it is understood that 
there will be errors and that a “sympathetic 
listener” is needed. Even some elements of the 
Advanced-Low level (control of aspect in the 
past time frame) are understood to be inac-
curate at times.

For this reason, a few teachers have shifted 
their focus from accuracy to communicative 
efficacy. It is not that the teacher pays no 

attention to errors, rather it is about how the 
teacher handles and reacts to them. Language 
learners need expressions to ask for clarifica-
tion and to negotiate meaning in order to 
understand and be understood. Quickly learn-
ers realize that accuracy makes communication 
more efficient and effective and self-correction 
goes hand-in-hand with working through com-
munication. It is important to note that every 
situation is unique, as is every conversation 
and communicative instance, so the teacher 
can determine in the moment if clarification 
needs to be made.

For example if a student says, “Yo hablar 
con yo mamá ayer noche” [I talk I mom yes-
terday night], we understand that the student 
spoke with his or her mother last night and 
we deal with the grammar issues as a lack of 
clarity in communication—bringing students’ 
attention to it later. If, however, the student 
says, “Hablas con mi mamá anoche” [You speak 
with my mom last night] when in fact you did 
not, clarifying questions would be employed to 
reach a more complete understanding—that, 
in fact, it was the student who spoke with his 
or her mother last night.

Correction of errors is replaced by encour-
agement and praise for effective communi-
cation. Ruth Whalen Crockett of Francis W. 
Parker Charter Essential School in Devens, MA, 
says, “Quiet encouraging smiles, pats on the 
shoulder, and clarifying questions are small 
and simple steps toward building a healthy 
classroom culture where students feel moti-
vated to speak Spanish and actively engage 
with their peers.”

With a focus on communicative effective-
ness and letting go of errors that do not 
obstruct meaning, the culture of the classroom 
becomes much warmer and more welcoming. 
The use of positive reinforcement is by no 
means a new concept to educators. We have all 
seen the powerful effects of celebrating suc-
cess. The students’ sense of ownership in the 
community is what makes them the curricu-
lum, which motivates them to experiment with 
new versions of themselves. Rogers says, “The 
new environment fosters spontaneity, errors, 
and fearlessness in communicating. Students 
are not a part of their learning process, they 
guide it.” As proficiency increases so does the 
need for accuracy, and learners become more 
capable of attending to accuracy with greater 
proficiency.

Creating a Safe Environment for 
Experimentation
Social interaction that relies on communica-
tion and movement creates a culture that 
facilitates a safe environment where learn-
ers can experiment with different versions of 
themselves. Instructors and learners construct 
meaning together and have fluid roles in 
the classroom. It is an environment where 
learners are intrinsically motivated to use the 
target language.

With this approach to teaching the second 
language, the students’ lives become the 
curriculum. Because life cannot be antici-
pated, whatever arises in the moment in the 
classroom or in the students’ lives drives the 
acquisition of language forward.

For example, in a Spanish 2 class taught by 
Rogers the topic of “bath salts,” the designer 
drugs being sold as “potpourri,” came up. 
Students jumped in and told stories of what 
they had heard, with all of their grisly details. 
Eventually, the discussion evolved into an 
existential analysis of the inherent issues 
with drugs in general. Whether these stories 
were true or not was beside the point—these 
students were able to express themselves on 
a topic of interest to them using the second 
language exclusively, and to arrive at an 
understanding together of how they felt about 
drug use.

“Since adopting this approach in my class-
room, I have been most struck by the need 
for me to get out of the way,” says Whalen 
Crockett of her practice. “Though I have to 
initiate a conversation with a provocative 
question, it is essential that I allow students 
to engage together in the work of understand-
ing each other’s responses to the questions 
. . . Students’ stories are essential to our work 
together and can be huge in motivating us to 
stay in Spanish.”

She is not only saying she has to get out of 
the way of the conversation, but that she has 
to also get out of the way of the movement—
or, rather, become a part of it. 

Wangle notes, “When I first entered the 
classroom, I was shocked to find no desks, and 
what few chairs were there were pushed up 
neatly against the walls, completely neglected. 
I reluctantly stood in the circle my classmates 
formed and listened; to my surprise I knew 
what they were talking about, even though 
the details often escaped me.” 
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Whalen Crockett describes the physical struc-
ture of a classroom that removes the barriers 
of desks and chairs. Instead, students are often 
running, walking, skipping, hopping, clapping 
their hands, giving each other high fives and 
playing games like rock, paper, scissors. Not only 
is it fun, but it also builds community, and such 
high energy brings up numerous opportunities 
for language instruction. Kinesthetic learning, 
including TPR-like gestures and circumlocution 
for new language, is a powerful tool.

When students are not moving around, they 
are interacting in a wide variety of groupings 
that fit the task at hand: whether in concentric 
circles; in rows facing each other; in groups 
of three, four, five, or six; or as a whole class, 
the physical structure is malleable to the need 
of the communicative activity. While at times 
the format sounds chaotic, it is all done for a 
purpose—driving the students’ language ability 
forward. These teachers are highly aware at 
all times of exactly where their students are 
linguistically and what is needed to push them 
forward. Rogers states, “When teachers become 
guides along the journey that is language 
learning, instead of just imparters of all knowl-
edge, then something incredible and wonderful 
happens in the classroom, it becomes more 
than just a classroom—it becomes life.”

Instruction and Assessment 
Informing One Another
A focus on accessible aspects of language 
allows learners to engage in tasks that facili-
tate communicative language growth at their 
appropriate level. Instruction and assessment 
are simultaneous activities—one constantly 
informs the other. Assessment facilitates scaf-
folding to give students greater ability. 

The concept of assessment and instruc-
tion informing one another is taken from 
Poehner’s concept of Dynamic Assessment, 
built on Vygotsky’s Zone of Proximal Develop-
ment. Rather than divest assessment from the 
instructional environment, assessment is an 
integral part of the instruction. With every 
interaction with students every day, teachers 
are attending to how the students’ productions 
look and sound. Depending on what is most 
appropriate (based on communicative effica-
cy), teachers either instruct in the moment or 
save thoughts to share later. Thus, assessment 
happens in the moment, as does instruction. 

Each drives the other, and they are both con-
stantly informed by an understanding of the 
learners’ proficiency level. For example, with 
Spanish I level students, possessive pronouns 
can be an issue. Thus, in the moment of utter-
ance, a teacher may remind them of the more 
accurate construction or talk about how one 
accurately uses the possessive in other conver-
sations, because the teacher has noticed it is 
something that needs to be addressed. 

Whalen Crockett recounts an experience 
in her classroom where a student told a story 
about an encounter with the police: “Recently, 
one of my students began telling a story about 
being accused by the police of stealing a 
bicycle. Initially, the student stopped the story 
because he didn’t believe he could tell it en-
tirely in Spanish. His peers were so motivated 
to hear the interesting tale that they coached 
him through the telling of the event by asking 
him clarifying questions and providing him 
important vocabulary. It was the motivation of 
the class to understand the story that fueled 
their interactions and engagement.”

This student got stuck a number of times 
in the telling of his story by specific vocabu-
lary items and some advanced grammar. At 
one point, he and a couple of other students 
had to work around the verb decir [to say/to 
tell] in the appropriate past tense in order to 
discover who said what to whom when. They 
worked it out together, entirely in the target 
language, and then the student was able to 
continue with his story.

The introduction of new vocabulary and 
contextually appropriate grammar is a hallmark 
of what these teachers are doing. Depending on 
the language level of the learners and the con-
text, different approaches are used, but TPR-like 
gestures and circumlocution are the mainstays. 
As students hit linguistic walls, the teacher 
often steps in to provide the needed elements—
unless the other students can do it themselves!

In this “lesson,” the students and teacher 
alike engaged in natural conversation that 
all were simultaneously able to access at 
their own ability level and to push forward. 
By employing this research-based practice of 
making instruction and assessment one and the 
same activity, right at the students’ level, many 
teachers are saying that they are seeing greater 
proficiency in their students than in the past.

Administrators, too, notice changes. 
“Class is conducted in a circle of students. 

All students were speaking in Spanish and 
embracing the difficulty of communicating 
with a small vocabulary. All students appeared 
to have moved beyond embarrassment. This is 
quite an accomplishment! Some students don’t 
stop talking [in Spanish] or making noises 
even when directed,” said Tiffany O’Donnell, 
Assistant Principal at Eagle Point High School 
in Eagle Point, OR, after observing the author 
of this article’s Spanish 1 class.

What O’Donnell noticed as a classroom 
management challenge is in fact an intended 
outcome. “Students have replaced English side-
chatter with Spanish side-chatter,” she noted. 
While a few teachers and administrators might 
see this as a problem, side conversations in 
the target language in the first three months of 
Spanish 1 can only be seen as a strength.

Furthermore, what O’Donnell remarks on 
here are actually explicit goals of the approach 
in the classroom:
• To speak the second language only
• To not be afraid of a second language 

environment
• To take risks (break down the filter and 

make mistakes)
• To be able to infer and circumlocute
• To participate and be part of the 

community

By holding to these five goals in the class-
room, the teacher and students create their 
community in the second language.

O’Donnell goes on to say, “The teacher, with 
a small vocabulary, addressed [the students’ 
poor behavior with a substitute teacher]. Stu-
dents brainstormed problems and solutions. Mr. 

90%+ Target Language, Authentic Texts, No Isolated Grammar? How?

To read more about the approach 
described in this article, which is being 
called “Organic Language Acquisition,” 
go online to the Facebook group 
at tinyurl.com/organic-language-
facebook.
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The Ideal Guide for Language Educators!

The Keys To  
Assessing LAnguAge  
PerformAnce
A Teacher’s Manual for Measuring  
Student Progress
“Does this count?” “is this going to be on the test?” students 
constantly ask these questions. Why? They want to know how 
their teacher is going to evaluate them. how can a teacher 
answer these questions in a way that will shape student learn-
ing and focus teaching on what really matters?

Written by language education expert Paul sandrock, this 
book provides language teachers with a step-by-step approach 
for designing performance assessments, developing effective 
rubrics, and using them to evaluate and track student prog-
ress in a standards-based program.

New teachers and veterans alike will turn again and again to this  
invaluable reference guide. Get one for yourself—and one for a colleague!

member Price:
$22.95

non-member Price:
$26.95

order your copy 
from the AcTfL 
online store at 
www.actfl.org/
store.

See the website for 
special bulk quantity 
pricing!

THE KEys 
to Assessing

Language Performance
 A teacher’s manual

for measuring student progress

	 Paul	Sandrock

The ACTFL Guide For ProFessionAL LAnGuAGe eduCATors

Zilmer talked about the definition of respect.” 
Seemingly unremarkable on the surface, when 
one stops to notice that these Spanish 1 stu-
dents engaged in this conversation entirely in 
the target language, it is apparent that there is 
something exceptional happening here.

Teachers new to the profession are also 
drawn to what these practices can offer. Rogers 
recently led a workshop in Guatemala, during 
which Alycia Harrah, a new English teacher 
said, “It is 100% unconventional and 100% 
effective. It makes sense, and because it makes 
sense, it will work. Not to mention it’s a blast.” 
Abbie Case, another teacher at the workshop, 
noted, “I think this approach will be extremely 
effective for teaching English to our students. 
Not only does it make sense to immerse kids 
in the second language, but it’s so fun! I loved 
every minute of training, and I feel closer to 
my fellow teachers because of it.”

Many educators find that the connections 
they make with other teachers using these 
concepts are the most useful aspect to being 
involved in this international professional 
learning community. The ideas, techniques, 

and support energize everyone. While some 
practitioners in the language profession have 
been confounded by calls for 90%+ target 
language in the classroom, a move away from 
textbooks, and a focus more on communication 
than on explicit grammar instruction, there are 
educators who are finding success teaching a 
second language for proficiency, and they and 
their students are finding deep fulfillment and 
intrinsic enjoyment at the same time.

“This new teaching method has given 
me the space to be who I am as a teacher. 
I could never fit into the textbook, and I 
needed something that could meet students 
where they are,” says Nanosh Lucas, a Spanish 
teacher at Phoenix High School in Phoenix, 
OR. “While my teaching isn’t perfect, I am 
developing relationships based on trust and 
honoring students where they are. We work 
directly toward standards, research-based 
practices, and making the learning exciting 
and meaningful.” 

Caleb Zilmer is a Spanish teacher at Eagle Point High 

School in Eagle Point, OR.

above: Teachers at a workshop led by Darcy 
Rogers at Escuela Esperanza in Huehuetenango, 
Guatemala.

below: Students of Ruth Whalen Crockett engaged 
in one of Organic Language Acquisition’s many 
conversational structures.
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ACTFL Webinars for Language Professionals— 
Spring Series

The latest series of ACTFL webinars for professional language educators on the important topic of “Curriculum and Instruction: 
Purposeful Planning to Increase Student Learning,” is being offered this spring. These webinars are designed especially for 

language educators at all levels and will energize and inspire you to grow as a language professional. Led by educational experts, 
each series delivers new insights and proven techniques that you will use right away.
 Simply go to www.actfl.org/webinars-language-professionals to view any or all of these excellent new webinars, including:

Spring Webinar Series 2013 
Curriculum and Instruction: Purposeful Planning  
to Increase Student Learning

Curriculum Design – April 3
Content-Rich Units of Instruction – April 17
Purposeful Lesson Planning – May 8

Presenters: Donna Clementi (Lawrence University, 
Appleton, WI) and Laura Terrill (Indianapolis, IN)

This webinar series explores the basic elements of 
effective curriculum design. Participants consider how 
the National Standards, 21st Century Skills, and Common 
Core guide the development of a vertically aligned 
curriculum that builds students’ communication skills 
and cultural understanding. The webinars will also 
address thematic unit design and daily lesson planning 
focused on key strategies that maximize student 
learning in support of curricular goals.

Also–available ON-DEMAND:

Winter Webinar Series 2013
Improving Language Learners’ Performance Through 
Integrated Assessments

Creating Effective Assessment of Performance 
Providing Effective Feedback
Designing Backward from Assessment to Impact 
Instruction

Presenters: Bonnie Adair-Hauck (University of Pittsburgh) 
and Francis J. Troyan (Portland Public Schools, ME)

This webinar series focused on designing effective 
Integrated Performance Assessments (IPAs), providing 
effective feedback, and focusing instruction to prepare 
language learners for successful performance on the 
assessments. The series built on the forthcoming ACTFL 
publication, Implementing Integrated Performance 
Assessment, by Adair-Hauck, Troyan, and Eileen Glisan.

Individuals can participate in the webinars 
live (Spring series) or access any webinars 
at a later date, on-demand. Fees for ACTFL 
members are $75 per webinar; $180 for 
three; $315 for six; fees for non-members 
are $105 per webinar; $252 for three; $441 
for six. ACTFL’s webinars qualify for con-
tinuing professional development credits 
for renewal teacher certifications in most 
states. All registrants receive an e-mail 
with a certificate of completion once you 
have viewed the webinar, which you can 
then submit for credit. All registrants for 
the webinars are eligible to receive profes-
sional development credits from ACTFL.

an update fRom the ameRican council on the teaching of foReign languages

Inside ACTFL 

ACTFL Offers Scholarships for  
Convention Attendees

ACTFL is again offering three 
Robert J. Ludwig 

New Teacher Scholarships for teachers with 
fewer than three years in the classroom to 
attend the 2013 ACTFL Annual Convention 
and World Languages Expo in Orlando, FL. 
These are made possible by a bequest from 
the Robert J. Ludwig estate. Ludwig was a 
member of the ACTFL Board of Directors 
(then Executive Council) from 1985–1988 
and he served as ACTFL President in 1989.

ACTFL also offers a varying number of 
first-time attendee scholarships each year. 
The deadline to apply for either type of 
scholarship is July 10, 2013 and informa-
tion will be posted on the ACTFL website 
on the 2013 ACTFL Convention page under 
“Scholarships.”

OPI Assessment Workshops

ACTFL is pleased to announce two upcoming OPI Assessment Workshops. 
One will be held at The Graduate Center, CUNY, New York, NY, 

June 4–7, 2013 for Arabic, Chinese, and Japanese. The second workshop will be for French, 
German, Hebrew, Portuguese, and Spanish held July 18–21, 2013, 2013 at Middlebury 
College, Middlebury, VT. Fees are $685 for ACTFL members and $850 for non-members.

The four-day workshop is an intensive introduction to the techniques of administer-
ing and rating the Oral Proficiency Interview. The rating scale and techniques for eliciting 
ratable samples are highlighted in daily plenary sessions and reinforced in language-specific 
break-out sessions. Participants can observe demonstration interviews and, under a trainer’s 
supervision, conduct their own practice interviews with volunteer candidates. The group 
critiques and discusses both the practice interview and their rating. Following the workshop, 
participants may apply to become ACTFL OPI testers.

ACTFL OPI Assessment Training provides a valuable foundation for teachers in second 
language assessment, curriculum design, and instruction. Participation in the workshop helps 
teachers to understand the key principles of teaching and testing for proficiency. By learn-
ing about the assessment method most widely used today in the United States for measuring 
speaking proficiency in a language, teachers are better prepared to determine the speaking 
abilities of their students, to design their own assessment tools, and to determine if students 
have reached specific benchmark levels as determined by individual districts or states.

Register now for either workshop at tinyurl.com/opi-workshops.
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ACTFL Performance Descriptors Available

The ACTFL Performance Descriptors for 
Language Learners can be downloaded 

free from the ACTFL website. The Performance 
Descriptors are designed to describe language 
performance that is the result of explicit 
instruction in an instructional setting. 
They reflect how language learners perform 

whether learning in classrooms, online, through independent 
project-based learning, or in blended environments. Find it on-
line at tinyurl.com/performance-descriptors or order a printed 
copy from the ACTFL Online Store at www.actfl.org/store.

Inside ACTFL

It’s Time to Start Planning for Your  
Attendance at ACTFL 2013

The 2013 ACTFL Annual Convention and World Languages Expo 
will be held at the Orange County Convention Center in Orlando, 
FL, in November. The theme will be “New Spaces New Realities.” 
Start planning your attendance now and don’t miss the early 
bird deadline of July 10, 2013. Register online at www.actfl.org/
convention-expo.

ACTFL Officers Nomination Deadline

Nominations for 2014 President-Elect (2015 President) and two 
Board of Directors positions must be postmarked by April 30, 
2013. Visit tinyurl.com/actfl-nominations.

Mark Your Calendar Now for Future ACTFL Conventions

November 22–24, 2013  Orange County Convention Center and   
Rosen Centre Hotel, Orlando, FL

November 21–23, 2014  Henry B. Gonzalez Convention Center and 
Grand Hyatt San Antonio Hotel,   
San Antonio, TX

November 20–22, 2015  San Diego Convention Center, San Diego, CA

Update Your ACTFL Profile Information

ACTFL is always seeking native/native-equivalent speakers of lan-
guages other English who are interested in working on consulting 
assignments requiring target language expertise. Assignments are 
usually related to target language proficiency testing/assessment, 
test development, or testing program support.

We encourage members of ACTFL who would be interested in being 
contacted for potential consulting assignments to update their 
membership profile information on ACTFL.org to include accurate 
contact information, teaching language(s), as well as any lan-
guages in which you have professional/native level proficiency in 
all four skills (listening, reading, writing, and speaking).

