TRANSFER ACADEMIC SUCCESS PROGRAM PILOT REPORT

This report contains information about the Transfer Center’s pilot of the Transfer Academic
Success Program during the 2021 - 2022 academic year. The report outlines what lead to the
creation of TASP and information about the 2 quarters TASP was piloted. Additionally, it
includes feedback and assessment from students and staff involved with TASP. Finally, it
outlines next steps needed for continuing TASP.

TASP MISSION

The Transfer Academic Success Program (TASP) is designed to offer specialized support to
incoming transfer students who are placed on Academic Probation (AP). Our goal is to assist
transfer students on AP by providing dedicated support, enhancing self-efficacy, and
facilitating the utilization of academic resources.

HISTORY/ BACKGROUND

e What led to creating the program
o Limited transfer-specific academic probation support offered by colleges
e Previous/Similar versions
o First-year Success Program (FSP)- Specialized academic probation support for
first-time freshman run out of the Mustang Success Center
o TSP-Transfer support program piloted in 2017, was run out of the Mustang
Success Center (MSC) in partnership with the colleges. After the pilot and with
the transition of the MSC to a first-time first year or freshman advising center
TSP ended.

State of incoming transfer academic probation support as of summer 2021

Transfer students do not receive specific or additional academic support from the colleges.
The AP support process for transfer students has been grouped in with continuing students
who fall into AP.

e The colleges’ Associate Deans and Advising Lead/Director shared their college’s
academic probation support for transfers in a meeting summer 2021:
o CAED - meet with their faculty advisor, create a three-quarter academic
success contract, meet with an academic advisor.
o CAFES - aim for everyone to send an email to transfers on AP but no hold is
place. Students are encouraged to meet with their academic advisor.



o CENG - required meeting with academic advisor, hold is placed if students do
not meet with their advisor by the deadline.

o CLA-varies on student but may be required to complete a survey, connect with
campus resources or meet one-on-one with an academic advisor, if this is not
completed a hold is place.

o CSM-required to register for and attend an AP workshop or a hold will be
places.

o OCOB - encouraged to meet with an advisor and complete a student education
plan but no hold is placed.

Why create TASP?

The Transfer Center was created out of Gl 2025 funding to support transfer retention.
Part of creating the Transfer Center was to provide academic support to transfers that is not
college specific and partner with the colleges as needed. Transfer students shared they do
not get the same supports as incoming freshmen, including the lack of a transfer specific FSP
to support their academic needs. The CSU EAP Grant, in collaboration with the Office of
Writing and Learning, generated funding to support an additional Transfer Center graduate
assistant to focus on academic support for transfer students in their first year. The Transfer
Transitions graduate assistant along with the support of the Transfer Center coordinator and
academic coaches developed and implemented the Transfer Academic Success Program.
Some challenges that were noted in survey feedback from transfer students include social
integration difficulties, familial obligations, childcare, divorce, academic pace and rigor
adjustment, and housing insecurity.

TASP DVERVIEW

The initial Winter and Spring TASP pilots served incoming transfer students (2021-
2022) who fell into academic probation for the first time. Incoming transfer students who fell
into academic probation for a second quarter were not reenrolled in TASP. For the Winter and
Spring pilot programs, students who did not complete the program requirements did not face
any consequences or have a hold placed by the Transfer Center. College advisors drafted
academic probation notice emails that contained their college’s AP polices and requirements
along with the TASP requirements. After students received the email notice at the beginning
of the quarter, they were enrolled into the TASP Canvas page which contained TASP program
requirements, an introduction video that addressed AP policy and transfer shock, resource
support modules, college specific modules, and access to the pre- and post-surveys.
Comprehensive data collection, requirement completion rates, GPA increase and decrease,
and trends were tracked throughout the duration of each quarter



FALL QUARTER 202l

e Research on academic probation, transfer academic probation support, and
supporting transfers.

o Chrystal, L. L., Gansemer-Topf, A,, & Laanan, F. S. (2013). Assessing students’
transition from community college to a four-year institution. Journal of
Assessment and Institutional Effectiveness, 3(1), 1-18.

» The data gathered regarding student experience of their transfer
process highlighted strong dependency on community college faculty
and advisors, online transfer resources, and supportive family
members. Students also remarked having significantly higher levels of
stress when certain transfer credits were not counted considering the
money, time, and effort the students had to put forth to enroll in and
pass the classes. This highlights the need for clearer articulation
agreements between colleges, increased accessibility of credit policies,
and greater academic support from academic advisors. Students in the
study were not surprised by the academic adjustment they underwent
and were able to adopt different routines that eased the transition.
Meanwhile, the social adjustment process provided greater challenges
for students, especially those who lived off-campus.

o Coston,C.T. M., Lord,V.B.,&Monell, J. S. (2013). Improving the success of
transfer students: Responding to risk factors. Learning Communities: Research
& Practice, 1(1).