Participate in the ACTFL Mentoring Program

ACTFL announces the 2013–2014 Mentoring Program, designed to 
help early career language teachers succeed in their current assign-
ments and learn the skills to be successful long-term in their careers. 
The mentoring will be conducted over e-mail and/or phone. Mentors 
and mentees will be matched by needs, skills, and experiences.

To be considered as a mentee, you must be a new teacher within 
your first five years of teaching; to be considered as a mentor, you 
must have completed at least three years of teaching. The program 
will run from September 2013 through May 2014. If you are consider-
ing participating, please read the Program Guidelines online at www.
actfl.org/professional-development/career-resources/mentoring-
program. Applications must be submitted by August 19, 2013.

For more information, contact Jaime Bernstein at jbernstein@actfl.org.

NEW AT THE ACTFL  
ONLINE STORE

ACTFL has added a 
new book, Dual 

Language Education for a Transformed World, by 
Wayne P. Thomas and Virginia P. Collier, which makes 
the case for dual language education to become the 
standard for all schools. Written for new and veteran 
implementers, the book provides hope, rationale, 
guidance, and the tools to transform education to 
21st century standards. You can find it online at 
tinyurl.com/dual-language-programs.

Dual Language Education  
for a Transformed World
By Wayne P. Thomas and 
Virginia P. Collier

Performance Descriptors Booklet.indd   20 11/6/12   10:07 AM

ACTFL

PERFORMANCE DESCRIPTORS 
FOR LANGUAGE LEARNERS
2012 Editi on

1001 N. FAIRFAX ST., SUITE 200 | ALEXANDRIA, VA 22314
PH 703-894-2900 | FAX 703-894-2905 | www.actf l.org

Performance Descriptors Booklet.indd   1 11/6/12   10:06 AM
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Languages 
for Specific

Purposes in 
the 21st 

Century
By Douglass Crouse

It 
was a problem any language edu-
cator would envy: After studying 
Spanish for the equivalent of five 
years, many of Cristin Bleess’s high 

school juniors hungered for more. But after 
Advanced Placement (AP), the menu of chal-
lenges ran out.

Bleess considered creating a business 
course in Spanish. Her school, Castle View 
High School in Castle Rock, CO, puts a prior-
ity on developing students’ 21st century skills 
set, so it seemed a natural fit. But once she 
spoke with educators and advocates in the 
Languages for Specific Purposes (LSP) field, 
Bleess conceived a broader vision: Why not 
offer a Spanish language class on leadership?

With her administrators’ blessing, Bleess 
began crafting a proposal in April 2011 and 
sent out Google Docs surveys to gauge the in-
terest of students—as well as their parents—
who might enroll in the class. The idea was 
warmly received and in January, after a year of 
detailed planning, the course kicked off.

“In the 21st century, the world has shrunk. 
These students may well be working with and 
for people who speak other languages and 
who come from other cultures,” says Bleess, 
who is also President-Elect of the Colorado 
Congress of Foreign Language Teachers 
(CCFLT.) “Students are more willing to work 
hard at something when they see those con-
nections outside the four walls of the class-
room. They want to be able to take what they 
learn in school and apply it to real life.”

The ultimate expression of the Connec-
tions goal area of the National Standards 
for Learning Languages (i.e., “Connect with 
Other Disciplines and Acquire Informa-
tion”), LSP courses have long been learner-
centered, with a focus on helping students 
discover and practice the types of language 
they need to meet their specific professional 
goals. Traditionally, most LSP learners have 
been college students and adults. But Bleess 
and a small number of other teachers around 
the country are finding ways to also connect 
younger students with the work worlds they 
might one day inhabit.

Among those who have encouraged 
K–12 teachers to pursue such projects is 
Mary Risner, an LSP pioneer who serves as 
Associate Director of Outreach and Busi-
ness Programs at the University of Florida’s 
Center for Latin American Studies.

By Douglass Crouse
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“I loved Cristin’s idea of calling the 
course ‘Spanish for Leadership’ because 
that can bring in students interested in 
developing these skills for any profession,” 
Risner says. “Teachers who are doing simi-
larly innovative things need to have a voice 
so these ideas get out there.”

Creatively designed LSP courses offer 
students real-world opportunities to prac-
tice language and navigate culture in the 
context of a specific field. While many to 
date have focused on the use of Spanish in 
fields such as business, health, and social 
work, Risner and other proponents are 
working to help expand both the number of 
languages and professions. In the critically 
important field of STEM [science, technolo-
gy, engineering, mathematics], for example, 
more and more people are discovering 
ways to connect related professions with 
language learning. LSP courses in Arabic, 
Chinese, German, and other languages are 
continually being added at all levels.

“I’m always looking to post more things 
about what people are doing,” says Risner, 
who keeps in touch with the LSP commu-
nity through Twitter and other social media. 
“Some of the journals on business lan-
guages have articles with examples of what’s 
being done in class. The model is there; you 
just adapt it to your language. Sometimes 
teachers are already doing career-related 
things and just need to frame it differently.”

In the eyes of business and government, 
the need for such initiatives is great, says 
Jim Vanides, Global Education Program 
Manager for Sustainability and Social In-
novation at Hewlett Packard Company. He 
is also the author of a post on the Digital 
Learning Environments blog that is widely 
cited in LSP circles: “4 Reasons Why ‘Glob-
al Fluency’ Matters: An Open Letter to 6th 
Graders Everywhere.”

“Global fluency is the new résumé dif-
ferentiator,” says Vanides. “Yes,” he writes 
to the 12-year-olds who make up his in-
tended audience, “the ‘standard language of 
business’ within the company I work for is 
English. However, many of my colleagues 
are fluent in at least three languages, and 
they can be ‘friendly’ in one or two more. 

But it’s more than just ‘learning a foreign 
language.’ Global fluency, by my definition, 
is the ability to understand and collabo-
rate across the complexities of language, 
culture, and multiple time zones.”

He urges students to view all subjects 
“in a global context” and cautions them 
that using Internet-rendered translations 
isn’t enough. “If you rely on Google Trans-
late, you may be surprised, confused, or 
embarrassed,” he says. “So go ahead and 
explore your ‘talking dictionary’ and online 
translation tools—but know that what you 
will need is ‘meaning,’ and this requires 
vocabulary and experience combined.”

President Obama has consistently 
spoken of the need for prioritizing STEM 
education—a concern shared by many 
other national, state, and local government 
and business leaders. “Our nation’s success 
depends on strengthening America’s role 
as the world’s engine of discovery and 
innovation,” he told a gathering of CEOs, 
scientists, teachers, and others in 2010. 
“And that leadership tomorrow depends 
on how we educate our students today—
especially, in science, technology, engineer-
ing, and math.”

You can never start too young in help-
ing students make connections between 
language and those highly valued STEM 
subjects. At Amana Academy in Georgia, 
students in grades K–8 combine Arabic 
with a special emphasis on scientific dis-
covery. Topics are linked from year to year 
at the eight-year-old charter school. For 
example, kindergarten students examine 
the life cycle of frogs and ants through 
exposure to songs and key words, with a 
focus that shifts to life in rainforests the fol-
lowing year and the components of plant 
and animal cells by fifth grade.

Language teachers combine the school’s 
Expeditionary Learning model—a collab-
orative approach that puts an emphasis 
on hands-on activities and educational 
outings—with the National Standards and 
Georgia state performance standards.

Eman Maamoun, an Arabic teacher who 
translated the state language standards into 
that language, says students get added ex-
posure in Arabic to concepts first presented 
in their other classes.

“Our work in Amana is teamwork,” she 
says. “Since we all share the grades, we 
need to communicate, agree, and collabo-
rate before anything is introduced to the 
students. So we plan everything together 
and everyone adds to the big picture.” The 
ultimate goal, says Maamoun, who chairs 
the newly formed Georgia Association for 
Teachers of Arabic, is to give students an 
early start developing and honing the skills 
they will need as adults.

“Amana is trying to create a global stu-
dent,” she says. “This is why we focus on 
the environment, the Expeditionary Learn-
ing, and the Arabic—to push for a student 
who will have all this in-depth knowledge 
and go places. I want my students to be 
fluent in Arabic, but also more confident to 
work in any job in the future.”

Similar language and professional goals 
are in place at Bleess’s school, which is 
composed of four academies. There, some 
sophomores reach Spanish 5 by starting 
their study in middle school and taking 
two course levels each year as freshmen 
and sophomores. “But in their junior year,” 
Bleess recalls, “many of them would ask, 
‘Where do we go from here?’”

In searching for a supplement to AP 
courses, she attended a Centers for Inter-
national Business Education & Research 
(CIBER) conference at Florida International 
University specially designed for K–12 
teachers. There, she met Ann Abbott, 
a professor at the University of Illinois 
at Urbana-Champaign whose Spanish 
language courses on entrepreneurship and 
community-based learning give students 
opportunities for local and international 
outreach.

Bleess conceived a 
broader vision:  

Why not offer a Spanish 
language class on 

leadership?

Global fluency is the new résumé differentiator
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Abbott has an average of two educators 
contact her each week seeking informa-
tion about service learning and languages 
for specific purposes—evidence, she says, 
“that there’s interest out there . . . but also a 
need for more outreach and education.”

One deterrent to starting new programs 
is the natural tendency to question whether 
one’s level of content knowledge is up to 
the task, Abbott says.

“When people think of Languages for 
Specific Purposes, they think they really 
have to know a lot about the particular 
field. They’ll say: ‘But I’ve never worked 
in the business world!’” she says. “Our 
best approach is to say, ‘Yes, it’s about the 
specific content area and the vocabulary 
that goes with it. But in every professional 
context there are certain activities you’ll 
always have to do. It could be an intake 
form for a doctor’s office or a business form 
asking about marketing material.”

That’s what makes the title of Bleess’s 
course so appropriate. “If we’re preparing 
our students for professions in the 21st cen-
tury, they need to have some basic leader-
ship skills, to be able to work with people 
who have different skills, and to learn and 
be able to teach themselves technological 
skills—even if students don’t know what 
they want to be when they get older,” 
Abbott says. “We know in this world that 
people often change jobs and career paths.”

Margaret Gonglewski, Associate Profes-
sor of German and International Affairs 
at George Washington University, began 
teaching her “German Business” more 
than 12 years ago at the suggestion of a 
colleague. Given Germany’s status as the 

largest economy in the Euro zone, it makes 
particular sense, she says.

Since then, interest has grown steadily in 
the course, which has an enrollment cap of 
15 and requires that students enter with a 
minimum proficiency rating of Intermediate.

“Students have gotten more pragmatic 
and ask, ‘What will get me a job when I 
get out?’” Gonglewski says. “I didn’t want 
to make this a correspondence, how-to 
course. You have to get to know Germany 
as a strategic location and know where the 
industries are. There’s still a lot of emphasis 
on literature in some upper-level language 
courses, so there’s often a neglected aspect 
of the culture that students don’t know 
they’re missing.”

Students kick off their year with a unit 
on applying for a job, with discussion top-
ics including how to identify and capitalize 
on one’s strengths. Gonglewski touches 
often upon cultural contrasts—job candi-
dates in Germany including photographs 
with their résumés, for example. This year, 
students ended the unit by visiting a Ger-
man cultural center and interviewing live 
with native speakers.

Teresa Kennedy, Professor of Bilingual, 
ELL, and STEM Education at the University 
of Texas at Tyler, has incorporated science 
materials into her language classroom since 
1985. In addition, she served for more 
than 11 years as Director of the Interna-
tional Division of the Global Learning and 
Observations to Benefit the Environment 
(GLOBE) program, which gives students 
and teachers opportunities to participate 
in international hands-on, earth science-
related investigations.

Kennedy believes strongly in the marriage 
of language learning and content area study 
and offers simple advice to language teach-
ers interested in adopting content-based 
instruction: “Walk down the hall, introduce 
yourself to the science teacher, find out what 
they’re teaching and weave some compo-
nents of what they’re covering into your own 
classroom curriculum.” She suggests similar 
steps to incorporate other subject areas.

“To me, it makes sense that whatever 
is happening in the language classroom is 
piggy-backing off what’s being taught in 
students’ other classes,” she says.

Integrating elements of earth science—
such as weather and climate—are a good 
place to start, Kennedy says. But whatever 
the topic, she cautions instructors to go 
through a careful fact-checking process to 
ensure they are presenting sound informa-
tion and concepts.

“The most important thing is to connect 
to the science that is already being taught,” 
she says. “Teachers shouldn’t go beyond 
their own knowledge and capabilities. 
There’s a lot of potential—if they are not 
working together with the science teacher 
in their school—that they could encourage 
misconceptions about science that could 
interfere with future learning of concepts.”

Science teachers also may have con-
tacts in professional fields who speak other 
languages and would be willing to come talk 
with students about how they use languages 
in their work. Linking up with ESL teachers 
—who teach diverse subject areas as routine 
practice—offers an additional advantage.

“Foreign language teachers tend to focus 
on social language skills while ESL and 

Languages for Specific Purposes in the 21st Century

Learn More About Languages for Specific Purposes
4 Reasons Why “Global Fluency” 
Matters—An Open Letter to 6th 
Graders Everywhere
tinyurl.com/vanides-blog

Centers for International Busi-
ness Education and Research 
(CIBER)
ciberweb.msu.edu/ 

Mary Risner on Twitter
https://twitter.com/LangFor 
Careers

National Science Teachers  
Association (NSTA) 
nsta.org 

National Security Education 
Program (NSEP) 
nsep.gov
Works to enhance American 
security by “increasing our 
national capacity to deal 
effectively with foreign cultures 
and languages”

Network of Business Language 
Educators (NOBLE) 
nble.org
Offers resources for business 
language materials, intercultural 
competence, and international 
business education

Network of Business Language 
Educators (on Facebook)
tinyurl.com/facebook-noble

Scholarship and Teaching on 
Languages for Specific Purposes
tinyurl.com/ayldznh 
A report on the state of LSP 
education published in March 2013

Video: Are We Prepared for the 
Jobs of the Future?
tinyurl.com/byae2r6

Video: Don Quixote’s Lessons for 
Leadership
tinyurl.com/stanford-video-
leadership



bilingual teachers are covering academic content,” Kennedy says. “I think that’s 
why you see a lot of teachers who bridge both—to get the best of both worlds.”

Connect to Make it Work
For teachers eager to experiment or even start their own courses, connecting 
with experienced peers is key. Social networking sites such as Twitter, Facebook, 
and LinkedIn offer LSP-minded teachers ideal ways to exchange ideas.

Bleess, who had little background in business, found the process of educat-
ing herself exhilarating. With support from Abbott, Risner, and others in the 
LSP field, she tailored her course to rely primarily on Internet resources, result-
ing in no additional costs for her district.

With each new resource on a given topic—how to write a résumé, proper 
business etiquette, how to look for a job—she created digital files for later use. 
One prized discovery was a video that a professor at Stanford Graduate School of 
Business uses to teach leadership qualities through an analysis of Don Quixote.

Recently Bleess started a new unit in which students analyzed episodes of the 
TV show, “The Apprentice,” as a basis for articulating the makeup of an effective 
project leader. “Each week we’ll have a different project with a different project 
leader who can put the skills we talk about into practice,” Bleess says. “For ex-
ample, ‘Are we following through on each step of our project? Are we listening 
to team members’ feedback?’”

Bleess plans to use Skype to allow students to talk with professionals from 
other countries, many of them people she met during overseas experiences. 
They include a lawyer from Argentina and an employee at the U.S. Embassy 
in Uruguay. Also on the list of invitees is a member of her host family from her 
time as an exchange student in Mexico: the former mayor of Guadalajara who 
recently became governor of the Mexican state of Jalisco.

While specialized language courses were part of the vision at her high school 
when it started seven years ago, it doesn’t necessarily have to be built in for teach-
ers to discover how to do this. Bleess sees ways for educators anywhere to apply 
LSP thinking to their classes. Instead of students brainstorming the traits of an ideal 
boyfriend or girlfriend, they could discuss the qualities of a team leader or sales-
person, for example. A unit on business could also include identifying differences 
between phone numbers and street addresses in the United States and Spanish-
speaking countries, or how to correctly arrange Hispanic last names in office files.

“I’ve learned so much as a teacher this semester,” Bleess says. “Students will 
ask advice or what a particular résumé should look like. . . I say, ‘Let’s go online 
and see what’s there.’”

She is already seeing students imagine their place in the professional world. 
One student interested in medical science has begun researching Doctors Without 
Borders. Another, an aspiring engineer, told Bleess he wants to be able to work 
with people who might think differently than he does. A classmate has already 
contacted a theatre school in Spain in the hope of securing an internship, using 
the résumé she developed in class as part of her intended application packet.

In June, Bleess and her students will head to Costa Rica, but they will go 
beyond more typical travel abroad activities in order to put their skills into 
practice. Their schedule will include a service project in which the Colorado 
teens will partner with Costa Rican peers to bring enrichment classes to younger 
children; opportunities for each Castle View student to interview with someone 
in their field of interest; and a visit to an organic chocolate farm to see up-close 
how the business works.

Douglass Crouse is a contributing writer to The Language Educator. He also teaches French at 

Sparta Middle School in Sparta, New Jersey.

EXPLORING STEM RESOURCES
Dr. Teresa Kennedy at the University of Texas 
at Tyler here shares a few of the many avail-
able links to science materials and programs 
which provide easy integration into the 
language classroom. These are funded by the 
National Aeronautics and Space Administration 
(NASA), the National Oceanic and Atmospheric 
Administration (NOAA), and the National 
Science Foundation (NSF).

NASA
Bright Lights Big City
earthobservatory.nasa.gov/Features/Lights/ 

International Space Station
spaceflight.nasa.gov/realdata/tracking/ 
spaceflight.nasa.gov/station/  
www.nasa.gov/externalflash/ISSRG/ 

Mysterious Atmosphere
teacherlink.ed.usu.edu/tlnasa/units/Earth 
Atmos/

Robin Whirlybird Adventures
rotored.arc.nasa.gov/

S’COOL
scool.larc.nasa.gov/

Space Place (in Spanish)
spaceplace.nasa.gov/espanol/

The Story of a Little Rock on Mars
www.suekientz.com/little_rock/ 

NOAA
El Niño
www.pmel.noaa.gov/tao/elnino/spanish.html

Nighttime Lights of the World
mapserver.ngdc.noaa.gov/cgi-bin/public/ms/
poster/viewer

NSF
Cielo y Tierra Spanish-Language Radio Series
tinyurl.com/cielo-y-tierra

Einstein's Messengers, LIGO Documentary 
(Spanish Subtitles)
www.nsf.gov/news/mmg/ligo_sp.jsp

Other Programs  
(with funding from NASA, NOAA, and NSF)

The GLOBE Program
www.globe.gov/teaching-and-learning/ 
materials/languages

GLOBE at Night
www.globeatnight.org/ 

Windows to the Universe
www.windows2universe.org/

The Language Educator  n  April 2013 35



M y first exposure to foreign language 
came when I was in fourth grade and 

lived in The Netherlands with my family 
for a year due to my father’s work. My 
parents wanted my brother and me to be 
exposed to another culture and learn the 
language, so they enrolled us in a regu-
lar Dutch elementary school. Neither of 
us spoke any Dutch, but our teachers 
spoke English, as did a student in each of 
our classes.

After a few months of being almost fully 
immersed in the language, I became quite 
proficient. Having enjoyed the experience 
of learning a language, I studied Spanish in 
middle and high school. In my senior year, 
a friend wrote to me that he was studying 
Russian in college. I grew up in the later 
part of the Cold War but it was thaw-
ing out by that point. Although Russian 
seemed exotic and slightly sinister I was 
also pretty sure that the average Russian 
was not really so different from the average 
American—a viewpoint influenced by the 
year my family spent living abroad.

There was another reason that learn-
ing Russian appealed to me: Since about 
seventh grade, I knew I wanted to work 

for NASA one day. We had once collabo-
rated with the Russians in space during the 
Apollo-Soyuz Test Project, and I hoped that 
we would some day work together again 
and I would be able to make a difference 
using my language skills.

In addition to my Engineering major, 
I studied Russian throughout college and 
also spent seven weeks at a summer pro-
gram in St. Petersburg before I graduated. 
At the same time, as part of the Engineer-
ing Co-operative Education program, I 
worked alternating semesters at NASA. 
During one of my work tours, I was excited 
to watch on NASA TV as the heads of the 
United States and Russian space programs 
made an agreement to conduct the Shuttle-
Mir program during which the Space Shut-
tle docked to the Russian Mir space station 
several times, and U.S. astronauts spent 
months-long tours on the crew of Mir.

When I graduated from college, the 
Shuttle-Mir program was finishing up, and 
NASA was about to embark on a giant un-
dertaking—the construction of the Interna-
tional Space Station (ISS). Originally Space 
Station Freedom, the ISS had become an 
international project just a couple years be-
fore my graduation. The United States and 

Russia are the primary partners, joined by 
the European Space Agency (ESA), the Ja-
pan Aerospace Exploration Agency (JAXA), 
and the Canadian Space Agency (CSA).

I got a job in the Extravehicular Activ-
ity (EVA) group, which is responsible for 
planning, training the crew, and guiding all 
NASA spacewalks from Mission Control. 
I was lucky enough to be assigned to the 
team preparing for the first ISS assembly 
flight, which included three spacewalks. 
That mission joined the first U.S. and Rus-
sian pieces of the space station together.

Shortly afterward, in January 1999, I 
started an assignment that would officially 
make use of my Russian language skills. 
I became a part of the Houston Support 
Group, made up of people from different 
flight control and training groups within 
the Johnson Space Center who spent tours 

Editor’s Note: In this issue of The Language Educator, we 
begin a new regular section offering first-person accounts 
by professionals in a wide variety of careers. One thing all 
these individuals have in common is that their linguistic and 
cultural skills have made a difference in their professional 
and personal lives. We urge educators to share these stories 
with students and their parents, colleagues, administrators, 
and communities. This can be one more way to spread the 
word and advocate for the relevance of language study to 
achieve success in the global economy. 

Anyone who is interested in suggesting a former student 
who has done something special in their lives as a result 
of their language skills can contact scutshall@actfl.org. 
We are looking for narratives written in an individual’s 
own voice, approximately 1,000 words, which explain his 
or her language learning path and what impact studying a 
language has had on that person’s life and career.

Beyond this World
Karina Eversley
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in Moscow helping to coordinate many 
aspects of our joint ISS assembly project. 
I worked mostly with the people who did 
a job similar to mine within the Russian 
space program: designing spacewalks, 
training the crew, and working at TsUP (the 
Russian version of Mission Control) during 
the spacewalks.

My role was to be a liaison between 
the two sides in any way necessary, and 
to gather knowledge and information to 
augment the training American crewmem-
bers received in Russia, which they had 
to do in Russian. I attended crew training 
in the Russian facilities, inspected and 
learned about the Russian portions of the 
ISS, learned about Russian spacewalk tools 
and techniques, and supported spacewalks 
from the Russian Mission Control Center. 
I also helped to negotiate agreements 
on how much training U.S. and Russian 
crewmembers would get in the other side’s 
suit, and developed joint procedures and 
philosophies to ensure the safety of the 
crew. It was fascinating to work with many 
people who had been a part of the Russian 
space program almost since its beginning, 
some of whom still had a Cold War men-
tality; while many of the young engineers 
were more willing to share information and 
excited to put computers and new technol-
ogy to use.

We had a full-time interpreter, but since 
I had spent so much time studying Rus-
sian, I found I was able to work without 
his help much of the time, making my 
interactions with the Russians both quicker 

and more personal. In addition, much of 
the communication was technical and very 
specialized, so there were times where my 
Russian skills allowed me to recognize that 
the interpreters didn’t fully understand the 
discussion and were therefore interpreting 
it incorrectly or incompletely. I could then 
explain further and get the discussions 
back on track.

If I had not had that ability, we could 
have spent a great deal of time talking past 
each other, or even walked away from the 
table having completely different ideas 
about what we had agreed upon. I also 
believe that my Russian colleagues appreci-
ated the fact that I had taken the effort to 
learn their language, which allowed me to 
get to know them better, gain their trust, 
and develop friendships with them rather 
than just a business relationship. In all, I 
spent nearly a year in Russia between 1999 
and 2002. One special highlight was dur-
ing a shuttle flight when a U.S. and a Rus-
sian crewmember were doing a spacewalk 
in American space suits on the Russian part 
of ISS, as I supported them from Mission 
Control in Houston, talking to my Ameri-
can colleagues in English and my Russian 
counterparts across the globe in Russian.

Unfortunately, as the assembly phase 
of ISS wound down and budgets were 
tightened, NASA was forced to scale back 
our physical presence in Russia, so I have 
not been back in quite a few years. We 
now maintain the relationship mostly via 
teleconferences and yearly face-to-face 
meetings. Just a month ago though, one 

of my Russian colleagues walked into my 
office in Houston—he is now a Cosmo-
naut, scheduled to spend six months 
aboard ISS in 2014. I was amazed as we 
started talking how quickly much of my 
Russian came back! The visit brought back 
so many wonderful memories of the chal-
lenges and fun as we worked together on 
this exciting project.

The ISS program is probably the larg-
est multinational peace-time project ever 
undertaken, and has been a challenge 
not only from an engineering and techni-
cal standpoint, but also from a cultural 
standpoint. I am proud of the relationships 
that we have developed with all of our 
international partners, and how we have 
learned to work together through cultural, 
philosophical, and language differences. 
I believe strongly that exposure to other 
cultures and languages is vital to our future 
as humans on this Earth, in much the same 
way that astronauts looking down on the 
planet see no national borders.

Karina Eversley works at NASA for the Extravehicular 

Activities Task Group. She majored in Engineering at 

the University of Wisconsin-Madison, with significant 

coursework in Russian.

T he foreign language classes I started in 
middle school set me on my way to an 

adventure I could never have imagined. I 
now use different languages every day and 
have worked in a variety of organizations 
in Europe and the United States.

In 2005, after having graduated from 
college with a degree in civil engineering 

and working for a few years, I found myself 
in graduate school and looking for a way 
to spend a summer that would allow me to 
pursue my passion for languages. The year 
before, I had taken two semesters of basic 
Italian in night school. This enabled me to 
interview successfully for an internship in 
the political section of the U.S. Embassy to 
the Holy See in Rome. Although I had no 

background in political science or diplo-
macy, I was able to demonstrate an ability 
to communicate effectively—in more than 
one language—and that was enough for 
them to give me a chance. I spent the sum-
mer of 2005 putting these communication 
skills to work, meeting with members of 
the Vatican’s diplomatic corps to explain 
the position of the United States on a num-

Seeing the Opportunities Unfold
Matthew Lagod
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ber of scientific and human rights issues, 
translating articles from the Italian press 
on topics of interest to the embassy, and 
writing official cables to Washington on the 
situation in the Darfur region of Africa.

That fall, I was thrilled when I had the 
opportunity to use my high school French 
in the context of my work at the Chicago 
Department of Environment. The Mayor’s 
Office needed a rapid translation of a 
French document on residential recycling 
practices in Paris. Did our department 
know of someone who could help? My 
supervisor selected me for the task, know-
ing I had experience with waste manage-
ment and had just enrolled in a Business 
French class at the Alliance Française. A 
few months later when a Canadian radio 
station contacted the City of Chicago look-
ing to conduct an interview on the city’s 
environmental initiatives in French, I was 
suddenly the natural choice for the job.

It was around this same time that I also 
reconnected with my middle-school French 
teacher, who had spent a career passing 
on her enthusiasm and passion for French 
language and culture to her students . . . 
and above all, making it fun! When I told 
her about my recent work accomplish-
ments involving French, she told me about 
Chicago’s Sister City International Program 
and the committee that worked on the 
partnership with the City of Paris.

“A friend of mine is on the committee,” 
she said, “you should talk to him.” Thanks 
to a call to that friend, I began attend-
ing the meetings of the Paris committee 
and learning about the exchange of best 
practices that were taking place between 
the two cities. A year later, an incredible 
opportunity presented itself to me: I was 
asked to undertake an 18-month assign-
ment at the Paris Department of Environ-
ment. I did not know if I could actually 
work entirely in French, but I took a leap 
of faith and departed for Paris on July 14—
French Independence Day.

Thankfully, my previous French course-
work enabled me to start functioning 
almost immediately in my new position at 
the City of Paris. However, I realized very 
quickly that I had a tremendous amount to 
learn. My assignment in Paris was to lead 
a team in the assessment of the negative 
environmental impacts associated with the 
city’s management of the Bois de Vincennes 
and the implementation of a concrete 
action plan to eliminate or reduce those 
impacts. I had experience in environmental 
assessments, and now I had to find a way 
to share that knowledge with my French-
speaking colleagues. In fact, my job was 
really to listen to their ideas about what 
potential actions we could take to achieve 
positive environmental results, provide 
them with tools to help them decide what 
actions to take, and finally to document 
these decisions.

My 18-month assignment in Paris was 
extended to 36 months, and I expected to 
return to Chicago in the summer of 2011. 
In the fall of 2010, however, the City of 
Chicago undertook a number of cost-saving 
measures, including the reorganization 
of the Department of Environment and 
the elimination of several positions there, 
including the one I formerly held. But 
my Chicago connection would prove to 
be instrumental in what happened next. 
In the spring of 2011, I was invited to an 

international panel discussion to deliver a 
presentation on stormwater management 
in Chicago. One of my fellow presenters 
was a water expert from the United Na-
tions Educational, Scientific, and Cultural 
Organization (UNESCO). After the event, 
we connected and I learned they were 
looking for a bilingual civil engineer to join 
their team. Interviews followed, and that 
fall I was offered a position at UNESCO’s 
International Hydrological Programme 
(IHP).

UNESCO’s mandate is to use education, 
science, and culture to promote peace, 
and much of the work undertaken by the 
IHP involves giving countries the tools 
they need to manage their shared water 
resources in a peaceful, equitable manner. 
Foreign language skills are indispensable 
for working in this kind of setting, where 
neighboring countries may not have the 
same mother tongue. It is precisely these 
skills that enable resource managers, 
politicians, and civil society groups to col-
laborate to achieve solutions that are fair 
and acceptable to everyone. My work since 
2011 has involved the coordination of 
projects that preserve coastal aquifers along 
the Mediterranean Sea, in view of protect-
ing the health of the sea, and the human 
livelihoods that depend on it.

None of this would have been pos-
sible without language learning. There is 
a Slavic expression that says, “You are as 
many times human, as many languages 
you know.” I would propose a similar one: 
“You live as many lives as the number of 
languages you speak.”

Matthew Lagod works at UNESCO in Paris, France. 

He earned a B.S. in Civil and Environmental 

Engineering at the University of Illinois at Urbana-

Champaign and has studied French and Italian.
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A: CASL was founded to serve the research needs for language and culture in the Department 
of Defense (DoD) and across government agencies and offices involved with national secu-
rity. Our first task was to demonstrate the relevance of academic research to government 
needs, bringing together two cultures not fully at ease with each other. At our ribbon cut-
ting in 2005, I declared, somewhat brazenly, that “CASL research would be instrumental in 
cutting the time it takes to learn a language in half.” 

  While CASL would hardly lay singular claim to major advances in language acquisi-
tion over the past decade, there is no question that its groundbreaking research in cogni-
tive neuroscience, assessment, learning environments, and technologies can contribute 
significantly to the realizable goal of making language learning more effective and efficient. 
CASL’s new Executive Director, Amy Weinberg, faces the continuing challenge of transfer-
ring this research into all learning environments in government, industry, and education. 
For their part, language educators must play a key role in making this research more useful 
to managers, teachers, and learners throughout the K–16 and adult education systems. 

  Perhaps CASL’s most visible accomplishment has been its pursuit of an ongoing na-
tional collaborative effort across academia, government, industry, and the heritage com-
munities. One manifestation of this effort was the National Language Conference in 2004, 
convened by the DoD and CASL, which ultimately resulted in President Bush’s National 
Security Language Initiative—major portions of which still continue today. We co-hosted 
former CIA Director Leon Panetta’s Foreign Language Summit in 2010, which was attend-
ed by more than 300 foreign language experts and educators from the public and private 
sectors. Finally, our ongoing ENLIGHTEN events are further evidence of this focus.

Q: You recently retired after serv-
ing as the Executive Director 
of the Center for Advanced 
Study of Language (CASL) 
since its founding in 2003. 
CASL fulfills a very impor-
tant purpose as the first and 
only national resource center 
addressing the particular needs 
of the defense and intelligence 
community with regards to 
language. What do you see as 
the major accomplishments of 
CASL in improving America’s 
foreign language capacities 
over the past 10 years? What 
specific challenges remain 
ahead in this area and what 
role do language educators 
play in addressing them?

with  
Former Executive Director  

of the Center for  
Advanced Study of Language 

Richard Brecht

On behalf of the more than 12,000 ACTFL members, the ACTFL Officers, and the ACTFL Board of Directors, we thank you, Dr. Brecht, for your 
work on behalf of the language community and your willingness to answer our questions today.
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A: One of CASL’s current policy foci is the premise that as a profession we have unprece-
dented language science, resources, and programs that are insufficiently recognized, used, 
and coordinated. This is the driving force behind “Languages for All: Perspectives and 
Evidence,” which is being sponsored—so far—by ACTFL, American Councils for Interna-
tional Education, JNCL-NCLIS, the DLI Foundation, as well as the British Academy, and 
the Australian National Academy for the Humanities. 

  The international perspective that we hope to bring to this issue is the result of the Brit-
ish Academy’s Lost for Words Forum last fall, which convened government and academe to 
discuss the declining situation of language in the UK. During that forum, it became clear 
that the usual rhetoric in English-speaking countries concerning the advantages of learning 
languages could be strengthened significantly if we focused equally on the “investment” 
part of the argument as well as the “return.” While as a profession we are in a position to 
deliver the vitally needed language ability, we can do it in a way that is much more cost-
efficient. The current quality of language learning opportunities is higher than ever, and 
the cost in access to these opportunities and in the time required to advance in language 
skills is much lower.

  Our assumption is that asserting the improved availability of language learning is a 
persuasive addition to the national campaign for language in this country and across the 
English-speaking world. Critically, the consequence of this availability is that learning a 
second language no longer has to be limited to more privileged schools, colleges, and uni-
versities. In effect, advances in science, technology, practice, and assessment make possible 
the goal of making the best education available to all Americans, and that education can 
now include second language learning. 

A: In my view, one of the keys to broadening the appeal of LCTLs in the U.S. education 
system is our heritage language population. With almost 60 million speakers of languages 
other than English at home, we have a rich national resource in a very broad swath of 
world languages. If efforts are made in the education system to maintain these languages 
and even to reward those who possess them, then we will see a major breakthrough in 
their popularity and ultimate acceptance in the education system. One indication of move-
ment in this direction, for instance, is the fact that the state of Washington has imple-
mented a competency-based credits program for world languages that offers high school 
credits for demonstrated language ability, however acquired, including in heritage language 
schools. Other efforts directed at coordinating language instruction in our elementary and 
secondary schools with local heritage language programs could also provide significant 
benefits for both sides: credits for heritage learners and local immersion opportunities for 
learners in traditional language classrooms. The most promising development, however, is 
the spread of dual language immersion programs, where the standard argument that there 
is no room in the curriculum or time in the day for language instruction becomes moot. 
Finally, one cannot deny the more pragmatic view of the advantages of languages like 
Chinese, Hindi, Korean, Russian, etc. in the job market around the world. 

  All this being said, our cultural traditions and demographic reality strongly and 
properly support the teaching of Spanish, French, and German. However, the European 
concept of “plurilingualism” assumes that limiting expectations to a native and a second 
language does not reflect the world in which we live. The new “linguistic dispensation” is 
one of multilingual societies and plurilingual residents able to deal with multiple languages 
and cultures. Adding additional LCTLs in high school, college, or later in one’s career is as 
much a part of the future of languages in the United States as is the inevitable dominance 
of English and Spanish in today’s educational system.

Q: You are spearheading the 
ENLIGHTEN [Exchange on 
Language for Industry, Govern-
ment, Training, and Education 
in the Interest of National Se-
curity] project “Languages for 
All: Perspectives & Evidence,” 
working with ACTFL and other 
organizations to synthesize 
and disseminate evidence on 
how the language learning 
process in the United States 
has improved. The ultimate 
report that will be produced 
from this work will include ex-
tensive research done at CASL 
along with proof of what can 
be done with K–12 and post-
secondary students. What will 
it take to move public opinion 
to support language learning 
and how will this report affect 
that shift?

Q: Throughout your career, you 
have focused on national 
strategic planning in the less 
commonly taught languages 
(LCTLs). What will it take to 
make the LCTLs (which can 
be among the world’s most 
commonly spoken languages) 
on an equal footing with other 
languages? What will it take 
to build both the supply of 
programs and instructors and 
greater demand from language 
learners?
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A: While we have a long way to go, CASL researchers have provided rigorous evidence of the 
correlation between “executive function” and “working memory” and language learning 
outcomes. We have been developing working memory training that enhances a learner’s 
readiness to learn and use language. The next step, which is a current effort at CASL, is to 
adapt learning and instruction to particular cognitive and perceptual profiles of individual 
learners. The potential for this kind of research for learners is immense, as evidence ac-
cumulates on the benefits of these cognitive abilities for better and faster language learning, 
just as we are learning about the cognitive advantages of bilingualism. 

  Added to this is the ability of technologies to dramatically increase access to locally 
unavailable languages, teachers, and programs, to authentic materials, to opportunities for 
practice with peers and native speakers, to opportunities in school and outside. Moving 
further into future developments, we expect “big data” analysis to be able to monitor and 
mentor the career of a language learner from beginning to the highest proficiency levels. 

  Of course, the dangers we face in both science and technology are Janus-like: over 
promising and under reaching. We have to be careful what we assert is within grasp, but 
we cannot afford to be timid in our reach.

Q: CASL’s research has included a 
focus on diverse topics such as 
the cognitive neuroscience of 
language and human language 
technology. What do you 
believe language educators 
today should know about the 
latest brain research and how 
it can shape their instruc-
tional practices? How would 
you define and describe an 
appropriate role for technology 
in language learning? What 
challenges—and what oppor-
tunities—are on the horizon?

25%  
tuition  

reduction  
for ACTFL  
members

“I’m so glad I heard about this program. I loved how the program was geared 
specifically to world language teachers. Everything we discussed and shared was 
relevant and applicable to our own students. As a result of this class, I started 
an e-pal collaboration with teachers from Southern France, and created my own 
website to use with my students. No matter what personal level of technology you 
begin the class with (novice, intermediate or advanced), the class will take you to 
the next level.” – Larissa Arist

With the success of the initial course offerings, the following courses (each three 
graduate credits) will be offered in the Summer Semester, which begins May 20.