= Coston, Lord, and Monell (2013) sourced data from nationwide studies
that showed transfer students are more likely to have lower graduation
rates and have greater difficulty connecting to other students
compared to non-transfer students. The data collected across all
evaluations showed that transfer students who participated in transfer
learning communities had a notable reduction in stress with the biggest
stress reduction factor being improved sense of belonging within the
learning community and university.

o Lester, J.,, Leonard, J. B, & Mathias, D. (2013). Transfer student engagement:
Blurring of social and academic engagement. Community College Review,
41(3), 202-222.

= The goal of this study was to assess the implications of perceived social
and academic engagement on student sense of belonging. Results
suggested that transfer students are far more likely to consider family
and social interactions outside of their university as the most prevalent



types of social engagement. The study highlighted a contrast between
the experiences of older transfer students and younger transfer
students with younger students relating more to classroom peers and
older students expressing higher levels of relatability to their
professors. The students in this study viewed academic engagement as
the strict focus on academic activities, which some struggled with due
to extracurricular obligations. This study found that transfer students
who felt more academically integrated with the university also felt more
socially integrated with the campus community. Further, this increased
level of social and academic integrations experienced by transfer
students presented as an indicator for higher levels of retention,
academic success, and degree completion.

o Long,B.T., &Kurlaender, M. (2009). Do community colleges provide a viable
pathway to a baccalaureate degree? Educational Evaluation and Policy
Analysis, 31(1), 30-53.

Long and Kurlaender (2009) examined the differences in degree
completion between community college entrants and students who
entered directly into a four-year university. Results highlighted that
roughly 44% of students who started at a community college either
temporarily withdrew from enrollment or dropped out of their
institution after six years of beginning their degree compared to 18% of
students who started at selective, four-year universities that
temporarily withdrew or dropped out after six years of beginning their
degree. Results also captured that out of the students who start at
community colleges with the intent to obtain a four-year degree, only
26% completed their bachelor’s degree within nine years (Long and
Kurlaender, 2009). These findings accentuate the need to enhance the
academic support of transfer students by implementing equitable
programs and policies catered towards their specific needs.

o Wood, J. L., Harris I, F., & Delgado, N. R. (2016). Struggling to survive - striving
to succeed: Food and housing insecurities in the community college. San
Diego, CA: Community College Equity Assessment Lab (CCEAL).

Wood, Harris, and Delgado (2016) conducted a study regarding the
prevalence of food and housing insecurity among community college
students. The study demonstrated that community college students
who struggled with housing insecurity were far more likely to
experience prolonged periods of poor mental health, with these



students reporting higher levels of anxiety, depression, and eating
disorders. The presence of compounding mental health difficulties
resulting from poor access to basic needs creates immense barriers for
students attempting to obtain a degree.

o Zilvinskis, J., & Dumford, A. D. (2018). The Relationship Between Transfer
Student Status, Student Engagement, and High-Impact Practice Participation.
Community College Review, 46(4), 368-387.

» This study assessed the engagement rates of transfer students who are
involved in high impact programs (HIPs). Data pulled from the National
Survey of Student Engagement gathered responses from 22,994 senior
college students in order to gauge the association of transfer students,
student engagement, and HIP participation. Results demonstrated that
support from faculty and peers were the largest influencing factors for
transfer student engagement. These results indicated the importance of
faculty and peers in advocating for and supporting transfer students.

Goals

Based on research and the current transfer student support at Cal Poly, the following goals
were established:

e Ensure students are aware of and connected to the proper resources that are
necessary for academic success

e Create an action plan that addresses the specific needs of students that can be used
for the upcoming quarter

o Provision of resource options and planning tools that can be used throughout
their time at Cal Poly

e Instill within students the values of academic prosperity, prioritizing curricular
endeavors, goal setting, and establishing self-efficacy

e Establish quarterly routines centered around seeking out resources, connecting with
faculty, and engaging in activities that are educationally beneficial

Outcomes
After connecting with the Transfer Academic Success Program, students will be able to:

e Describe specific academic policies as they relate to each student’s needs and assess
circumstances impacting academic goals (academic probation, change of major, DRC
accommodations, EAP, etc.)



e Create an academic success plan centered around implementing helpful academic
strategies, utilizing resources, and connecting with faculty (Office hours, workshops,
time management, etc.).

o ldentify two or more resources that are necessary for academic success and
wellbeing (e.g. Transfer Center academic coaches, workshops, counseling
services, career services, WLC hubs and tutoring).

e Integrate concepts such as SMART goal setting, wellness, and self-efficacy in order to
support academic ambition and overall growth through self-reflection and discussion

Planning process

Meetings with various individuals and student groups took place in order to aid with
the material development and program planning processes. In a meeting with the Transfer
Student Advisory Committee (TSAC), Transfer Center pro staff received feedback on academic
support tools that were helpful for transfers and what students wished they knew when they
first transferred. TSAC members reviewed TASP program materials such as the transfer
academic success plan and resource self-assessment and gave positive feedback regarding
the materials. Members expressed interest in having TASP program materials be made
available to all transfer students at the beginning of Fall quarter.

Transfer Center pro staff met with Jackie Duerr who oversaw the Transfer Success
Program when it was first piloted several years ago. She gave helpful program context and
shared things that worked and did not work for the program. One of the challenges she noted
was the decentralization of TSP which was influenced by the colleges. She noted that
community is a large aspect of transfer student success and that it is important to provide
these students with opportunities to connect with transfer peers.

Meetings also took place with the college advising offices, the assistant vice provost
for University Advising, and the executive director for the Writing and Learning Center to
review their processes, program history, goals for TASP, and program outcomes.

In various meetings with the transfer coaches, academic support training, resources,
and TASP program materials were thoroughly reviewed. Student trends noted throughout
the beginning of Fall quarter were assessed to help prepare the coaches for their potential
meetings.

Development of program materials

e Canvas Page (See Appendix A)
e Introduction Video (See Appendix B)
e Pre-survey and Post-survey (See Appendix C)



e Transfer Resource Self-Assessment (See Appendix D)
e Transfer Academic Success Plan (See Appendix E)
e Tracking Sheet (See Appendix F)

\VINTER QUARTER 2022 PILOT

Winter Quarter Requirements

Fill out the Pre-Survey and watch the Module 1 TASP & AP introduction video.

2. Complete the Resource Self-assessment and Transfer Academic Success Plan by Week
2 or complete during 1:1 with Transfer Academic Coach.

3. Schedule a 1:1 meeting with a Transfer Academic Coach to review success plan, form
resource connections, and ask questions
Meet with your college advisor
Utilize two or more on-campus resources throughout Winter Quarter.
Complete end of quarter reflection and post-survey.

Winter Quarter Pilot Data

e 55incoming transfer students on AP
o 28 CENG,9 CLA, 5 OCOB, 8 CAFES, 5 CSM, no CAED
o 8students did not engage with TASP and/or only met with an academic advisor
once early on in fall quarter/ haven’t met with an academic advisor at all
e Pre-survey (See Appendix G)
o 85.7% of TASP students had difficulty adjusting to the pace of the quarter
system
o Write-In feedback:
= "Challenges with childcare"
= "Low self-esteem"
= "Going through divorce"
= "Commuting to take care of sick parent"
= "|felt like | wasn't smart enough to be in some classes"
= "Single parent with four children"
o 65% of TASP students noted challenges with time management and
organization



o 58% of TASP students noted challenges with adjusting to academic rigor of
upper division classes at Cal Poly
o 23 TASP students noted difficulty with test taking. College and major
breakdown:
= 13 CENG-4 Mechanical, 2 Computer science, 2 Environmental, 1
Aerospace, 1 Computer engineering, 1 Manufacturing Engineering, 1
Biomedical engineering, 1 Electrical Engineering
= 2 CLA-2 Political Science
= 5CSM- 2 Biological Sciences, 2 Biochemistry, 1 Marine Sciences
= 2 OCOB-1 Business Admin, 1 Economics
= 1 CAFES-1AgBusiness
e Post-survey (See Appendix H)
o Questions were asked to gauge TASP student’s experience in the program and
share general feedback in order to enhance the program for the Spring pilot
= Students shared that they want more time with Transfer Coaches and
more access to resource information
= Students found Transfer Coach meetings, supportive environment, and
Academic Advisor meetings most helpful
o Student feedback regarding transfer coach experience:
= “You all really care about our success, thank you. It's refreshing and a
much needed outlook.”
=  “They were very helpful and encouraging.”
» “The academic coach that | metis very caring and gave me beneficial
information that helped me to decide about what I'm going to do in the
future.”

Winter Quarter Transfer Coach Feedback

Surveys submitted by the transfer coaches highlighted common trends and
challenges that were discussed in their TASP meetings. Time management challenges were
most commonly discussed during these meetings as transfer students had difficulty
balancing social integration, work, familial obligation, and heavy courseloads. Coaches
familiarized students with various time management and schedule planning resources (i.e.,
outlook/google calendar, transfer academic success plan, weekly study scheduling, mapping
out the quarter, etc.). Trends were noted regarding difficulty adjusting to the quarter system
and in-person courses, which is something the coaches also experienced when they first
came to Cal Poly. Coaches shared study skills and strategies with students and referred
students to resources as necessary. Students were commonly referred to: WLC, Academic



Advisors, Cal Poly Cares, DRC, Dean of Students and the Health Center. Additional challenges
were noted regarding social integration/isolation, homesickness, housing
insecurity/roommate conflict, commuting to care for sick parents, mental health, difficulty
accessing tutoring services, and taking too heavy of a course load their first quarter.