•  Foundations of Technology in Teaching and Learning 
•  Teaching Information and Media Literacies in the Digital World 
•  Web-Based Teaching and Learning: Design and Pedagogy 
•  Using Technology for Instructional Improvement:  

Research, Data and Best Practices 

“My praise of the program’s value is truly heartfelt. I appreciated how much these 
courses were targeted specifically to world language teachers . . . I particularly 
liked how the program has brought me new awareness about media and information 
literacies and broadened my perspectives in so many ways. The courses helped 
me navigate the many wonderful resources out there that I can use to benefit my 
students, and I am now better able to use them in the classroom.”  – Stephanie Heid

For more information, visit www.umuc.edu/actfl or contact the UMUC Corporate 
Learning Solutions office at 855-CLS-5300 or cls@umuc.edu.

SUMMeR COURSeS IN GRADUATe PROGRAM: 
ONLINe CeRTIFICATe IN INSTRUCTIONAL 
TeCHNOLOGY INTeGRATION
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P resentational communication is a natural part of educa-
tion that applies to all academic disciplines. Students can 
present what they have learned by writing essays and 

reports, giving oral presentations, creating art, and in numerous 
other ways. Even a proof in an advanced math class is a form of 
presentational communication.

However, presentational communication is not limited to “for-
mal” reporting nor is it only found in a school context. Instead, it 
includes any instance of creating a message without the back-and-
forth of interpersonal communication; awareness and maintaining 
the attention of the audience; adding more information, opinions, 
or perspectives to something already presented (e.g., a blog, post-
ing a comment); or making an impact (as with a poster, visual, 
PowerPoint presentation, or sharing of personal examples).

In the language classroom, presentational communication can 
be the most difficult mode to master, especially for beginning stu-
dents. “Because presentational is non-negotiated communication, 
the student is in charge of producing all of the language,” says 
Robert Davis, a Professor of Spanish at the University of Oregon. 
“Unfortunately, a lot of teachers don’t address presentational com-
munication sufficiently in lower-level courses.”

He points to the numerous examples of real-world presenta-
tional communication—leaving messages on a voice mail, writing 
e-mail messages and letters, and leaving comments on a blog. 
Technology is an important component of teaching presentational 
communication, says Davis, because knowing they have a public 
audience motivates students to do better work.

By Patricia Koning 

Using Technology for the
Presentational Mode

PR E S E NTATIONAL COMMu N IC ATION
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Technology can also make feedback more efficient, enable stu-
dents to track their progress, and help beginning students navigate 
presentational communication with limited language skills.

Tatiana Sildus, an Associate Professor in Pittsburg State Univer-
sity’s College of Education in Pittsburg, KS, has studied how video 
projects enable vocabulary retention, increase student engagement, 
and enhance student motivation. Video projects, she says, are a 
natural match for presentational communication and add a “real-
life” element.

“In real-life presentational communication, more information 
is now ‘presented’ through media,” she explains. “For example, if 
the communicative task is to tell a partner school overseas about 
the local community, what would the students enjoy and appreci-
ate the most: writing or receiving a letter, speaking and listening, 
or seeing the actual video with real things and people or being in 
the video, with the added benefit of being more in charge of their 
own learning?”

A video project, rather than a standard presentation in front of 
the class, enhances communication and engages multiple senses. 
The presenters and the audience are more involved in the process. 

“If a project is well thought-out and explained and the expecta-
tions are clear, students are encouraged to create with the language 
and become engaged at a higher level,” says Sildus. Video projects 
can easily combine different types of language tasks (such as a 
dialogue vs. simple narration) or a vivid description to achieve a 
variety of purposes, like describing, convincing, or informing. 

One example is a televised community news broadcast project. 
The students decide on the number of ‘anchors’ as well as the 
area of coverage—the local area, state, region, or country. There 
may be a combination of different areas involved. The participants 
can present from inside the “news studio” and “in the field.” Such 
projects can allow students to make multiple connections to other 
disciplines. For instance, creating the weather segment of a news 
broadcast requires a fundamental knowledge of geography, physi-
cal features, and prevailing seasonal weather patterns. Students 
can also use props, such as maps, diagrams, and posters. 

“Video projects are a natural fit for the new generation of 
language learners,” says Sildus. “The technology-savvy Millenni-
als are creative problem-solvers who want to be actively involved, 
enjoy working together, and do not like routine. The audience is 
also more motivated to stay on task because of the novelty and the 
unpredictability.” 

Video projects require careful planning and coordinating with 
other school events and programs to be sure students can devote 
sufficient time to the project. Sildus cautions that video projects 
should not be implemented for the sole purpose of using technol-
ogy or trying something different. 

“Take time to think about how a video project would serve 
your instructional goals,” she says. “Determine how you are going 
to assess the project ahead of time and convey the expectations 
to students in advance. Keep in mind that the students’ knowl-
edge of separate elements of the language is usually greater than 
their ability to put it all together in a fluent, comprehensible, and 
accurate way.”

Presentational communication does not equal memorization, as it 
is important to consider the reaction of the audience and adjust ac-
cordingly. If they look like they don’t understand, the presenter must 
provide more explanation, rephrase, or even provide an example of 
what something is or is not. Thus, educators must instruct students 
that presentational communication is not merely formal memorized 
speech—whether presented in front of the class or on video.

The ACTFL Video Contest, held annually every February in 
honor of Discover Languages Month, offers a great opportunity 
for students to practice their video production skills and commu-
nicate (in English) why they value language learning. Educators 
can also use this annual project as a springboard to having stu-
dents apply those same technology skills using the target language. 
Learn more about the winners of the 2013 contest on p. 46.

HelPing Beginners
Dan Carolin, a Japanese teacher at Kennedy High School in Cedar 
Rapids, IA, uses web-based storyboarding tools that enable stu-
dents to easily combine photos and graphics with text. This pro-

Using Technology for the

The Communication goal area of the national 
standards for Foreign language learning—

”Communicate in languages Other than english”—
includes three standards. The third focuses on the 
presentational mode of communication:

Standard 1.3: Students present information, 
concepts, and ideas to an audience of listeners or 
readers on a variety of topics.

FrOM THe naTiOnal 
sTandards: a lOOk aT THe 
PresenTaTiOnal MOde
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Presentational Communication

vides an opportunity for students to work with authentic materials 
and allows students, especially beginners with limited vocabulary 
and language ability, to incorporate more creativity and personal-
ization into their projects. 

Carolin’s first-year students use Photo Peach to create slide-
shows with photos, images, and music to illustrate their daily and 
weekly activities. “This adds an element of fun and creativity to 
what could be a pretty mundane task, since first-year students are 
working with limited vocabulary,” he says. Using a tool like Photo 
Peach also helps students engage with the vocabulary in a different 
way and aids visual learners. 

Carolin also uses Storyboard That, another simple, web-based 
drag-and-drop storyboard creator, for presentational projects. He 
prefers to use Photo Peach for single person narrative presenta-
tions and Storyboard That for presenting dialogs. He assigns varied 
dialog projects, such as one about shopping for first-year students 
or a conversation about future job plans for second-year students.

“I give the students certain guidelines for the conversation, and 
from there they can get creative with adding additional dialog and 
the visuals,” explains Carolin. “I have students who are drawn to 
my class before of their interest in Japanese manga and anime. Both 
of these tools allow students the creative output they really enjoy.”

aCCeleraTing THe FeedBaCk lOOP
Davis uses the Blackboard course management system that has a voice 
board for the language lab. Davis has his students record a presenta-
tion they are working on for class onto the voice board; he listens to a 
few minutes of each presentation and gives general feedback.

“I was surprised by how much the students improved their pre-
sentations with this one extra step,” he says. “When 
students give presentations they often don’t prepare 
themselves thoroughly. Often the first time they run 
through the entire presentation is in front of the class. 
Just being able to record themselves and review how 
they sound really helps them improve, even if I don’t 
give explicit feedback.”

This kind of review and feedback for presentations, Davis says, 
would not be possible without new technology. “I can’t see having 
every one of my students come to office hours and run through 
their presentations,” he explains. “This is a case where technology 
makes teaching easier, better, and more efficient.”

Carolin has his students develop a Wikispace portfolio of their 
presentational projects beginning with his first-year students. One 
of the first projects is a self-introduction, both written and oral. 
“By keeping a wiki, the students can see concrete examples of their 
progress as they advance,” he explains. “When they go to college, 
the portfolio can be used to demonstrate their proficiency for 
placement. It is filled with real examples of their work in Japanese 
class.”

Using Wikispace also provides Carolin with an efficient means 
of providing feedback on student essays, and allows the students 
to easily keep versions of their work. “I’m a member and editor of 
each student’s wiki. I might assign a compare-and-contrast essay to 
my fourth-year students in preparation for the Japanese AP exam. 
I can go into each student’s essay and highlight errors without tell-
ing them exactly how to change something,” he explains. “This lets 
them figure out the problems with their essays for themselves.”

His third-year students are tasked with finding an apartment in 
Yokohoma, Japan. “The premise is that they are college exchange 
students living in Japan for one year. I give them certain param-
eters, like neighborhoods to look in and a budget. Then they use 
Yahoo! Japan to find an apartment and create a written and oral 
presentation on what they chose and why,” he says. “They go 
through the exact same process that someone in Japan would use 
to find an apartment.”

eXPlOre THese resOUrCes

Audacity
audacity.sourceforge.net

Blackboard
www.blackboard.com

Photo Peach
photopeach.com

Storyboard That
www.storyboardthat.com

Vocaroo
vocaroo.com

Wikispaces
www.wikispaces.com
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This is another example of how technology enables students 
to use authentic materials and tools for presentational projects. 
Both versions of the project, oral and written, are saved into the 
student’s Wikispace portfolio. 

For oral projects, Carolin uses web-based voice recording tools 
like Vocaroo and Audacity. His fourth-year students create cultural 
perspective presentations throughout the year to prepare for the AP 
Japanese exam. “It’s very important for students to hear themselves 
speaking Japanese,” he says. “Just as with the written projects, it 
is very valuable to have a record of their progress in the Wikispace.”

Take iT slOw
Computers are smarter than ever, but they still cannot overcome 
operator error. The old adage of “garbage in, garbage out” always 
holds true. Although technology can make teaching more effective 
and accelerate learning, at the end of the day, it’s as much a tool as 
a calculator. 

Davis cautions against allowing students to rely too much on 
technology. “Students make the mistake of thinking that presen-
tational communication is linear,” he says. “But not all ideas are 

created equal. There are strategies to communicate the hierarchy 
of ideas effectively. Despite the many tools at our disposal to make 
presentational communication easier and more compelling, good 
speaking and writing is still good speaking and writing.”

Carolin advises educators to be flexible. “You should anticipate 
that problems are going to arise,” he says. This often discourages 
teachers from exploring as much as they should, he notes. 

It’s also important for educators to evaluate not only the mes-
sage presented by the students, but also how well the message 
is supported and strengthened by the use of technology. Rather 
than awarding 10 points for a student having merely completed a 
PowerPoint, the evaluation should measure how well the Power-
Point presentation supports the message. 

“Technology-based assignments appeal to students and teach 
them valuable skills,” says Carolin. “Whatever job a student holds 
in the future, it’s highly likely that technology will be a part of it. It 
is important to bolster those 21st century skills.”  

Patricia Koning is a freelance writer and regular contributor to The Language 

Educator. She is based in Livermore, California.

NEW AT THE ACTFL  ONLINE STORE
ACTFL has added two books by well-known international career expert Stacie Nevadomski Berdan to the  
Online Store at ACTFL.org. Check out one or both of these engaging and informative publications, and  
share them with your students!

Go Global! Launching an International Career Here or Abroad  
By Stacie Nevadomski Berdan

Go Global! is the resource that reveals how students and professionals can tackle 
the exciting yet daunting challenge of developing the necessary skills to land a 

job in an increasingly global world. Go Global! is based on Berdan’s own experience 
working globally, complemented by the experiences of hundreds of other successful 
internationalists. 

Go Global! is filled with practical advice conveying everything from preparing 
yourself for the global marketplace—here or abroad—to landing your first big job. 
Learn about:
•  Why today’s workers need global skills to compete in an increasingly competitive 

global workplace, at home or abroad 
•  How job seekers can develop international qualifications, build a global resume, 

and identify high-growth sectors, industries, and markets that are hiring
•  How to develop the critical cross-cultural skills necessary to succeed
•  The ups and downs of working internationally, including fast-tracking career 

benefits

It also include a full chapter on working in or with China, one of today’s hottest 
growth markets, contributed by veteran China businesswoman Rebecca Weiner 

Member price: $9.99. Non-member price: $11.99.  
tinyurl.com/go-global-berdan

Get Ahead by Going Abroad—
A Woman’s Guide to Fast-Track 
Career Success  By Stacie Nevadomski 
Berdan and C. Perry Yeatman

Going overseas can fast-track your career, 
broaden your professional capabilities, 

increase your pay, and expand your personal 
horizons beyond your wildest dreams. If you 
love adventure and thrive on taking risks, Get 
Ahead by Going Abroad is for you!

This resource offers successful strategies 
on how anyone at any level can leverage this 
trend to catapult their careers. The book is 
packed with tips, helpful hints and step-by-
step advice from seasoned pros who have been 
there. Get Ahead by Going Abroad covers all the 
essentials, from picking the right market to 
making the most of it personally and profes-
sionally to navigating a successful return.

Member price: $12.99. Non-member price: 
$14.99. tinyurl.com/get-ahead-berdan
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Celebrating
Discover Languages Month

D iscover Languages Month in 
February 2013 was once again a 
cause for celebration, as language 

educators and their students found new and 
creative ways to spread the word about the 
importance of language learning. ACTFL 
developed the Discover Languages . . . 
Discover the World® initiative in 2006 to 
raise awareness about the cognitive, aca-
demic, social, cultural and economic benefits 
that language learning provides our stu-
dents, which is a serious mission; however, 
Discover Languages Month is a time when 
educators and their students also have a lot of 
fun and share the joy of learning languages.

Teachers get creative in this effort in 
new and exciting ways every year—and this 
February was no exception as they used art, 
technology, and other forms of outreach to 
spread the word and advocate on behalf of 
language education.

Highlighting Events in February &  
ACTFL Student Video Contest Winners

To see the winning videos in each 
category, visit actflvideocontest.org.

ACTFL Video Contest—2013
The ACTFL Video Contest again this year played a strong role in the Discover 
Languages Month celebrations. Students across the country, from elementary school 
through college, submitted videos on how language learning has been important in their 
lives. The videos were judged for originality and creativity, with cash prizes awarded to 
the schools (elementary, middle, and high) and to the students (postsecondary) who 
produced the winning videos.

This year’s winning videos are:

Elementary School
1st Place (Judges) and 2nd Place (Popular 
Vote): “Discover Languages, Discover the 
World” – American Renaissance School, 
Statesville, NC; Teacher: Robin Munguia

2nd Place (Judges) and 1st Place (Popular 
Vote): “Learning a Foreign Language is Like 
a Superpower” – Fort Dix Elementary, Fort 
Dix, NJ; Teacher: Blake Winokur

3rd Place (Judges/Popular Vote): “Languages 
Are Everywhere!” – Moravian Academy, 
Bethlehem, PA; Teacher: Melika Matlack

Middle School
1st Place (Judges) and 2nd Place (Popular 
Vote): “Learn a Second Language” – Tenafly 
Middle School, Tenafly, NJ; Teacher: Mary Lane

2nd Place (Judges) and 1st Place (Popular 
Vote): “Language Breaks Barriers” – Coley-
town Middle School, Westport, CT; Teacher: 
Margaret Manoff

3rd Place (Judges/Popular Vote): “Ser 
Bilingue Final” – Johnston Middle School, 
Houston, TX; Teacher: Meliza Hull Fredrick

High School
1st Place (Judges): “Much More Than Just 
Learning Chinese” – Choate Rosemary Hall, 
Wallingford, CT; Teacher: Dan Zhao

1st Place (Popular Vote): “Languages and 
Jobs” – Dunwoody High School, Dunwoody, 
GA; Teacher: Clarissa Adams Fletcher

2nd Place (Judges): “Santa Clara Discovers  
Languages” – Santa Clara High School, 
Oxnard, CA; Teacher: Mónica Schoenfeld

2nd Place (Popular Vote): “Be Careful What 
You Say” – Elizabeth Upper High School, 
Elizabeth, NJ; Teachers: Guido Morsella and 
Marilyn D’Antoni

3rd Place (Judges): “Learn a New Language 
Today!” – Tempe Preparatory Academy, 
Tempe, AZ; Teacher: Jaime Cardoso

3rd Place (Popular Vote): “Lost in Languages”  
– Mount Abraham Union High School, 
Bristol, VT; Teacher: Simone Skerritt

Postsecondary
1st Place (Judges) and 3rd Place (Popular 
Vote): “TCNJ Amazing Chase” – The College 
of New Jersey, Ewing, NJ

2nd Place (Judges) and 1st Place (Popular 
Vote): “Untranslatables” – Miami University 
of Ohio, Oxford, OH

3rd Place (Judges) and 2nd Place (Popular 
Vote): “Discovering Languages by the Sea” 
– Eckerd College, St. Petersburg, FL
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Involvement in the ACTFL 
Video Contest 
The teachers and students who took part in 
the 2013 contest had very positive things to 
say about the experience.

In the elementary category, Spanish teach-
er Robin Munguia—who submitted the entry 
chosen as the winner by the judges, “Discover 
Languages, Discover the World”—says this 
was the first time her school entered the 
contest, which she heard about in the ACTFL 
Connection. “It occurred to me that making 
a video about the importance of learning dif-
ferent languages would be a fun after-school 
activity. The finished product could also be a 
creative way to promote language learning in 
my own K–5 Spanish classroom.”

Her students met every day after school 
for 10 days, talking and planning out scenes, 
brainstorming on a SMART Board, and map-
ping out what would be filmed, focusing on 
colorful and varied background settings and 
making sure each of their languages would 
be represented.

“Every few days we would watch video 
clips together and analyze which ones were 
most interesting and fun to watch,” she says, 
“We sorted the clips with the best sound 
and visual quality that students thought 
would be the best choices according to the 
judges’ criteria.”

Munguia says that while her students “did 
this project for fun,” they were “surprised 
and delighted” to learn that they had been 
chosen as a finalist. “Reflecting together af-
terwards, my students commented that they 
were challenged trying to pronounce each 
other’s different languages. It also opened 
their eyes as to the ‘coolness’ of being able to 
communicate in another tongue. This was a 
wonderful learning experience for my stu-
dents, and they even received a letter from 
the mayor of our town!”

Spanish teacher Blake Winokur, who 
teaches Stephanie White—the student 
behind the video, “Learning a Foreign Lan-
guage is Like a Superpower,” which won the 
popular vote in the elementary category—
says he decided to enter the contest for the 
first time because he knew how enthusiastic 
his students were about learning Spanish 
and he wanted them to be able to express 
how important it is to them.

“When Stephanie found out about the 
contest, she said, ‘I was really excited and 
ran home to tell my mom about it,’” recalls 
Winokur. Stephanie wanted to enter the 
contest because, she says, “I really like 
Spanish class and I think it is interesting to 
learn another language.” She wanted to let 
others know about the importance of learn-
ing another language and finding out about 
other cultures, notes Winokur. “Our school 
is extremely proud of her.”

Melika Matlack, whose students created 
the video, “Languages Are Everywhere,” 
says they were delighted to have won third 
place in the elementary category. “We had a 
wonderful experience in the video podcast 
contest for 2013!”