e Requirement completion tracking data:

o Canvas page- 93% acceptance rate; of the 4 students that did not accept, 3 of
them taking leave of absence/unenrolled
Pre-survey- 66% completion rate
Intro video and Reflection Assignment- 64% completion rate
Academic Advising- 77% completion rate
Transfer Coach Meeting- 63% completion rate
Transfer Academic Success Plan- 50% completion rate
Post-survey- 55% completion rate
e GPAdatainformation (See Appendix I)

o Overallincrease in GPA from Fall to Winter quarter

o O O O O O

Adjustment plans for Spring pilot

After reviewing feedback from TASP students and the coaches, adjustments were
made to the program to accommodate transfer student needs and streamline TASP
completion. Changes include the consolidation and reduction of program requirements
(noted below), more time options for transfer coach meetings, and increased access to
various resources across campus.

SPRING QUARTER 2022 PILOT

e TASP Spring pilot program requirements (reduced and consolidated based on student
feedback):
1. Fill out pre-survey
2. Watch the TASP Introduction video and complete a brief video reflection
assignment
o 3.Schedule a 1:1 meeting with a Transfer Academic Coach
= Review of Resource Self-Assessment and Academic Success Plan

(@)

(@)

= Referral to at least one campus resource
o 4. Meet with your college advisor
o 5.Complete end of quarter post-survey reflection
e Spring Quarter Pilot Data
o 51lincoming transfer students on AP
» 16 CENG, 6 CLA, 14 OCOB, 6 CAFES, 10 CSM, no CAED



= 6 students have not engaged with TASP and/or only met with an
academic advisor once early on in fall quarter/ haven’t met with an
academic advisor at all
o Pre-survey (See Appendix J)
= 80% of students noted challenges with adjusting to the pace of the
quarter system
= Write-in feedback:
e “Had ahard time balancing work and school while dealing with
financial burdens.”
e “Familial difficulties.”
e “Full time employee with additional work outside of school,
could not balance time.”
e “Lack of motivation due to lab/lecture assignments frequently
changing due to covid.”
» Increase in housing insecurity
e Fall quarter- 7%
e Winter quarter- 15%
= Notableincrease in challenges with mental health during Winter
Quarter
e Fall quarter- 46% of TASP students noted challenges with
mental health
e Winter quarter- 64% of TASP students noted challenges with
mental health
o Post-survey (See Appendix K)
=  Gauged student experience in program
e Students found Transfer Coach meetings, supportive
environment, and Academic Advisor meetings most helpful
e Write-in feedback:

o “Overall my academic abilities, confidence, and
motivation have improved since being a part of the
TASP.”

o “My motivation has improved knowing that academic
probation is just a means to help me get back on track
academically, and because | am now aware of resources |
can use on campus to help me.”



o “lI'have a better understanding of the program and that it
is not a punishment, but rather a resource to help me
better my education and being successful in my classes.”

o “TASP has helped me identify the resources | needed to
support my academic progress and reignite my interests
within the field. TASP has allowed me to seek personal
advice from academic coaches, advisors and others alike
for attaining higher grades.”

= Student feedback regarding transfer coach experience:

e "My Transfer Academic Coach was very helpful in answering any
question or concerns that | had. They also followed up with me
and provided guidance.”

e "Overall, the experience has been really positive. The Transfer
Academic Coach has provided beneficial tips and insight on
improving studying habits. Those specific tips and information
of resources has been irreplaceable.”

e "Positive, it was very informative, and the coach was extremely
supportive.”

Transfer Coach feedback

Spring pilot feedback from the coaches highlighted the accessibility of the Writing and
Learning Center. The TASP coaching meetings were, on average, 45 minutes long, which gave
students the opportunity to share and address a variety of concerns and challenges they
faced. It was noted that the name “Writing and Learning Center” is confusing for students
because it doesn't sound like a place you would go to for help in upper-div technical classes.
Students faced challenges with DRC accommodations/paperwork which prevented them
from getting accommodations. Time management was the most common challenge students
faced in terms of balancing work, social life, and school. Coaches helped students utilize time
management resources and improve weekly scheduling skills. Greater challenges with
mental health were noted along with physical health challenges related to COVID. Students
also faced challenges with rigorous class loads/focusing more on one class and neglecting
others as a result.

e Requirement completion tracking data
o Canvas page- 96% acceptance rate
o Pre-survey- 67% completion rate
o Introvideo and Reflection Assignment- 75% completion rate, compared to 64%
in Winter



o Academic Advising- 80% completion rate, 3% increase from Winter
o Transfer Coach Meeting- 66% completion rate
o Post-survey- 47% completion rate
e Adjustment plans for 2022-2023 academic year
o Streamline resource referrals
Update pre- and post-survey as needed
Review and adjust program requirements
Redesign Canvas page setup
Keep wide time availability for transfer coach meetings to accommodate
transfer student needs

CUMULATIVE TASP DATA

e Academic probation data from 2021-2022 academic year
o Incoming transfer students and freshmen students
= 106 first-year transfer students (12.42% of the transfer population) were
placed on AP and enrolled in the Transfer Academic Success Program
(TASP)
= 676 incoming first-year freshmen (13.48% of the first-year population)
were placed on AP and enrolled in the First-year Success Program (FSP)
o TASP GPA increase and decrease data (see Appendix L)
= 56 students ended Spring quarter in “Good” standing
= 20 students ended Spring quarter in Academic Probation
= 19 students were disqualified
e TASP cumulative tracking data
o Pre-survey- 66% completion rate
o Introvideo reflection assignment- 68% completion rate
o Transfer Academic Success Plan- 58% completion rate
o Transfer Coach Meeting- 64% completion rate, average meeting duration- 45
minutes
o Advisor Meeting- 79% completion rate
o Post-survey- 41% completion rate

FOCUS GROUPS

TASP student focus group

4 students participated. The students majors are Biology, Mechanical Engineering,
Environmental Engineering, Mechanical Engineering.

O O O O



e What has your experience been like as a transfer student?

o ME student: High-capacity student taking 25 units at their community college,
took 18 units their first quarter at Cal Poly which was too much and led to AP,
joining clubs helped with the social transition

o EE student: Difficult adjustment from online to in person classes on top of
adjusting from semester to quarter system, adjustment to being completely
independent was a big learning curve, prioritized social integration

o Biostudent: Fall quarter was fine but faced social integration difficulties and
isolation during Winter quarter, cultural identity impacted socialization, felt
they weren’t taken seriously when applying to research group at Cal Poly
because they are a transfer student

o ME student: Being an older student made social integration difficult, took a lot
of units per semester at community college and did well, ME is a challenging
major to transfer into, units at Cal Poly were not representative of how hard
classes are and required more time than what is stated, age differences in
classes and group projects were difficult

e What was your experience like in the TASP program?

o EE student: “The program is really cool and | appreciate that AP is not
addressed as something to be ashamed of, my only qualm is that my coach
was a CAFES major which was less helpful because I’'m an engineering student.
| like the time management tips and was taught how to use calendars more
effectively. The coach referred me to tutoring (WLC), but the sign up system is
very outdated, and the time slots fill up too quickly and | could not find a chem
tutor.”

o ME student: “I liked the mentorship aspect of the program. | took too many
classes my first quarter here and it would have been nice to have more info
about that beforehand because Cal Poly units are not equivalent to community
college units. Engineering has mentorship programs but they are less helpful if
the mentor is not a transfer student.”

o Biostudent: “I really liked meeting with my transfer coach, they pointed out a
lot of helpful resources | was unaware of and helped me with housing
resources. They also helped me find research resources which was really
helpful. | moved at the beginning of Winter quarter and had roommate conflict
issues and wish there were more housing resources for me.”

o ME student: “The program was good but tutoring (WLC) was very inaccessible. |
worked for the tutoring center at my community college and they had STEM
drop-in tutoring which is something I’d like to see at Cal Poly. The resource



self-assessment seemed helpful but it was hard to know where to go. | had a
hard time with college advising and ended up just making my own schedules
because of long wait times.”

e Isthere anything you would change or suggestions you have for the future of TASP?

o More information about coaches prior to signing up for coaching meeting

Matching coaches according to college/major

Increasing resource connection and relevance

Academic support early on in Fall quarter

More opportunities for social integration

Would like a transfer academic advisor

Would like the option to take an engineering fundamentals class with other

transfers

O O O O O O

Transfer Coach TASP general feedback

Transfer coaches are someone for transfer students to talk and relate to. Transfer
coaches are current transfer students who understand the academic and social adjustment
processes of transferring. It is important that students are reminded of this and maintain the
peer-to-peer support aspect of the coaching program.

Zoom/hybrid options are important and should continue to be offered. It is important
that the zoom link is built into the calendar link that is sent to students when they sign up and
also in the calendar link sent to the coaches. It isimportant to make sure the calendar invite
is automatically sent when students sign up like it is on Microsoft Bookings. Many students
shared this is how they remembered and even learned more about Outlook options and
coaches found that this helped them keep track of their schedules given that events,
meetings, and 1:1s are all scheduled through the same platform.

The coaches need a private space that is comfortable (not big and formal like the MSC
conference room) to have in-person 1:1s. Multiple coaches believe the lack of a private,
comfortable space contributed to students being less open and honest during in-person
meetings compared to virtual meetings.

There are concerns about what will happen when the library closes. Not being able to
refer students to a good study space and not knowing where coaching appointments will
happen may confuse and deter students. The library is close to classes and many transfers
are unfamiliar with campus outside of the library and academic buildings. The location
should be easy to find and close to where transfer students are going to class/parking.

Many students think Office of Writing & Learning Center is just a space for getting
writing help. The name Writing & Learning Center doesn't make them think tutoring is



available there. The tutoring sign up system is confusing and hard to use, students found it
frustrating and hard to navigate and didn't know where to go to get help with it.