Middle school teacher Mary Lane says 
her class first entered the contest two years 
ago because it sounded like a fun project. 
“Students were very receptive to the idea and 
wanted to use some of the Chinese they had 
learned in our classroom (always a good thing) 
in their videos. I find the kids like videos and 
enjoy shooting their own,” notes Lane. “This 
year we even had students cross language 
lines as friends, who study different languages, 
worked together on a video project. I think 
this enhanced the language message!”

Lane’s students won first place from the 
judges for their video, “Learn a Second Lan-
guage.” She asked some of them to put into 
their own words what they thought about 

the contest. Here are some of their com-
ments: “I think it was a great opportunity to 
learn how important languages are.” “I en-
joyed it because it gets kids interactive with 
the language and plus the kids who want 
to do it can and who don’t, don’t.” “It was a 
good experience and it was fun to make and 
it’s educational and you learn from it.”

Meliza Hull Fredrick, the teacher whose 
students created “Ser Bilingue Final” which 
won third place in the Middle School 
category, according to both the judges and 
popular vote, is in her second year of teach-
ing Spanish at her school. 

“It is a dual language school where 
students enter sixth or seventh grade in 
preparation for the AP language course and 
exam in eighth grade,” she says. “Students 
who earn a 3, 4 or 5 on the exam will receive 
high school and university credit at the end 
of the eighth grade year.”

Last year, she started a class for native 
speakers of Spanish and this year she has 
three classes. “These students have an advan-
tage because they already know Spanish and 
English,” says Fredrick. “The classes have 
been very successful and I anticipate more 
next year. I believe this success is the result of 
educating students and parents about the pos-
sibilities and opportunities language learning 
offers and empowering them to make a plan 
for their lives. Many of my students are also 
learning French and Chinese while taking 
the dual language Spanish courses. It’s great 
to see their love for languages and especially 
their advocacy to other students—particularly 
elementary students.”

Fredrick began the school year by asking 
students about the importance of learn-
ing other languages and being bilingual 
or multilingual. They brainstormed and 
researched the requirements and benefits 
of being bilingual/multilingual. According 
to Fredrick, “The results were incredible. 
We had great classroom discussions. My 
students also wrote their résumés which 
included their levels of language skills. They 
are currently researching universities where 
they can participate in dual degree programs 
(language and career choice) and careers 
where they can market their ability to use 
different languages.”

As part of the lesson, the students had 
to give a presentation on the importance of 
learning other languages. “Many students 
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Celebrating Discover Languages Month

decided to create the video and enter the 
contest,” Fredrick notes. “They were so excit-
ed and creative. It was the second time that 
we have entered videos and we are learning 
more and more each time. We already have 
ideas for next year. I am grateful that ACTFL 
provides opportunities for students to get 
involved and take responsibility in advocat-
ing for their education.”

In the High School category, Dan Zhao 
had her Level 4 students enter the contest.

“There are two reasons behind this,” she 
says. “One, I wanted to have them reflect on 
both their original motive and their cur-
rent one for learning Chinese, and how this 
has changed or not changed.” Secondly, she 
wanted them to consider “anything big that 
has been driving them in learning this dif-
ficult language besides enjoying the culture.”

She says her students worked on the 
project in groups and that two videos 
particularly surprised her and the other 
students. “One is a cartoon—which was the 
only cartoon among the finalists—and it 
was amazing in using technology to present 
enjoying two cultures by comparing them 
in pictures,” she says. “The other is the prize 
winner—‘More Than Just Learning Chinese’ 
from Yumi Masuda’s group, which tells a real 
story of how learning Chinese had made 
a special connection between her and her 
long-passed-away grandfather. It was very 
personalized, unique, and touching.”

Zhao plans to have students from other 
levels participate next year and she looks for-
ward to the exciting videos that they create.

Mónica Schoenfeld reflects on her 
students’ experience creating the video 
“Santa Clara Discovers Languages,” which 
was recognized with second place by the 
judges, saying: “We are a small school and 
the thought of participating in a national 
contest seemed somehow intimidating to my 
students, but after some encouragement, they 
began working. The next day, my classroom 
resembled a beehive: Leo Albea, the director 
of the video, shared his ideas with the class 
and all of a sudden, all the students were 
involved in one way or another. When we 
watched the finalized video for the first time, 
we realized that it exceeded our expectations, 
but what raised more comments was seeing 

peers talking fluidly in another language and 
at that moment, speaking a second language 
had a new meaning for many. This was a 
great experience and we are already thinking 
about next year’s contest!”

The Italian and French students of 
Elizabeth High School Upper Academy were 
eager to take the challenge and create a video 
for the contest—and their entry, “Be Careful 
What You Say,” won second place in the 
popular vote.

According to Italian teacher Guido 
Morsella and French teacher Marilyn 
D’Antoni, “The students wrote the script 
themselves and choreographed the video 
without adult help. It was filmed in a salon 
of a friend of one of the participants. The 
experience was rewarding. The students en-
joyed themselves immensely. They learned to 
work as a team. It was our first time entering 
the contest. We are thrilled to have achieved 
second place and we look forward to enter-
ing again next year.”

Spanish teacher Jaime Cardoso, whose 
students created the video, “Learn a New 
Language Today!” says, “We were very 
pleased to participate and that we got third 
place (judges).”

Simone Skerritt from Mt. Abraham Union 
High School, shares an article that was writ-
ten by one of the student participants for 
their school’s newsletter (see box to right).

Eckerd College student Hailey Escobar 
was part of the team which made “Discover-
ing Languages by the Sea,” winning third 
place (judges) and second place (popular 
vote) in the Postsecondary category. 

“I originally became part of the team that 
made the film when I was recommended by 
Professor [Nancy] DiBella,” says Escobar. 
“She taught me Spanish 2.1 last semester. 
She knew of my interest in film and sug-
gested that I become part of the project. 
I remember the first meeting, we were 
brainstorming and I immediately started 
drawing things on the whiteboard and pitch-
ing different ideas. Different members of 
the video team added to these ideas and we 
worked out schedules. Each of the different 
people that are featured in the video were 
very involved in the creation of the final 
project from what they were going to say to 

which angle they liked. I also had a wonder-
ful friend, Cesar De La Rosa, who doesn’t go 
to my college, but gave me permission to use 
some of his music in the video.”

She continues: “Everyone at Eckerd has 
been wonderful throughout the process 
of the competition. I’ve had quite a few 
congrats from professors and students alike. 
I was very grateful for the opportunity and 
recognition for this video and I think it has 
just fueled my desire to keep learning and 
filming.”

Article appearing in Mt. Abraham Union 
High School newsletter.

Lost in Languages
In early December, the Mt. Abraham 
Spanish 4/5 class collectively decided 
to enter a national video contest 
sponsored by the American Council 
on the Teaching of Foreign Languages 
(ACTFL). The theme of this video con-
test was Discover Languages, Discover 
the World. The group took several 
class days for idea development, which 
proved challenging as there were many 
good ideas, each involving its own 
hurdles. Once the plot was decided, 
filming took place over two days 
around the center of Bristol. The editing 
process, however, took significantly lon-
ger. When one version was completed, 
it was shown to the class for critique 
and suggestions. These would be taken 
into consideration, modifications would 
be made by the video technician, and a 
new version would be presented to the 
class. This process would be repeated 
until, finally, the 12th version came 
through as the one with which the 
class was satisfied; this final version, 
titled Lost in Languages, was submitted 
before the December 19th deadline. The 
class waited anxiously for a reply from 
ACTFL. It wasn’t until mid-February 
that our waiting came to an end with 
the exciting news that we were among 
eleven finalists in the high school cat-
egory. After the voting period was over, 
the notification for which we had all 
been hoping arrived on February 28th. 
Our video placed third overall in the 
popular vote category! ¡Qué emoción! 
The video project proved to be an ex-
cellent bonding experience for our class 
due to its collaborative nature.
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Spreading the Word 
Although we all recognize that advocacy 
should be a year-round priority, language 
educators also use the month of February as 
a special opportunity to publicize the value of 
language learning—capitalizing on their stu-
dents’ creativity and the latest technologies.

ACTFL President Toni Theisen embraced 
the fact that February is both Discover 
Languages Month and a celebration of 
Valentine’s Day in her town of Loveland, CO. 

“We have several special traditions for 
Valentine’s Day in Loveland,” she says. “One 
fun one is the ‘Wooden Hearts on the Light 
Poles’ project. One can propose a wooden 
heart with a special message from the Rotary 
Club, which is placed on a light pole around 
town.” Theisen created a heart with the 
message: “ACTFL ♥ Languages” which was 
placed in downtown Loveland.

She also worked on a special project—
“Sending out Hearts into the World”—with 
her French students during February. They 
made by hand and then sent out over 400 
valentines to France and Africa—and have 
been receiving messages in response. “I even 
connected them to our Global Valentine 
wikispace,” says Theisen. “The special mes-
sages are coming from Africa. We might even 
do a community project with Africa later.”

Theisen spoke at a Rotary Club meeting 
in her community about the project. 

“Knowing how important community 
and internationalism are to Rotary, I shared 
how learning languages means also learning 
other cultures. It also means that students 
understand more about their culture,” she 
says. “I shared how many Rotary students 
from Loveland (who I have shepherded 
through the process for many years) also get 
our valentines to share.”

Shari Froedge, French teacher at Monroe 
County High School in Tompkinsville, KY, 
had to travel to Paris during the month and 
while she was away, she left her French classes 
with some group work to make a brochure 
explaining: “Why study a foreign language?”

“They were left with instructions for 
how to perform their research, as well as 
a rubric,” she says. Their secondary task 
was to write about: “Why French is a good 
choice”—and she notes, this could have 
been done for any language.

Why learn a  
foreign language? 

Community 

By: Kellie Arnett and Leah Hammer 

Sources Cited: 

Bonjour 

Ciao 
Hola 

Hello 

Hallo 

Why study a new  
language? 

Schools and employers tend to   

prefer candidates who speak one or 

more foreign languages.  

You have enhanced career            

opportunities. 

Learning a new language will help you 

communicate with the people who 

speak it. 

A new language helps you to get to 

know about other people and       

different cultures. 

Students who study a foreign      

language often have higher            

standardized test scores in math, 

reading, and language arts.  

Learning a foreign language can help 

increase problem-solving skills, 

memory, and self-discipline.  

You can enjoy literature, film, and 

music in another language. 

You can increase your marketability. 

A foreign language can make you a 

better student and a more           

articulate person. 

Speaking another language broadens 

your experiences and expands your 

view of the world. 

http://www.instudy.com/study-in-europe-

language-courses/why-should-i-learn-french 

http://french.about.com/od/franceophonie/a/why

learnfrench.htm 

http://french.about.com/od/franceophonie/a/why

learnfrench_2.htm 

http://www.fll.vt.edu/French/whyfrench.html 

www.universalhighways.com/foreign-langauge-

careers 

www.vistawide.com/careers/language_job_sear

ch.htm 

http://www.omniglot.com/language/why.htm 

http://languages.uindy.edu/why_study.php 

Today, in our community, we are       

noticing that different languages are 

being advertised around us. If     

someone didn't understand a certain 

language, they can use the language 

they know so that they can understand 

the information on the labels. English, 

French, and Spanish are the top three 

most sought-after languages   

throughout the world; they are also 

the main languages shown in our     

community. Since this is true, you can 

comprehend why learning a new       

language would be beneficial toward 

anyone who was interested. 

 
-Job 

Opportunities! 
- Learning a new language can vastly open up the job world to you.  
- Jobs such a public relations, social services, and healthcare will be able to use you as a valid resource for translation and communication. 
- Most jobs that require two or more languages are high paying. 
- Becoming bilingual, or 
multilingual, makes you 
international! 

Jobs That Require a  
Second Language 

Stenography, Translator, Peace Corps Coordinator, CIA Intelligence, Archivist, Software Designer, Airline Services, Travel Agent or Advisor, Customer Services, Public Relations or Public Ambassador 
 

 

           Sources 
- www.vistawide.com/careers/l

anguage_jobs.htm 
- www.stjohns.edu/acdemics/g

raduate/liberalarts/departme
nts/language/why.stj 

- www.omniglot.com/languag
e/why.htm 

- www.forlang.wsu.edu/top10.
asp 

 

Why Study 
a Foreign 
Language? By: Dalen Barlow 

- Learning a foreign language gives a 
world of opportunity to you. Learning 
another language opens more doors 

of opportunity to you! 

Why Study French? 

*French is the second 
most sought-after lan-

guage in the world, after 
English. *30-50% of our 
daily vocabulary origi-

nated fro French words.  
*The US State Depart-

ment listed 92 jobs seek-
ing French speakers, out-
numbering Spanish  3 to 1.  

 

Sydney Thompson 
Ceceley Ford 
Hunter Petett 
Skyler Gearlds 

Edited by Cody Watkins & 
Dusty Walker 

Foreign Language 

Language 
Langue 
Sprache 

Taal 

Only French & English are spo-
ken on 5 of the 7 continents. 

Canada is our largest trade partner, 
and its two official languages are  

English and French! 

Merci pour lire! 

States where French is  
prevalent in the USA: 

Louisiana  
New Hampshire 

Maine  
Vermont 

“The brochures will be used to recruit 
students from the middle school as they 
enter high school in the spring, as well as to 
inform family and community members of 
the importance of language studies,” Froedge 
says. “The brochures look great, and since 
they get feedback, then edit, we can also use 
them for Program Support for Writing.”

Nicole Naditz, who teaches French at 
Bella Vista High School in Fair Oaks, CA, 
used technology to reach out to her students, 
former students, and others to pose the 
question: “Where has language taken you?” 
People were invited to post their “travels, 
cool encounters, job experiences (where 

language helped), etc.” on an online wall 
where anyone could add their thoughts. 
She did this by creating a ‘padlet’ (formerly 
known as a WallWisher) at padlet.com/wall/
ry8fxw7k9v.

While the number of responses has not 
been quite as many as Naditz hoped, she 
says some of them are pretty interesting and 
exciting. “I tweeted out an invite to post on 
the wall every couple of days, hoping more 
will add their personal stories to it. Hopefully 
when the new Discover Languages campaign 
rolls out and we get celebrities on the wall, 
there will be more interest and participation.”

Naditz also had her Twitter account set to 
send out a different advocacy message each 
day in February. Many other language educa-
tors also used Twitter and other social media 
to spread the word about the Discover 
Languages campaign and the importance of 
language learning. ACTFL also tweeted out 
language facts during the month using the 
hashtag: #dlmonth.

Of course, these are just a few of the ways 
that language teachers across the country 
have embraced Discover Languages Month 
and involved their students and com-
munities in spreading the word about the 
importance of language learning. It is always 
exciting to see what creative educators and 
students will come up with next!

Celebrating Discover Languages Month

Note: A new Discover Languages campaign will be unveiled in Fall 2013. Stay 
tuned to ACTFL.org and in The Language Educator for more details about what this 
means for our future advocacy efforts.
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Assessing the effectiveness of 
new teachers with edtPA™

By Susan Hildebrandt and Anne Cummings Hlas

edtPA is a subject-specific 
tool to evaluate the 

effectiveness of new teachers, developed by 
Stanford University in collaboration with 
the American Association of Colleges for 
Teacher Education. Consistent with the 
National Board for Professional Teaching 
Standards system of advanced certifica-
tion, edTPA intends to measure profes-
sional teaching knowledge development for 
preservice candidates. Through a written 
portfolio and video clips, edTPA assesses 
teacher candidates on three tasks: Planning 
for Instruction and Assessment, Instructing 
and Engaging Students in Learning, and 
Assessing Student Learning. There are 13 
different rubrics used to evaluate world lan-
guage teacher performance in those three 
areas. Pearson, as an operational partner 
with Stanford, will deliver the assessment 
materials and provide official edTPA scores. 
The evidence is scored using a five-point 
scale by qualified, subject-specific scorers 
who are professional educators with experi-
ence mentoring or supervising teacher can-
didates. While a national passing standard 
will soon be determined, most states will 
likely set their own policies for passing.

Currently, edTPA is used or will be used 
in up to 27 states across the United States 
as a performance-based assessment for 
preservice teachers in the last few months 
of their teacher education program. Some 
states, such as Washington and Tennessee, 
are “early adopters” with scores being used 
to make licensure decisions now, while 
other states, such as New York, Illinois and 
Wisconsin, are on the fast track for imple-
mentation in 2014 or 2015. Some states, 
like Illinois, anticipate using edTPA for 
both licensure as well as teacher education 
program completion decisions. Needless 
to say, these are high-stakes consequences. 
Not only do licensure tests affect K–12 
teacher certification decisions, but they will 
most likely affect postsecondary teacher 
education programs.

edTPA has much potential. Real 
teachers and teacher educators devel-
oped edTPA, which focuses on the act of 
teaching. It could align teacher education 
programs within and across states, suggest-
ing common outcomes and incorporating a 
common professional language. With that 
common language, teacher educators could 
begin making more connections across 

subject areas. Unlike other measures (e.g. 
Praxis II), edTPA captures a teacher candi-
date’s planning, implementation, assess-
ment of instruction, and student learning. 
It provides candidates an opportunity to 
show their best work on a performance 
assessment in a real classroom scenario 
instead of in an artificial or contrived con-
text. Additionally, the preservice teachers 
are required to reflect on each stage of the 
process, to justify decisions made, and to 
relate what they would do differently were 
they to teach the lesson again. Demonstrat-
ing whether or not one can teach has also 
drawn support as a replacement of other 
written teacher tests, according to a July 
2012 New York Times piece. (See tinyurl.
com/bewdwba.)

In addition, edTPA has been vetted by 
experts in world languages, similar to other 
content areas, with the content handbook 
developed and reviewed by content-area 
specialists, such as teachers and teacher 
educators. This subject-specificity has al-
lowed edTPA to focus on critical behaviors 
and practices that are particular to that 
subject. For example, the world language 
handbook focuses on building “student 
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communicative proficiency in the target 
language in meaningful cultural context(s)” 
(edTPA World Language Assessment Hand-
book, 2013, p. 1). In addition, the world 
languages edTPA focuses on the five goal 
areas of the National Standards for Learning 
Languages (i.e., the “5 Cs”) and elements of 
second language acquisition theory.

While there are some benefits, con-
troversies also surround edTPA. First, the 
adoption of edTPA by states that already 
require numerous teacher candidate and 
program evaluation measures seems to 
assume our current system is not working. 
It also assumes that more rigorous assess-
ments are the solution, which can be prob-
lematic. In addition to these assumptions, 
the cost to each teacher candidate is $300. 
With accountability at center stage, edTPA 
adds another fee for teacher candidates 
in addition to other evaluation measures 
such as Praxis I, Praxis II, ACT + writing, 
Oral Proficiency Interview test(s), and/or 
state level content and pedagogy tests to 
“prove that they know each subject they 
teach”—the third requirement of the highly 
qualified teacher mandate of the Elemen-
tary and Secondary Education Act. Further, 
teacher candidates will often need to pay 
for a subscription to an online portfolio 
service (e.g., LiveText) for teacher educa-
tion programs and colleges of education 
to keep track of data. The rising costs tied 
to licensure will most likely decrease the 
number of students interested in a teaching 
career and influence teacher supply and 
teacher education programs. Additionally, 

the move to “outsource” the teacher licens-
ing process has drawn protest, according to 
The New York Times in May 2012, after a 
University of Massachusetts Senior Lecturer 
and her students refused to participate in 
piloting the new edTPA in their state. (See 
tinyurl.com/outsource-teacher-licensing.) 