Coaches find it hard to understand what advising looks like in each college and how
different it is from college to college which makes it difficult to refer folx to the correct
advisor. There has been confusion amongst students regarding the difference between
faculty and college advisors which prompts the need to clarify or use different language when
referring students to advising. It would be beneficial if the coaches, as part of training for the
upcoming school year, go to each college’s physical space to learn more about what they
offer, what faculty advising looks like in that college, what resources are offered to students
on AP, etc.

Many TASP students shared they have a fear of talking to faculty and going to office
hours. It would be beneficial to add connecting with faculty tips to the TASP canvas shell.

When TASP students sign up for a coaching meeting, they are asked to fill out a form that
reviews which topics they’d like to discuss. It would be beneficial to ask more specific
questions and potentially include reflection questions that help students prepare for and
maximize their coaching appointment.

Advisor focus group (Retention, CSM, CLA, CENG, CAED, and CAFES)

e What are your general thoughts about TASP?

o Academic support tailored for new transfer students, FSP for transfers that has

various steps/requirements to be met for program completion
e What are trends you have noticed amongst transfer student populations?

o CSM- With transfer students it seems really polarized. Students are either very
eager to meet with us or only meet with us when challenges arise with very
minimal middle ground.

o CLA- Similar to CSM, some programs are easier to move through as and
transfer and some aren’t. Mental health challenges have been a prominent
trend for incoming students over the past few years.

o CENG- Common discussion regarding mental health, how to navigate campus,
who can support them, and how AP impacts graduation rates.

e How would you like to see the Transfer Academic Success Program progress?

o Retention- It would be helpful to understand the trends impacting transfers
and find ways to proactively help them before they end up on AP. Addressing
study strategies and test taking anxiety early on in Fall quarter may aid in the
proactive attempts to reduce AP numbers.



o CENG- Concerns regarding some of the conversations that peers (coaches) are
having with transfer students on AP. Peers are important for sense of belonging
and that could be used for more proactive strategies. Academic probation
brings up sensitive conversations that we would prefer to have happen with a
professional advisor. Wondering if the initial TASP meeting could take place
with an advisor rather than with a coach. It may also be beneficial to work with
other mentoring groups and streamline the process for who students are
required/able to meet with because it may get confusing with so many options
available.

o CSM- It would be helpful to find more ways to support transfer students with
dependents because that plays into their academics as a whole.

e What do academic probation advising conversations look like for you? What do you
help students who are on AP with?

o CENG- We go over the policy and check in with them to see how they’re doing
and refer them to resources as necessary. We do academic coaching so we will
schedule several follow up meeting to see how they are doing if needed.

o CAED- Typically does not have transfer students on AP, but if it were to occur,
the approach would be very individualized with policy review, resource
referral, and check ins.

e Isthere feedback or anything else you’d like to share?

o Retention- The more we tailor TASP to each college, the less centralized the
program becomes.

o CLA- If astudent gets connected to a college advisor through TASP, are they
more likely to revisit that advisor?

o CENG- Concern with coaches moving to the WLC and the impact that may have
on communication, access, and data collection. If it doesn’t go well, CENG will
just take back over AP without TASP (also echoed by CLA.

e Holistic Feedback

o Social integration, mental health, housing insecurity are common factors
impacting transfer student success

o Prominent concerns from coaches, students, and advisors regarding the
Writing and Learning center tutoring services and accessibility

TASP PROGRAM ACCOMPLISHMENTS

e Only CSU to receive EAP grant funding for an additional year given program data and
results



e Supported over 100 incoming transfer students who were placed on academic
probation

e Created a transfer-specific academic support program that addressed transfer student
challenges, increased academic motivation, resource connection, and peer-to-peer
support for transfer students

STEPS T0 INSTITUTIONALIZE TASP

e Based on feedback and data idea(s) for formatting
o TASP
=  Pre-survey
e Review, update, and adjust questions as needed
e Provide more write-in options and give space for students to
share about their experience as a transfer
e Ask questions that address what would benefit each student
individually
= (Canvasshell
e Create designated assignments for each program requirements
to help them achieve each step (assignments show up on Canvas
to do list which will aid in program completion)
e Create various tips and strategies pages that address time
management, connecting with faculty, and general study skills
e Update and build on resource pages regarding mental health,
housing, financial aid, and general resources
* Introvideo & reflection
e Discussdistinction between faculty and college advisors
e Highlight transfer shock and imposter syndrome
e Review program requirements and AP policy
= Coach Meeting
e Share coaches’ bio and information to best match coach with
student according to college/major
e Better determine how to implement the transfer academic
success plan and resource self-assessment
e Update pre-meeting form for TASP students to maximize
coaching experience
= Advisor meeting
e Review TASP timeline to see how requirements can be adjusted
based on time constraints



e Clarify the distinction between faculty vs college advisor
e Clarify what each college does to support transfer students on
AP
= Post-survey
e Adjust and update questions as needed
e Focus on student experience in the program and suggestions
e Concerns or questions for moving forward
o Participation from all colleges
= TSP (the previous version of TASP) did not last partially due to lack of
college support
= Challenges with creating a centralized transfer support program while
trying to accommodate each college
o Order of TASP requirements
= CENG requested that students meet with advisors prior to meeting with
transfers coaches
e Given the timeline and waiting period for advising meetings, it
may be difficult to accommodate this considering the varying
advising wait times across all colleges
o Coaching moving to Writing and Learning Center
= Coaches have been moved under the WLC due to limited funding
= May potentially result in challenges with communication and
accessibility
= WLC has been hard for some students to access
= Decentralizes transfer center coaching
e Requests from the Transfer Center
o Support from colleges and the university
= Establishing a centralized support program for transfer students on
academic probation requires valuable support and collaboration from
colleges and university officials
o Move towards institutionalizing program
= Holding TASP as an institutionally recognized program will allow for
continued program growth and development, provide transfer students
with a secure support system, and minimize barriers associated with
the transfer student experience
o Funding
» The Transfer Academic Success Program, Transfer Coaches, and
Transfer Transitions Graduate Assistant are fully funded by the CSU EAP



Grant. The CSU EAP Grant must be applied for and eligibility
requirements for the grant have changed since its inception. The
Transfer Center was able to obtain the CSU EAP grant for an additional
year (2022-2023), but it is not guaranteed that this grant will be
obtained in years following. In order to continue supporting the
academic prosperity of transfer students at Cal Poly, it is vital that
permanent funding is established for the TASP program, Transfer
Coaches, and Transfer Transitions Graduate Assistant.

TRANSFER PRO-ACTIVE ACADEMIC SUPPORT LEARNINGS

e Themes
o Mental health
o Academic rigor adjustment (Cal Poly units vs community college units)
o Socialintegration
e |deas for whatis needed to help transfers
o Need for funding and institutional support
o Academic support at the beginning of Fall
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Appendix B

APPENDIX

Transfer Academic Success Program Winter
2022

ransfer Academic

Success Programh

The Transfer Academic Success Program (TASP) is designed to support transfer
students who are placed on Academic Probation (AP). Our goal is to assist transfer
students on academic probation by providing dedicated support, enhancing self-
efficacy, and facilitating the utilization of academic resources.

‘We understand that there are a variety of factors that may have contributed to your
academic adversities during this past quarter, so we want to ensure that this
program is relevant and meaningful for you. You get to choose how to navigate
through this new quarter and we are here to help support you along the way. We
have confidence in your abilities!

https:/youtu.be/pXE8eQNS53D2M =

s View Course Stream
i New Analytics

L) View Course Notifications

Coming Up [5] View Calendar

Nothing for the next week

Please view the introduction video above and answer the following questions:

1. What is one main takeaway from the video?

2. Do you have a clear understanding of what academic probation is?

3. Do you have any questions regarding academic probation policies?

4. Do you have any questions or comments?



Appendix C

TASP Pre-Survey - W22

Welcome to the Transfer Academic Success Program (TASP). Please fill out the following survey so that we can
learn more about your experiences and pair you with a Transfer Center Coach.

As students, you are protected by FERPA laws, which means that this information cannot be shared for purposes outside of
this program without your consent. Your answers will only be shared with the TASP Coordinator as well as your TASP
Coach, and we will ask your permission below to share your information with any others involved in the program. *Note:
Advisors from the College Advising Centers will have access to this information, but out of respect for our students, they do
not look through the surveys.

However, this program requires coaches to serve as mandated reporters, so we will need to follow-up and report any
sensitive information related to self-harm, harm to others, or sexual assault/misconduct. You do not need to provide any
information that you do not wish to.

Students can access confidential support from two separate resources on campus:

- Safer | safer@calpoly.edu | 805-756-2282 | safer.calpoly.edu
« Counseling Services | counseling@calpoly.edu | 805-756-2511 | chw.calpoly.edu/counseling_

A 24-hour confidential hotline for survivors is also available through the local San Luis Obispo non-profit RISE at
855-886-7473.