Aside from the cost and ubiquity of 
external teacher education mandates, other 
challenges exist as well. The assessments 
require teacher candidates to plan and 
teach an engaging learning segment during 
student teaching that emphasizes com-
municative proficiency, meaningful cultural 
contexts, and connections to prior knowl-
edge, among other things. For teacher 
candidates to successfully pass edTPA, 
teacher education programs will need to 
plan for its implementation, to embed it 
into existing curriculum, and to reach out 
to student teaching placements for support. 
Programs and teacher candidates will need 
to maneuver the mechanics of videotaping 
a lesson, along with gaining parental con-
sent. In general, stakeholders in the local 
area will want to collaborate as edTPA is 
not only assessing teacher candidates, but 
also a program’s success at preparing teach-
ers according to the principles of edTPA. 

National assessments, similar to edTPA, 
lead to many questions that will need to 
be addressed in the years to come, such as: 
Would we prefer to see more flexibility or 
more standardization in assessing teacher 
candidates? How does one more measure-
ment of teacher accountability support the 
highly qualified teacher mandate (if at all)? 

What types of research support the imple-
mentation and continuation of edTPA? 
How does increasing assessment demands 
raise teacher quality (if at all)?

In a sense, the questions raised by 
edTPA are creating new opportunities for 
our field to discuss teacher development. 
Now more than ever, we need students 
who are engaged in communicating within 
meaningful cultural contexts through 
language. How can we support this worthy 
goal? While the intended and unintended 
consequences of edTPA remain to be seen, 
with implementation in its beginning 
stages, what we do know is that implemen-
tation has the potential to transform our 
profession and encourage conversations 
about what we want new teachers to know 
and be able to do. These conversations 
need to begin now to help shape the future 
of world language teaching and our next 
generation of world language teachers. 

Susan Hildebrandt is an Assistant Professor at 

Illinois State University, Normal, Illinois.

Anne Cummings Hlas is an Associate Professor at 

the University of Wisconsin, Eau Claire, Wisconsin.

Actfl Participation in edtPA
In June 2012, ACTFL members involved with the ACTFL/NCATE 
program (Nathan Bond, Rebecca Fox, Shawn Morrison, and Judith 
Shrum) participated in a content validation process led by the 
edTPA development team from Stanford University and Pearson 
in order to document the alignment of edTPA with the ACTFL/
NCATE Standards for the Preparation of Foreign Language Teachers 
(2002). Their feedback was incorporated into a new version of 
edTPA World Languages Handbook that is currently being piloted.

While teacher preparation programs that seek national recogni-
tion through ACTFL/NCATE review may submit edTPA as they 
would any assessment, they must show how the performances of 

their teacher candidates on those assessments address the ACTFL/
NCATE Standards.

Once the revised ACTFL/NCATE Standards (2013) have been 
approved this fall, an ACTFL-appointed Alignment Validation 
Team will work with the Stanford team to provide additional 
feedback and to identify crosswalk points consistent with our 
revised standards. World language educators who are members 
of the Alignment Validation Team are Susan Hildebrandt, Anne 
Cummings Hlas, Charles James, Shawn Morrison, and Judith 
Shrum. Input will also be sought from the ACTFL/NCATE Audit 
Team and from the members of the profession at large.

LEARN MORE 
About edTPA
edtpa.aacte.org
scale.stanford.edu
www.edtpa.com
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Once again this May, in an annual ritual of spring, 
anxious and excited students across the United States 
will be tested on their skills and abilities by taking 
Advanced Placement (AP) Exams in major academic 
subjects—including seven world languages.

Since 1955, the AP Program from The College Board has en-
abled millions of secondary students to take college-level courses 
and exams, and to earn college credit or placement while still in 
high school. The AP currently offers 34 courses in a wide variety of 
subject areas, including Chinese (Language and Culture); French 
(Language and Culture), German (Language and Culture); Italian 
(Language and Culture), Japanese (Language and Culture); Latin; 
and Spanish (Language and Culture; Literature and Culture).

Over the last couple of years and continuing through next year, The 
College Board has undertaken major revisions of much of the world 
languages program, with revisions to AP French and AP German cours-
es implemented in the 2011–2012 academic year; revisions to AP Latin 
and AP Spanish Literature and Culture courses taking place in the cur-
rent school year (2012–2013); and revisions to AP Spanish Language 
and Culture to take effect for the next academic year in 2013–2014. 
The AP Italian course and exam, which had been suspended in 2009, 
was also reinstated and revised for the 2011–2012 academic year.

The primary changes to the revised language and culture courses 
have been to align them with the goal areas of the National Standards 
for Learning Languages (i.e., the “5 Cs”—Communication, Cultures, 
Connections, Comparisons, Communities). The three modes of 
communication (interpersonal, interpretive, and presentational) are 
emphasized in these courses, along with a greater stress on cultural 
awareness (i.e., the “3 Ps”—products, practices, and perspectives).

Students study a variety of topics within meaningful contexts by 
incorporating six global—or “big idea”—themes: Global Challenges, 
Science and Technology; Contemporary Life; Personal and Public 
Identities; Families and Communities; and Beauty and Aesthetics. 
Each theme includes a number of recommended contexts for 
exploration. One way to design instruction with the themes is to 
identify overarching “essential questions” to motivate learners and to 
guide classroom investigations, learning activities, and performance 
assessments.

The revised AP Latin course integrates the two previous courses—
one of which focused exclusively on prose, the other on poetry—into 
a single course that now focuses on the works of Vergil and Caesar. 
The new course requires students to read and translate poetry and 
prose, analyze literary texts in written argument, and practice sight 
reading. Revised course objectives are organized into broad catego-
ries that include reading and comprehension, translation, contextual-
ization, and analysis of texts.

With AP Spanish Literature and Culture, in addition to aligning 
with the National Standards and incorporating a thematic approach, 
other goals of the course revision were to reduce the number of 
required readings, to emphasize contextual analysis, to engage stu-
dents in cultural contexts through the use of media, and to develop 
proficiency in interpretive listening.

According to The College Board, AP Chinese and AP Japanese will 
be revised sometime in the future, however those dates have not yet 
been announced.

What’s Working
Marcia Arndt, Director of World Languages and Cultures for 
The College Board, says that the new AP curriculum has been a 
great success.

“Both teachers and students report that they like the thematic 
approach to the course and that the use of ‘essential questions’ allows 
for creative and meaningful exploration of the themes,” says Arndt. 
“Teachers report that students are acquiring and then using a richer 
and more sophisticated vocabulary through the use of authentic 
documents. As the new courses focus on cultural competencies as 
well as linguistic competencies, students are learning culture at a 
more sophisticated level. Teachers seem to be enjoying the relative 
freedom they have in developing instructional materials instead of 
having to be bound exclusively to one textbook.”

Exploring the New Program 
for World Languages By Kate Brenner

photo: The College B
oard

The Language Educator  n  April 201352



Arndt sees the new AP world language program as an improve-
ment for many reasons, beginning with the focus on real-life com-
munication. She also sees the inclusion of tasks that require higher-
level thinking skills such as synthesizing information in written and 
spoken work as key.

“The insistence on the use of a variety of authentic materials 
permits students to acquire and then use rich vocabulary in context 
while gaining cultural insights on products, practices, and perspec-
tives,” she says. “The new courses have an inherently interdisciplin-
ary nature, as students are exposed to a variety of information that 
connects to many disciplines not usually explored in a language 
class. The presentational writing and speaking skills acquired in 
our language courses transfer to other courses beyond the language 
courses. The courses are designed to be purposefully flexible by 
encouraging teachers and students to explore the course themes 
through a variety of lenses.”

So far, the reaction to the course revisions from teachers and 
students has been strongly positive.

“It’s a great improvement, because it connects language study 
to other disciplines and engages students in critical thinking,” says 
Johanna Watzinger-Tharp, Associate Dean for International and 
Interdisciplinary Programs, the Director of International Studies 
Program, and Associate Professor of German and Applied Linguistics 
at the University of Utah.

“I find my students able to articulate and defend their opinion as 
well as being more creative and able to sustain the language longer in 
various, less predictable scenarios,” agrees Linda Zins-Adams, Ger-
man teacher at Highlands High School in Fort Thomas, KY. “Since 
the introduction of the new exam format based on the existing Stan-
dards, I feel like I can better connect to real-world scenarios in which 
the students could be asked to apply the language.” Zins-Adams is a 
certified AP consultant, reader, and reviewer for The College Board.

Raúl Rodríguez, Professor of Spanish Language and Culture at 
Manhattan College, also sees the revisions as a definite improvement. 

“The new AP Curriculum Framework provides a road map to a 
course that is more skill-based than content-based. It includes learning 
objectives, expected student performance, thematic approach, orga-
nizing concepts, and essential questions. It better connects language 
proficiency with the 5 Cs, products, practices and perspectives of the 
target-language regions and the world at large. Plus cross-cultural com-
parisons make ample use of multimedia and Internet resources, an area 
in which logistically many students surpass some teachers’ knowledge,” 
he says. Rodriguez has served as instructor of AP Summer Institutes at 
Goucher College, Manhattan College, Stanford University, and LaSalle 
University, as well as being a former AP Spanish exam leader.

“From what we’ve seen in workshops, the opinions and experi-
ences have been very favorable,” says Davara Potel, who started 
the AP French program at Solon High School, Solon, OH. She 
taught French there for 25 years and served as chair of the Foreign 
Language Department. She is currently co-chair of the AP French 
Language and Culture Development Committee.

“Teachers found that the new curriculum was initially daunting, 
but refreshing in scope because they have to stay abreast of current 
events, and there was a lot of satisfaction that we heard expressed 

regarding the exam results from the first year. The exam results had 
been better than what they were in the past. With the redesign, there 
was a resetting of test scores,” notes Potel.

“Based on my conversations with AP Italian teachers, they have 
been quite receptive to the new format,” says Frank Nuessel, Profes-
sor at the University of Louisville. “This positive response has been 
reflected in the results of the first exam in which students have 
performed at high level for an academically rigorous assessment of 
student performance.”

Nuessel, who served on the 2003 College Board National Task 
Force to create an outline for an AP Italian Language and Culture 
Course and to draft the exam specifications, also served as Chief 
Reader of the AP Italian Language and Culture Exam from 2005 to 
2009 and was reappointed for 2010–2012. According to The College 
Board, 1,343 out of 1,806 students (or 74%) scored a 3 or higher on 
the AP Italian exam last year.

Although the new standards are not officially implemented in the 
AP Japanese curriculum, Professor Motoko Tabuse, Co-Chair of the AP 
Japanese Language and Culture Development Committee at Eastern 
Michigan University, and Dan Carolin, Co-Chair of the AP Japanese 
Language and Culture Development Committee at Kennedy High 
School in Cedar Rapids, IA, are both optimistic about the transition.

“Things are going very well for the Japanese group. In 2012, 
76.8% of the students and 61.9% of the standard group (those who 
do not come from a home where Japanese is spoken or have not 
spent more than a month in Japan) received an AP score of 3 or 
higher. Classroom instruction is no longer solely centered on the 
textbook . . .  students use the language as a tool to communicate in 
realistic situations,” they note.

Using Authentic Materials
Key elements of the new AP Exams include contextualized tasks (i.e., 
exam tasks and source materials include advance organizers and time 
for previewing the questions); authentic audio materials; and a wide 
variety of authentic print and audio materials to reflect the linguistic 
and cultural diversity of the target-language-speaking world.

By seeking out music, films, video clips, newspapers, podcasts, 
blogs, magazines, advertisements, short stories, and poetry from 
the target culture, teachers can acquire and use necessary authentic 
materials with their students.

“One of the key words is: authentic. Teachers should be using them 
at all levels, for their assessments and not just class activities,” says Potel.

Audio, visual, and audiovisual authentic sources should be in-
cluded and teachers can focus on developing students’ visual literacy 
by including graphs, tables, and maps in instructional materials.

“You still can teach grammar, but it has to be connected to context 
and authentic materials to increase students’ literacy,” suggests Zins-
Adams. “We have to find authentic materials to expose them well to the 
six AP themes and culture from the German-speaking region, so that 
they can compare to American products, practices, and perspectives.”

Brian Kennelly, Professor of French at Cal-Poly University, advises 
teachers to enlist students in seeking out these materials. “Don’t do all 
this work yourself; your students are often much better versed in the 
technology that we hope teachers are utilizing in the classroom,” he says.
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Vertical Teams and College Readiness
AP vertical teaming is an essential component of a successful college 
readiness program, ensuring that teachers are instituting rigorous 
and relevant coursework throughout all grade levels. The goal is to 
equip students with the necessary foundational skills at every level. 
AP teachers strive to provide a supportive academic transition; the 
key is cooperation, communication, and teamwork. Vertical teams 
work in each subject area to articulate the curriculum and ensure a 
seamless learning pathway.

As Arndt notes, “The importance of establishing a strong, well-
aligned vertical team approach to language acquisition is essential to 
be able to appropriately prepare students for our AP Language and 
Culture courses.”

Rodriguez adds, “Intra-school vertical teams can establish ex-
changes between AP students, teachers, and those in lower grades, 
where they all share any available people and materials.”

Nuessel highlights the first year of coursework as key in verti-
cal teaming. “Preparation for all AP world language exams begins in 
the first year of instruction. Thus, language programs, teachers, and 
school districts must initiate preparation at the beginning stage of 
instruction. This is the essence of the notion of ‘vertical’ integration 
of AP instruction. The AP curriculum is not a course offered in the 
fourth year of instruction. Rather, it is the culmination of a longitudi-
nal curricular program of instruction.”

“In the case of Japanese, articulation between secondary and post-
secondary educators has become more active and productive,” note 
Tabuse and Carolin. “It has assisted teachers to set both short- and 

long-term goals that have focused and raised the level of learning at 
the secondary level. These changes in turn, have had an influence on 
college-level instruction. It has encouraged college faculty to build 
upon the skills that students learned in high school. Now college-level 
educators are beginning to think more in terms of where their students 
should be at the end of eight, rather than four, years of instruction.”

They warn about the dangers of isolation, saying, “When there 
is a horizontal articulation of the curriculum where teachers from 
different disciplines (e.g., art, music, world languages, social studies, 
history) form a team and plan lessons together, this may present less 
of a challenge, but when a language teacher is isolated, this could 
present a great challenge for interdisciplinary connections.”

They describe how this can been addressed. “Some teachers sug-
gested creating a video introducing their school in Japanese. These 
videos introducing the teachers of other disciplines and explaining 
what American students do in that particular class to their Japanese 
high school partners have been a great success. Some teachers from 
other disciplines even learned a few phrases in Japanese during the 
creation of this project.”

To ensure seamless transitions from one level to the next, every 
teacher should remember where students came from and where they 
are headed. Jill Crooker, instructor at the University of Rochester, 
who serves as College Board Advisor to the AP Latin Test Develop-
ment Committee, reminds Latin teachers of this concept. 

“Any teacher considering the AP program or reflecting upon his/
her present program should embed the objectives/skills of AP in the 
beginning and throughout instruction,” says Crooker.

Mary Eileen Kirchner, 
Supervisor of Curriculum 
and Instruction working 
with World Languages and 
ESL in Abington (PA) School 

District, offers some real-life applications that 
would work in AP language programs. 

“Merging the National Standards, Common 
Core State Standards, and AP themes can be 
done effectively if the curriculum is developed 
using a backwards design. Begin with an es-
sential question that supports one of the AP 
themes,” advises Kirchner. “Second, design a 
summative assessment in each communica-
tion mode that is both culture-based and has 
a higher-level thinking task as the language 
function. Third, develop the instruction, 
formative assessment and supports for the 
language function, vocabulary and structure 
necessary to be successful on each summative 
assessment. Finally, develop resources that are 
appropriate and engaging.”

The following examples from Kirchner show 
how each standard is applicable to the theme:

Families and Communities
A. Topic: School

B. Essential question—“How is school in target 
language countries different from and the same 
as a U.S. school?”

C. Sample summative assessment for interpre-
tive reading: Students will compare and contrast 
a student schedule from a school in a target 
language country and a student schedule from 
the United States for an eighth grade student. 
Students will need to express their opinion about 
what they like and dislike about each schedule.

Communication: Interpretive mode

Cultures: Practices and perspectives—school 
systems in target language countries

Comparisons: School systems in target language 
countries and the United States

Connections: Use 21st century skills of accessing 
information online from a target language country

Communities: Use Internet to explore a school 
schedule from a target language country, inter-
pret authentic materials from target language 
community

Common Core Standard and AP skill: Compare and  
contrast, use key details from text to support opinion

Science and Technology
A. Topic: Weather

B. Essential question: “How does weather affect 
a culture?”

C. Sample summative assessment for presenta-
tional speaking: Students will present a five-day 
weather report for a city in a target language 
country with advice on what typical activities to 
do/not do and what typical clothes to wear/not 
wear depending on the weather.

Communication: Presentational mode

Cultures: Products, practices, and perspectives—
weather, typical activities, clothing typical of 
cities in target language countries

Comparisons: Students will make comparisons 
between U.S. cities and cities in target language 
countries regarding weather, activities, and 
clothing

Connections: Science and geography

Communities: Use Internet to explore cities in 
target language countries

Common Core Standard and AP skill: Analyze fea-
tures of a target language community, integration 
of knowledge and ideas, research to build and 
present knowledge

How to Implement the 5 Cs in an  Language Program

Exploring the New AP Program
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Watzinger-Tharp suggests teachers “incorporate the curriculum 
framework at early levels (pre-AP) to build students language abili-
ties across the three modes of communication, and use a wide range 
of authentic spoken and written sources.”

“One of the big messages out there is that the AP language courses 
are not one-year courses,” Potel says. “Whether you are part of a 
[large or small] program, there needs to be a concerted effort to align 
vertically and horizontally with other language teachers.”

Collaboration and Networking
For teachers who are adapting or have adapted to the new cur-
riculum frameworks, there are many resources available and much 
to learn from experienced AP administrators and teachers through 
networking, collaboration, workshops, online communities, and AP 
summer institutes.

“The key thing to do is share,” says Kennelly, who has co-chaired 
the AP French Language and Culture Development Committee and 
represented AP French Language and Culture on a cross-disciplinary 
writing team for the AP Vertical Teams Guide for World Languages 
and Cultures. “Share your resources, communicate as much as possi-
ble with your colleagues, and have your students share with you. We 
are all in this together. We’re here to promote the study of languages 
and cultures. By doing this sharing and getting our students jazzed 
about what they are doing in the classroom, we’re increasing the vis-
ibility of language instruction and its importance in the 21st century.”

Potel describes the need to align with other language departments. 
“Having gone through the already established French program, I was 
able to sit down with the AP Spanish teacher and bring her up to 
speed on what to expect as far as curriculum, audit, and getting ready 
for the exam. There should be sharing among languages.”

“You can share your techniques and resources with other AP lan-
guage teachers because, theoretically, we are all doing the same thing,” 
Kennelly affirmed. He also suggests teachers “attend workshops 
whenever possible, because it is there that strategies often get shared. 
If it isn’t possible to attend a workshop, make sure you sign up in the 
AP Online Teachers’ Community on The College Board website.”

Rodriguez suggests seeking out mentorship. “It would be ideal 
to have a colleague, who has trained and/or taught the course, as a 
mentor during the first year. An AP classroom can be an adventure to 
embrace with its college-level instruction in a different language and 
culture. Be a travel guide in the adventure, sharing your enthusiasm 
along the way.”

Zins-Adams says teachers of AP languages should focus on their 
similarities, and should not remain isolated in their own departments. 
“Today, all the Western languages use the same scoring guidelines, 
and the format and themes are the same,” she says. “Collaborate 
within your department and district, attend a day-workshop, share, 
join the AP Community. Expand your personal learning network!”

For some languages, like Latin, there can be an additional chal-
lenge. “I think that although Latin teachers often work in a vacuum 
as the only Latin teacher in their school district, they need to 
network with other Latin teachers at conferences and online using 
the AP Teacher Community which they can access via the AP Latin 
homepage,” says Crooker.

Making the Transition
While the idea of a revised exam can bring some anxiety, the changes 
to the AP course do not have to mean a complete overhaul. “Teachers 
don’t have to start at ground zero,” says Potel. “They can repurpose a 
lot of course activities and texts that they’ve already been using.”

Kennelly adds, “Teachers shouldn’t panic when they learn they have 
to submit a course audit. They can already use a bulk of what they have 
used before; they’ll just have to supplement it with authentic materials.”

Watzinger-Tharp offers that the standards have actually facilitated 
aligning with the evolution of teaching strategies. “Teachers have been 
teaching in a way that reflects the AP curriculum framework. So, in 
some sense, the AP course and exam have caught up with contempo-
rary world language classrooms that integrate language and content. 
Students use the language interactively; they compare the target 
cultures to their own; and they take positions on compelling issues.”

 by the Numbers
954,070 U.S. public high school graduates took at least 
one AP exam in 2012

127,358 U.S. high school teachers taught an AP course 
last year

5,400 College faculty participated in reviewing the syllabi 
of AP teachers, developing curricula, or scoring AP exams

20,943 AP coordinators, counselors, and principals used 
AP data to shape their schools’ programs

From the 9th Annual AP Report to the Nation, released by The College 
Board in February 2013

Exploring the New AP Program
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Crooker sees a smooth transition as well. “The revised AP Latin program is a normal 
transition. Historically the AP syllabus readings have changed about every decade. The 
addition of a prose author, Caesar, to the poetry of Vergil is an appropriate change. It allows 
for instruction to include within the context of translations the historical themes like Roman 
values, leadership, and war and empire and compare the elements of prose vs. poetry.”

Arndt suggests, “Have students focus on cultural products, practices, and perspectives 
and give them many opportunities to compare their own culture to the target culture. 
Grade holistically—learn and use the scoring guidelines used to assess AP free response 
tasks. Focus on strengthening student communication over the acquisition of grammati-
cal and syntactical mastery, and provide many opportunities for collaboration so students 
focus on speaking to one another.”

Watzinger-Tharp adds, “Engage students in a variety of authentic and meaningful 
activities across the three modes of communication (interpersonal, interpretive, and 
presentational), rather than focusing too much on the specific exam tasks.”

“Latin teachers know that their instruction helps students see that their learning of 
Latin gives them the benefit of recognizing the ancient world in their modern world,” 
says Crooker. “In terms of culture, the lessons from the ancient world enhance an under-
standing of cultural diversity.”

Those involved with the AP see the program growing stronger in the coming years. “We 
couldn’t predict the future, but we are very happy with what the revisions have brought,” 
says Kennelly. “Though the teachers scrambled a bit the first year to address the new course 
and new exam, they were pleasantly surprised with the test scores. And as the years go by, 
there will be more and more resources available and the preparation will become smoother.”

Kate Brenner is a contributing writer to The Language Educator, based in Middleburg, Virginia.
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Resources
Advances in AP
advancesinap.collegeboard.org
Focuses on connecting with, informing, 
and supporting teachers as they learn 
about and implement AP course changes

AP Central
apcentral.collegeboard.com/apc/public/
courses/teachers_corner/index.html
Teaching tips, information, resources, and 
other helpful content for every AP course

AP Teacher Community Forum
https://apcommunity.collegeboard.org
Discussion boards, resource library, e-mail 
digests and communications

Professional Development 
professionals.collegeboard.com/prof-dev
A list of workshops, summer institutes, 
online courses, teacher community 
forums, and more

F r o m  A C T F L

The Ideal Guide for New Teachers!

The ACTFL Guide For ProFessionAL LAnGuAGe eduCATors

THE KEys 
to the Classroom

 A basic manual 
to help new language teachers 

      find their way

	 by	Paula	Patrick

The Keys To The 
Classroom
A basic manual to help new  
language teachers find their way
Written by experienced language educator Paula 
Patrick, this 96-page book offers detailed guide-
lines to help new classroom teachers gain confi-
dence and direction as they begin their teaching 
careers. In addition to step-by-step strategies for 
everything from classroom organization to navi-
gating Back-to-school Night, the book includes 
sample lesson plans, templates for student and 
parent letters … even advice on dealing with the 
inevitable difficult moments every teacher faces!

Excellent reference guide for methods students!
Great gift idea! • Perfect manual for new faculty members!

member Price:
$22.95

Non-member Price:
$26.95

look for it in the 
aCTFl online 
store at www.
actfl.org/store.

See the website for 
special bulk quantity 
pricing!
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LegislativeLook
National, state, and local news on policy and legislation

Because the Congress was unable to agree on a plan in February 
to avoid the dire spending cuts designed to cut the federal 

deficit (also known as “sequestration” or the “sequester”), on 
March 1, President Obama signed the order putting these cuts 
into effect.

Sequestration will shave funding off programs immediately 
until the end of this federal fiscal year (September 30), however it 
is unclear precisely how much money will be cut and from where. 
Just before the sequester was official, the Office of Management 
and Budget (OMB) released a memo saying that since the cuts will 
need to be absorbed with only half of the fiscal year left, the ef-
fective cuts to defense programs will be 13% and for non-defense 
discretionary programs cuts will be approximately 9%.

Regarding specific programs, it is unclear how much flexibility 
Cabinet Secretaries will have in distributing these cuts in their 
programs. The White House released state-by-state summaries 
of the effects of sequestration, which the Washington Post has 
compiled at www.washingtonpost.com/wp-srv/special/politics/
sequestration-state-impact.

During the week of March 25, President Obama signed into law 
funding for the federal government for the remainder of this fiscal 
year. The Democratic-controlled Senate and Republican-controlled 
House agreed to a continuing resolution with five additional 

appropriations bills which wrote the above-mentioned sequestra-
tion cuts into effect for the remainder of fiscal year 2013.

The President is scheduled to send his proposed budget for next 
year (funding programs starting on October 1 for FY14) to Congress 
during the week of April 8 (two months after he is required to submit 
it). In an unusual sequence of events, both bodies of Congress have 
already moved on their own budget blueprints prior to receiving the 
President’s proposal. The House passed a budget during the week of 
March 18, while the Senate adopted its first budget resolution since 
2009 on March 23. The two blueprints differed greatly, as the House 
plan repeals the Affordable Care Act and offers a framework for a bal-
anced budget in 10 years. The Senate budget embraces nearly $1 tril-
lion in tax increases over the coming decade and protects domestic 
programs targeted for cuts by House Republicans.

Since things are happening so quickly on issues related to 
budgets, cuts, and appropriations, we urge all ACTFL members to 
keep themselves informed, through traditional media, as well as 
through communications from ACTFL and the JNCL-NCLIS. Since 
many language educators will be planning to visit Washington for 
the JNCL-NCLIS Annual Delegate Assembly and Legislative Day in 
May, we urge you to find opportunities to speak with your legisla-
tors concerning the importance of funding language education in 
these challenging times.

Sequester Goes into Effect; Other Unknowns Remain

Proposal Could End Michigan Language Requirement

Michigan State Representative Phil 
Potvin introduced a bill in Febru-

ary (HB 4102) that would end regulations 
mandating all high-school students take 
language courses, contending that the 
requirement interferes with students’ ability 
to receive vocational training. Potvin argued 
that Michigan’s current curriculum standards, 
which has included two credits of world 

languages in graduation requirements since 
2010, “forces kids into frustration” and can 
push students to drop out of high school.

Potvin claims his bill will protect 
Michigan’s students, however many around 
the state believe it will do exactly the 
opposite: Lowering the standards will not 
help students be competitive in college 
admissions or in the global job market.

Language educators throughout the 
state are speaking out against the bill and 
the Michigan World Language Association 
(MWLA) lists information to be used for 
advocacy on this issue on its website, in-
cluding talking points, community benefits, 
student benefits, and a sample letter at 
mwla.org.
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Legislative Look

Don't Miss JNCL-NCLIS 2013  
Legislative Day

T he Annual Joint National Committee on Languages & 
The National Council for Languages and International 

Studies (JNCL-NCLIS) Legislative Day and Delegate Assembly 
will be held May 9–11, 2013 at the American Councils for 
International Education, 1828 L Street, NW, Washington, DC. 
More information is available at www.languagepolicy.org.

Despite “the widest imaginable set of skills” among the 
Defense Department’s 3.2 million military and civilian mem-

bers, the DoD has an “obvious capability gap” in its lack of foreign 
language skills that affects its global missions, the supreme allied 
commander for Europe and commander of U.S. European Command 
said online in early February.

In his blog at www.aco.nato.int/saceur/to-know-the-world.
aspx, Navy Admiral James G. Stavridis quoted Charlemagne, who 
observed that “to know another language is to have a second soul.”

“In this rapidly globalizing 21st century world, that simple 
statement summarizes the gift of regional expertise, cultural 
understanding, and the ability to communicate directly in the 
language of an ally, partner or colleague,” Stavridis wrote. Yet, he 
noted, fewer than 10% of DoD members speak a second language, 
which leaves a gap beyond mere linguists.

“In order to operate in a world that relies more and more on co-
alition action to succeed,” the admiral said, “we must develop the 
attendant skills of regional expertise and cultural understanding.”

Stavridis said he had seen “a mixed bag” of forces arriving at 
their combatant command assignments: some highly skilled in 
language, culture, and history of their region, some with just a 
“dusting” of exposure, and others totally inexperienced.

“We can do better,” he insisted. “I’ve learned that the ship-
mates who truly have the language, culture, and regional skills are 

often ‘silver bullets’ that can transform a difficult challenge into 
a success.”

To promote language and cultural skills more widely across the 
DoD, he offered three recommendations:
• Strengthen language programs, while considering mandatory 

second language skills at least among officers, and more incen-
tives and training military-wide;

• Boost the foreign affairs officer field by providing better promo-
tion opportunities, recruiting top-quality candidates into the 
field and ensuring continued growth through appropriate grade 
education; and

• Build on the “Afghan-Pakistan Hands” model to establish 
similar programs in other parts of the world, including the Asia-
Pacific, Latin America and Caribbean, Africa, and other regions.

“These individuals would be the equivalent of ‘special forces’ in 
the world of global engagement, with truly deep, repetitive tours 
in the region, utter fluency in the language, and graduate-level 
knowledge of history, literature, geography, economics and the 
like,” Stavridis wrote.

“All of this requires investment—not huge amounts, but smart 
money spent on smart programs.” But more importantly, he said, it 
requires “a belief that part of providing security in this turbulent 
21st century will mean we must ‘know the world’ so much better 
than we do today.”

Military Leader Speaks Out on Language and Cultural Skills Gap

Visiting your Member of Congress is a great way to build a rela-
tionship and position yourself as a leading resource on language 
learning in your community. You can also educate them on the 
importance of language learning. Find out exactly what you need 
to do to make it happen on the ACTFL website at www.actfl.org/
advocacy/resources.

Request a District Office Meeting  
with Your Member of Congress’s Staff

Please e-mail scutshall@actfl.org with any 
information about new legislation in your area 
that either helps or threatens languages, as 
well as your own state and local efforts such as 
letter-writing campaigns. Photos welcome!

Send in Your 
Legislative Updates 

to The Language 
Educator

Language Policy Article Coming in August

In the next issue of The Language Educator, 
we will take a look at what programs exist 
in the United States in lieu of a national 
language policy and their impact on 
language education in the 21st century.
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AdvocacyTip: Take Advantage of “Fridays at Home”

TIP: Many members of Congress spend time in Washington, DC 
from Monday through Thursday and head back to their 

home districts in time to be back interacting with constituents over an 
extended weekend. Votes and committee meetings are often scheduled 
with this in mind. So take note: A good time to be able to meet your 
representatives in their home offices is on a Friday, says California 
Language Teachers Association Executive Director Lorraine D’Ambruoso. 

She advises all language educators and leaders to consider making such 
Friday visits to their lawmakers’ offices, as they have done in her state. 
She also suggests: “You want to visit them before you have something 
specific to fight for, so you are laying the groundwork of the relation-
ship. Then, when you really need those legislators to support you, they 
know who you are.”

Legislative Look

For more tips on advocacy, go to www.actfl.org/advocacy.

Many individuals in the language education profession have found opportunities to advocate with their state and national leaders. 
We urge anyone who may have made such contacts to send in their own photos to scutshall@actfl.org so we can showcase your 

efforts on behalf of language learning.

Colorado Congress of Foreign Language Teachers (CCFLT) members 
had the opportunity to testify at the Colorado Capitol to the Joint 
House and Senate Committee on Education on February 27. CCFLT 
members advocated for the importance of language learning and 
culture as essential 21st century skills that promote collaboration, 
critical thinking, and creativity. Members also elaborated on how be-
ing multilingual and multicultural is crucial in supporting the STEM 
programs in the country.

Shown here (l-r): ACTFL National Language Teacher of the Year 
Noah Geisel, CCFLT Co-President Anna Crocker, ACTFL President Toni 
Theisen, Colorado State Senator Evie Hudak, ACTFL Past President 
(2009) Janine Erickson, and CCFLT Co-President Debbie Cody.

While at the ACTFL Annual Convention in Philadelphia in November 2012, World Languages 
Curriculum Coordinator for the Anchorage (AK) School District Janice Gullickson took a side trip 
to Washington, DC. JNCL-NCLIS Executive Director Bill Rivers helped coordinate meetings for 
her with Alaska Senators Mark Begich and Lisa Murkowski. 

Says Gullickson: “Crystal Goldie (with JNCL) accompanied me and we discussed the impor-
tance of funding for world languages and upcoming legislation. We asked the senators about 
funding for K–12 education and gave specific examples of how FLAP funding was instrumental in 
the development of sustainable and successful K–12 Japanese, Russian, and Spanish immersion 
programs in the Anchorage School District. [Nearly 2,000 students are enrolled in these articu-
lated programs that are in their 20th (two Spanish programs) and 23rd (Japanese) years. Russian 
is K–9 as of 2013.] Senators Begich and Murkowski were pleased to note that they couldn’t 
agree more that ‘an early start’ produces results! Both senators currently have Anchorage School 
District language immersion program graduates working in their offices as staffers!”

Shown here: Senator Mark Begich with Janice Gullickson.

Advocacy Evident in Alaska and Colorado 
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What’s Online for Language Educators

Donation Source of Classroom Technology
www.digitalwish.com 

Digital Wish develops new online tools and promotions to 
help teachers and their supporters acquire new technol-
ogy for their classrooms. Teachers and schools can receive 
dona tions of any of the technology products offered by 
Digital Wish, or cash donations can be made directly into 
school and teacher accounts, allowing teachers to purchase 
the tech items they need. Teachers can make a “wish list” 
of technology items they need for their classrooms, and 
then reach out to potential supporters who can buy wish 
list items or make cash contributions toward the new tech-
nology. The site also features lesson plans that demonstrate 
how teachers are using the technology, and includes a sec-
tion on foreign language lesson plans.

Guide to the Internet from a “Cybrarian”
mediaspecialistsguide.blogspot.com 

A Media Specialist’s Guide to the Internet offers a huge 
amount of information, and it covers everything from 
Web 2.0 tools, free e-books, websites, videos, interactive 
games, and lesson plans, to apps for iPads/iPhones and 
Android devices. 

Onomatopoeia in Many Languages
www.bzzzpeek.com

Would you like to know how a cow sounds in Japanese, a 
duck sounds in German, a pig sounds in Chinese, or a fire 
truck sounds in Spanish? Bzzzpeek is an online catalog of 
onomatopoeia with audio clips of native speakers vocal-
izing animal and vehicle sounds in 22 different countries. 
Click on a flag to hear the sound spoken in that country’s 
language. Many of the clips are in children’s voices. 

Online French Phonetics Course
tinyurl.com/french-phonetics

This site from the Department of Linguistics at the Uni-
versity of Lausanne in Switzerland presents the basics of 
acoustic phonetics, with descriptions of how consonants 
and vowels are produced. Illustrations are included. There 
are also links to other phonetics courses and exercises. 

Intermediate Urdu
urdu.wustl.edu 

Hosted by Washington University in St. Louis, the Inter-
mediate Urdu site was developed with a grant from the 
South Asia Language Resource Center at the University of 
Chicago and fully utilizes Nastaliq as a web-based font. It 
has 16 interactive reading passages with corresponding 
audio and video components, as well as video interviews of 
Urdu scholars. There are also quizzes that accompany the 
reading passages.

What’s that APP? 
NHK World TV Live
tinyurl.com/itunes-NHK – Apple
tinyurl.com/google-NHK – Android
NHK, Japan’s only public broadcasting station, operates 

international television, radio, and Internet services, and NHK WORLD TV 
is the international broadcast service in English that is produced 24 hours 
a day by NHK. Stories include topics such as Japan’s politics, business, 
culture, and entertainment. 

Evernote
evernote.com 
Evernote lets you take notes, capture photos, create to-do 
lists, and record voice reminders, making it useful anytime 

and anywhere an idea or inspiration for a classroom project occurs. It 
can be used to organize notes by notebook and tags, or to create text or 
audio notes of projects and assignments, and it syncs your notes across 
the computers and devices you use. It is available for mobile devices that 
include iOS, Android, Blackberry, and Windows Phone. The app for the 
iPhone, iPad, and iPod Touch can also be downloaded from iTunes.
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Inspiring Spanish Teachers
sparkenthusiasm.com 

Spanish teachers Amy Dunaway-Haney and Kathleen Oliver created 
the Spark Enthusiasm website, which offers ideas for teachers to 
use as time-savers or as inspiration in their classrooms. There are 
also videos to help teachers use technology, as well as cultural 
and music videos featuring popular artists such as Selena Gomez, 
Christina Aguilera, Jennifer Lopez, and Enrique Iglesias. The student 
resources section of the site has links to help students prepare for 
placement tests.

German Resources from the Max Kade Institute
mki.wisc.edu 

The Max Kade Institute at the University of Wisconsin-Madison 
provides authentic materials and lesson plans for K–12 educators. 
Lesson plans are identified by levels such as I–IV, beginning/
developing, developing/transitioning, or beginning to refining 
level. The lesson plans include subjects such as bridging cultures, 
health, and citizenship. On its website, the institute also offers 
scanned images of authentic documents, and many are related to 
German-American immigration. 

Portuguese Lessons for Spanish Speakers
tinyurl.com/brazilpod-ta-falado

Produced and supported by the University of Texas at Austin, 
Tá Falado is designed to help speakers of Spanish who are learn-
ing Portuguese. The site includes 24 pronunciation podcasts, 20 
grammar podcasts, and two supplemental lessons on vowel and 
consonant sounds.

Collection of Chinese Texts
tinyurl.com/digitized-chinese-texts

This site is a collection of digitized Chinese texts for Chinese 
language students. It includes texts from both modern and classical 
Chinese literature, as well as film scripts, song lyrics, fables, parables, 
and children’s stories. There are also texts relating to Chinese history, 
politics, and daily life.

French Culture and Language
www.azurlingua-culture.com

The Azurlingua-Culture website has information about French history, 
literature, food, travel, and politics. The topics of recent articles have 
ranged from Baudelaire and Simone de Beauvoir, to French cinema 
and television, to the French resistance during World War II. There 
is also a French language online test, and in addition to French and 
English, the site is accessible in 11 other languages.

Aesop’s Fables in Latin
millefabulae.blogspot.com

This is a companion blog for the book, Mille Fabulae et Una: 1001 
Aesop’s Fables in Latin by Laura Gibbs and the fables that make up 
the book are available for download on the site. There are also links 
to her other resources, as well as an archive of the blog.

Resources for Language Learning from Busuu
www.busuu.com

Busuu.com is an online community for learning languages, and it has 
resources for 12 languages: Arabic, Chinese, English, French, German, 
Italian, Japanese, Polish, Portuguese, Russian, Spanish, and Turkish. 
There are interactive courses and lessons, as well as mobile apps in 
each of the languages, available for downloading on the site. Joining 
the Busuu online worldwide community allows users to practice their 
language skills with other community members.

These and other  
Web resources can be  
accessed through the  

Publications area on the  
ACTFL website at 

www.actfl.org/publications/ 
the-language-educator/ 

web-watch-online.

Visit today.
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APRIL

April 3 ACTFL Professional De-
velopment Webinar: “Curricu-
lum and Instruction: Purposeful 
Planning to Increase Student 
Learning – Curriculum Design.” 
Leaders: Donna Clementi and 
Laura Terrill. Information: www.
actfl.org/webinars-language-
professionals

April 4–6 Southwest Confer-
ence on Language Teaching, 
Henderson, NV. Information: 
www.swcolt.org

April 7–9 National Chinese 
Language Conference, Boston, 
MA. Information: sites.asia 
society.org/nclc2013/

April 11–13 Southern Confer-
ence on Language Teaching, in 
collaboration with the Alabama 
Association of Foreign Language 
Teachers and the Southeast As-
sociation for Language Learning 
Technology, Birmingham, AL. 
Information: www.scolt.org

April 17 ACTFL Professional 
Development Webinar: “Curric-
ulum and Instruction: Purpose-
ful Planning to Increase Student 
Learning – Content-Rich Units 
of Instruction.” Leaders: Donna 
Clementi and Laura Terrill. 
Information: www.actfl.org/
webinars-language-professionals

April 25–27 National Council  
of Less Commonly Taught 
Languages Annual Conference, 
Chicago, IL. Information: www.
ncolctl.org

April 30 Nominations for 
2014 ACTFL President-Elect 
and Board Members Deadline. 
Information: tinyurl.com/actfl-
nominations

MAY

May 1 Deadline for submis-
sions to the August 2013 theme 
issue of The Language Educator 
focused on “The Learner: How 
do we personalize the language 
learning experience?” Informa-
tion: www.actfl.org

May 8 ACTFL Professional De-
velopment Webinar: “Curricu-
lum and Instruction: Purposeful 
Planning to Increase Student 
Learning – Purposeful Lesson 
Planning.” Leaders: Donna 
Clementi and Laura Terrill. 
Information: www.actfl.org/
webinars-language-professionals

May 9–11 Annual JNCL-NCLIS 
Legislative Day and Delegate 
Assembly, American Councils 
for International Education, 
Washington, DC. Information: 
www.languagepolicy.org

May 28 ACTFL Awards 
Nomination Deadline. Informa-
tion: www.actfl.org/about-the-
american-council-the-teaching-
foreign-languages/awards

JUNE

June 4–7 OPI Assessment 
Workshop, CUNY Manhattan,  
New York, NY. Languages:  
Arabic, Chinese, Japanese.  
Information: tinyurl.com/opi-
workshops

June 27–29 American Classical 
League Annual Institute,  
Memphis, TN. Information: 
www.aclclassics.org

JULY

July 1 Deadline for submissions 
to the October 2013 theme 
issue of The Language Educator 
focused on “Technology: How 
do today’s learners shape a new 
learning environment?” Infor-
mation: www.actfl.org

July 8–11 American Associa-
tion of Teachers of Spanish and 
Portuguese Conference, San 
Antonio, TX. Information: 
www.aatsp.org

July 10 Deadline for 2013 
ACTFL Convention scholar-
ships for new teachers and first-
time attendees. Information: 
www.actfl.org/convention-expo

July 10 Early Bird Registration 
Deadline for the 2013 ACTFL 
Annual Convention and World 
Languages Expo in Orlando, FL.  
Information: www.actfl.org/
convention-expo

July 11–14 American Associa-
tion of Teachers of French Con-
vention, Providence, RI. Informa-
tion: www.frenchteachers.org

July 18–21 OPI Assess-
ment Workshop, Middlebury 
College, Middlebury, VT. 
Languages: French, German, 
Hebrew, Portuguese, Spanish. 
Information: tinyurl.com/opi-
workshops

AUGUST

August 1 Deadline for submis-
sions to the November 2013 
theme issue of The Language 
Educator focused on “Instruc-
tion: How are our practices 
helping students learn?” Infor-
mation: www.actfl.org

August 19 Deadline for appli-
cations for 2013–2014 ACTFL 
Mentoring Program. Informa-
tion: www.actfl.org/professional-
development/career-resources/
mentoring-program

OCTOBER

October 1 Deadline for submis-
sions to the January 2014 theme 
issue of The Language Educator 
focused on “Cultural Profi-
ciency: How do encounters with 
cultures change our learners’ 
views of the world?” Informa-
tion: www.actfl.org

October 24 Deadline for Hous-
ing Registration for the 2013 
ACTFL Annual Convention 
and World Languages Expo in 
Orlando, FL. Information: www.
actfl.org/convention-expo

October 30 Advance Registra-
tion Deadline for the 2013 
ACTFL Annual Convention 
and World Languages Expo in 
Orlando, FL. Information: www.
actfl.org/convention-expo

Calendar

Upcoming Events 2013
Volume 8, No. 3    n    April 2013

Looking for additional 
conferences, professional 
workshops, and special 
events of interest to language 
educators and administrators? 

Visit the ACTFL Online 
Community Events Calendar at 
community.actfl.org/ACTFL/
ACTFL/Calendar. 
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FREELANCE OPPORTUNITY

LOOkING FOR PROFESSIONAL WRITERS
The Language Educator is looking for writers to 
take on feature article assignments. Interested 
individuals should have a background in journalism 
and/or magazine feature writing, as well as strong 
knowledge of standards-based language education. 
Language teachers with experience in professional 
journalism are encouraged to apply; résumé and 
writing samples will be reviewed. There is compen-
sation for assigned articles. Contact Sandy Cutshall 
at scutshall@actfl.org if you are interested.

Marketplace

ADvERTISE IN

MARKETPLACE

We offer this section to provide a venue 
for classified advertising, including 

employment, schools, travel, and more! 
Find out more about this opportunity to 
reach language educators by contacting 
Alison Bayley at abayley@actfl.org or 

703-894-2900, ext. 109.
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 EMC/Paradigm Publishing

  Houghton Mifflin Harcourt/ 
Holt McDougal

 Pearson Prentice Hall

 Vista Higher Learning

We thank all of our  
Gold Corporate sponsors.

Have a Great Summer!
The Language Educator is published 
six times a year and our next issue 
comes out in August 2013. Look 
for us in your mailbox as you head 
back to classes in the fall.
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Beyond 
Requirements
 By David Jahner

W
hat motivates students to go beyond the perceived “two-year requirement” of language study for college 

entrance that is pervasive around the United States? How well do students think they are progressing in de-

veloping skills to communicate in their chosen language of study? Is it possible for school systems to build 

viable upper-level programs in a time of increasingly tight budgets and an ever-increasing emphasis on testing?

To answer these questions, the Gwinnett County Public Schools (GCPS) in Georgia surveyed the majority of all 

students enrolled in upper-level courses during the spring of 2012. For purposes of the survey, upper-level students 

were defined as anyone taking a Level 3 course or higher. 

Gwinnett County is the largest public school system in Georgia, with slightly over 163,000 K–12 students 

enrolled. Of those students, approximately 54,000 are enrolled in language courses. The majority of students take 

language classes in high school, although middle school enrollment has increased steadily over the past several years 

and elementary programs are offered at several schools. The district has 19 high schools. One reason the Foreign Lan-

guage Office undertook the task of developing and surveying students is because upper-level course enrollment has 

increased 24.5% in the past five years, from 5,450 in 2007–2008 to over 6,783 in the 2011–2012 school year. During 

this same time, the overall high school enrollment increased from 25,763 to 28,363, an increase of 10.1%. 

This dramatic increase in upper-level language learners becomes even more interesting when looking at the trends 

for each of the five languages offered in GCPS high schools (shown below). French upper-level course enrollment has 

nearly doubled in the past five years, with healthy increases across the other languages:

Level 3+ Enrollment Across GCPS

Language
2007–2008

2011–2012
% Increase

Chinese

0

80
N/A

French

755
1,439

90.6%

German

369
443

20.1%

Latin

482
604

25.3%

Spanish

3,844
4,217

9.7%

TOTAL

5,450
6,783

24.5%

To learn more about what motivates students to take an upper-level language course, and to see how well stu-

dents feel they are progressing in the language, the high school department chairs and district coordinator developed 

an electronic survey. Approximately 4,500 students completed the instrument. More than 50% of the respondents 

(2,274) were in 11th grade, with 27.6% (1,242) in 12th grade. Because GCPS is also one of the most diverse school 

districts in the nation, 44.7% of the respondents indicated that they speak a language other than English with their 

family, with Spanish being the most predominant. 

“Before learning Spanish, I was already bilingual. I thought it would be nice if I knew a third language so that I 

could tell people that I know how to speak three languages,” remarked one student from Norcross High School.

More than 1,700 of the students completing the survey began their language study in middle school, with 78% of 

them indicating that they either “Strongly Agreed” or “Agreed” that they are glad they started learning a language in 

middle school. As a motivated language student from South Gwinnett High School noted, “Taking an upper-level class 

is rewarding in all ways possible. It opens your eyes and ears to the language like never before. It takes you to a place 

that you would have never thought about before. The class is rewarding. Take it!”

Examining Motivation

In order to help gauge what motivates students to enroll in an upper-level language course, students read various 

factors and ranked each on a Likert scale from “very important” to “not important.” The five factors with the highest 

percentage ranked by the students as “very important” were:

Factor

% “Very Important”

I want to make my college application competitive.

57.5% (2,535)

I want to be prepared for my future career.

52.8% (2,329)

I want to become better at using the language.

45.4% (2,012)

I like the language.

40.0% (1,769)

I like the teacher.

35.0% (1,541)

The two factors which received the most “not important” responses were “I want to take the AP or IB course in the 

language I’m learning” (39%) and “My parents/guardians want me to take the class” (21.8%). Students ranked “I am inter-

ested in the culture” and “I liked my other language courses” as important, but not as important as the other above men-

tioned factors. Based on the survey results, most students clearly understand the importance of taking language courses for 

their futures and also want to continue to improve their ability to communicate in their chosen language of study.

As one student at Duluth High School said, “Not only is a foreign language challenging, it’s fun. Taking a foreign 

language course makes your college application look ten times better.” At Peachtree Ridge High School, another stu-

dent remarked, “Learning a second language is actually practical—unlike many other classes. The content learned in 

this class can be used for the rest of your life and improves your resume as a job candidate in the future. It also opens 

up more job opportunities.” 

These results clearly reveal how important it is for everyone in the language education profession to continue to 

emphasize the usefulness of language study for students’ futures and to ensure that counselors, administrators, and 

others have current information and research about the importance of language learning.

Later in the survey, a large number of students corroborated these findings by indicating that they intended to con-

tinue studying the chosen language in college. Only 16.5% said that they did not plan to take a language in college. In 

fact, many students responded by stating that they planned to take multiple languages as part of their postsecondary 

studies. While students mentioned many languages for college studies, the two mentioned most often were Italian 

(89) and Japanese (74). Clearly, students see the versatility in learning languages and believe they will be able to apply 

their current experience to future language classes.

Measuring Progress and Proficiency

Another goal of the survey is to determine how well students perceive they are doing in their language classes. Their 

responses will help inform overall program design and suggest areas for improvement. Students read a variety of 

statements about how they are using the language they are learning and ranked them on a scale from “strongly agree” 

to “strongly disagree.” In this section of the survey, each statement is tied to one of the National Standards with the 

exception of the final statement, which asks students to give an overall reaction about how well they think they can 

communicate in the language they are learning. The results of the survey indicated that the most often selected re-

sponse was “agree.” What follows is a percentage of students who selected “strongly agree” or “agree”:

Statements

% Strongly Agree/Agree

I can have a conversation with a friend.

77.4%

I can understand increasingly more complex written texts.

80.9%

I can understand increasingly more complex listening prompts.

71.3%

I can give short (3–5 minute) presentations.

72%

I can write increasingly more complex essays.

68.6%

I can use things I’ve learned in my language class in other subjects at school.
64.7%

I can compare the language I am learning to English.

83.8%

I am satisfied with how well I can communicate in the language I am learning.
66.9%
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In search of real-life cultural 
connections for my under-
graduate students and myself, 
I was drawn to a local refugee center that had recently opened 20 miles from the private university where I teach French in Elon, NC. The Avalon Commu-nity Center in the nearby city of Greensboro serves approximately 100 refugees primarily from French-speaking regions of Africa. In an area where Spanish is the predominant second language, I saw this as a remark-able opportunity: My intermediate students would be able to make community connec-tions and apply their French language skills and cultural understandings to civic engage-ment. At the same time, I was looking for an initiative that would not require extensive preparation or class time. Service-learning models did not fit with the particular goals or learning objectives for the course, so I needed to design a community-based 

learning (CBL) project that would involve fewer contact hours. I decided it was worth trying—even if it meant starting small.
As it turns out, the great strength in 

the short-term community-based project I undertook was in its manageable scope. The short-term nature means that it can be incorporated into an existing course without much redesign. In the case of a multi-
section course, the CBL project can either be staggered across sections or added into one section as a pilot study. Here I describe the project and address learning outcomes, assessment, rewards, and challenges. Also included are results from a pilot study 

conducted about the effects of community engagement on students’ self-confidence in 

their French language skills. The outcomes fall in line with current literature on second language acquisition that encourages instruc-tors to integrate even a small-scale CBL component into early levels of the foreign language curriculum whenever possible.

Understanding Community-Based Learning 
Community-based learning is a wide-ranging umbrella term that includes practices like volunteerism, field work, service learning, and internships—all of which are becom-ing more common on university campuses where there is a heightened focus on en-gaged teaching and learning practices. CBL expands the classroom into the community as it connects students to people of diverse backgrounds. It involves critical thinking as it builds on course content, and it includes reflection to help prepare for, succeed in, and learn from the experience. CBL is par-ticularly beneficial in the field of language education as we look for class strategies that are consistent with the National Standards for Foreign Language Learning. Four of the 5 Cs (Communication, Cultures, Connections, and Comparisons) are regularly addressed in language courses; however, it is widely ac-knowledged that the fifth C (Communities) is often missing from the classroom con-text. With CBL, however, the first 4 Cs are reinforced in the community and no longer limited to the classroom. 

My decision to explore CBL in an 
intermediate-level grammar semester course in particular was influenced by the fact that the course is two semesters beyond the university-wide language requirement 

and one semester beyond the International Studies program’s language requirement. Enrollment at this level indicates a commit-ment to language studies, and yet it is still a “make-or-break” level in the curriculum. As many educators know, it is not uncommon for intermediate-level students to abandon their language studies. There can be a dip in motivation and self-confidence at this level when coursework remains textbook-centered and language use is limited to the classroom setting. Culture at this level tends to be learned or observed rather than experienced. Students may have not yet studied abroad, and if a department does offer a hands-on community-based learning experience, it is likely to be for majors in a capstone course. Yet research on language learning shows that contact with a target-

language community significantly enhances motivation, boosts students’ self-confidence in their skills, and promotes positive at-titudes towards language learning.

Choosing Course Readings
Researchers stress the importance of mean-ingful integration of a community-based ex-perience into the academic curriculum—not only for its effects on student motivation but for the integrity and enhancement of course content. In an article from Introduction to Service-Learning Toolkit entitled “Pedagogy and Engagement,” Edward Zlotkowski 

writes, “Community service activities must always be grounded in a deliberate, care-fully articulated understanding of how such activities advance the specific learning goals of the course in which they are embedded.” At Elon University, we use the textbook Sur le vif: Niveau Intermédiaire by Jarausch and Tufts (5th ed.) over the course of two semesters at the intermediate level. This leaves space for additional projects, texts, films, roundtable discussions, etc. One of the chapters of Sur le vif is devoted to immigra-tion, and therefore I knew that by connect-ing students to a local French-speaking 

refugee community, the chapter vocabulary, readings, and discussion topics would be instantly more relevant and applicable.
For an additional text, I chose C’est 

toujours bien by Philippe Delerm (2001), a short literary book that would prompt us to discuss cultural practices and perspec-tives. C’est toujours bien is made up of essays about life’s little pleasures from the viewpoint of a young French boy. The story “Faire un canard,” for example, is about the joy of dipping a sugar cube into his grandfather’s coffee on Sunday afternoons—a petit plaisir or “little pleasure” that is culturally specific to this French narrator. Delerm’s essays 
provided models for students to write about their own little pleasures in essay form with multiple drafts and peer feedback. (Some examples included baking cookies, building sand castles, and stepping in puddles.) Ulti-mately, they would share their stories at the refugee center and ask about the children’s own little pleasures. With this assignment, then, students were writing for a wider, au-thentic audience. This would be meaningful as it worked on students’ grammar, vocabu-lary, and composition skills, and it would 

provide a context from which to draw when speaking with the families at Avalon. 

Undertaking the Course Project
Although I had planned for the course 
project to be 10% of the final grade in my syllabus, the project and assessment details were undefined when the semester began. I wanted the class to play an active role in the project design. As literature on teaching and learning reveals, when students are given an opportunity to help make decisions about structure, content, and assessment, they are more vested in the outcomes and therefore more likely to put forth the necessary effort to make those outcomes happen. Early in the semester, I invited a representative from the Avalon Center to speak with our class about a possible community connection with refugee families. (I should add that she and I had met in person to discuss options before the semester began.) A recent college gradu-ate working at Avalon through AmeriCorps, Lizzie was engaging during her visit. She gave a PowerPoint presentation with infor-mation about the center, the populations served, the circumstances that many families face, and the state support they receive. We also discussed cultural sensitivity and the prevalence of common assumptions and/or misconceptions. Lizzie told us about Avalon’s “Fun Friday” afternoon series when volun-

One Educator and Her Students Find  a Small Project Can Have a Big Impact

Sophie Adamson

above: Elon students with Avalon Community Center members.
opposite page: An Elon student enjoys her time interacting with the children at Avalon.

“Most students don’t actually use their French until they study abroad, but we had an amazing 
experience right in our own backyard, so to speak. I talked to the father of one of the children for 

30 minutes and I understood and responded to everything he said! That’s so amazing!”

“I was able to develop a relationship with some of the children, and it makes me want to go back.”
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