3. Gender Pronouns (ex. she/her/hers, he/him/his, they/them/theirs)

4. Cal Poly email address *

5. What college(s) or four-year institution(s) did you transfer from? Please share all.

6. How often did you utilize resources at your previous college(s)? (i.e., tutoring, office hours, academic advising, etc.) *

O Very Often

(O somewhat Often
O Rarely

O Never

(O What resources did you find helpful? - Write In

7. Which academic college are you a part of at Cal Poly? *
r — ES— 1




TASP Post-Survey Winter 2022

1. First Name: *

]

2. Last Name: *

]

3. Cal Poly E-Mail: *

]

4.1 can identify at least two campus resources that | can use to support my academic needs. *
Strongly Agree Agree Neutral Disagree Strongly Disagree

O O O @) O

5. As a result of attending the Transfer Academic Success Program (TASP), | understand Academic Probation and
Disqualification policies as they relate to my GPA/academics. *

Strongly Agree Agree Neutral Disagree Strongly Disagree

Appendix D

TRANSFER ACADEMIC SUCCESS PROGRAM: RESDURCE SELF-ASSESSMENT

The purposa of this sel-asssasmant is 1o halp you rafkect on your pravies quarar, idendly the aress you may want
o address this upcoming quarter, and match you with the Cal Poly rsources that migh best suppart you in thase
areas.
= Nastatemant applies o your tal quarter experence, check Y (Yes), IT il doas nol apply. check N (Ne)
+ Total your numbers on the right with the cormesponding seciions and resources
& After completing this assessment, move on fo Part 2 - Resource Sheet located in Canvas o leam
aboul each of these campus resources. If you have questions about any of these resources or
respanses, email gmalzidcalocly.edy.
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5 Ov Ox d cowran matenial bt didn't know what ¥: Choe T
m#hmnwmdmvdurhwlumlmu " L
4 Ov Ox My professor's taaching styla did rol match sy expoctaions which | el m.
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whylae (e, APA WMLA, sz ), fndng peer-raviswsd reassarch, o ravigaling T
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Cal Poly Campus Resources (Scan QR codes to bearn more!)
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Appendix E

Name: Cal Poly email: Coach:

Transfer
Academic
Success Plan

Winter Quarter 202z | Sean QA toaccess
self-assessment

Flease refer to self-assessment and resources guide to aid in building your academic success and wellness plan.

What academic resources will you connect

Weeks 1-3
Beginning of quarter academic resource Required: 1:1 with Transfer Center
suggeations: Academic Coach

+ Attend a Transfer Center workshop Fl‘ime
Munagement, Connecting with Faculty, Ge

to Know the Library)
= Explore resources from your II}'
sell-assessment e

+ Map out your quarter with key
assignments and study times

wEEkS 4-6 ‘What nc:dﬂni.cr:mu\ﬂl]yuu connect
Mid-guarter academic resource N
q sUgEestions: Required: Meet with your college

academic advisor
* Sign up for tutoring sessions and
atudy groups

» Schedule an additional 1:1 with
Transfer Center Academic Coach

= Attend professor office hours —_—
ellness
sin g
Weeks 7-10 ‘What andenﬁnruo’pir::?ﬂ will you eonnect event)
it

End of quarter academic resource
Egrestions:
= Review TASP Canvas § rt
Modules e

» Artend Study Tips Workshop and/ or
Study Breaks




Appendix G- Winter pre-survey

| had difficulty adjusting to the pace of the quarter

system.

| had a hard time finding friends or community.

| often felt lonely.

| felt homesick a lot of the time.

| was worried about keeping up with finances.

| had roommate issues and didn't know what to do.

| didn't know who to talk to about what | was

dealing with.

| had a hard time balancing my school work with

social activities.

| did not experience any difficulties in the areas

listed above.

Other - Write In (Required)_(click to view)

| fied Lk | did nat have the appropriate study skills l l

to succeed.

| felt that the difficulty of my classes increased
compared to my previous college.

I had difficultly adjusting to the academic rigor of

upper division classes at Cal Pely.

| struggled with time managemeant and
arganization,

I had a hard ime balancing work and school.

| struggled to maintain good class atbendance.

I do not like my major and, therefore, did not da
well in my classes,

Test taking was difficult for me.

At some point in the quarter, | gave up because |
did mot think | would be able to save my grade.

| B

L -

H B

51.2%

53.7%

5B.5%

65.9%

29.3%

19.5%

9.8%

56.1%

53.7%

85.7%

31.0%

28.6%

19.0%

333%

11.9%

31.0%

52.4%

4.8%

23.8%

21

22

24

7

12

23

22

36

13

12

14

13

22

10



| got sick and mizsed too many classes,

| had a difficult time finding andlor securing housing,

I had to focus my energy in other areas besides school.
I had a hard time with my mental health.

| struggled with food nsecurity.

| felt like a part of my identity was not welcomed on
campus (e.g.. race, sexual orientation, gender identity,
religion, disability, etc ).

| struggled with an addiction,

| did mot experience any difficulties in the areas listed
above.

| do not wish to disclose this information.

. . ew)

22.0%

7.3%

53.7%

46.3%

7.3%

4.9%

EERREN

17.1%

7.3%

14.6%

BEE BN

What do you think most contributed to being on academic probation?

B0

i

Trinshr .M:ﬂ!nnlc Current Ewent
Adjustrnent Challenges [ex: Hnrﬂshlp: e relaned factors [ex:
difficulties {exz  time management, personal or famity  Cowid-19, virtual
transfer process, stdy skills, crises., physical or  leaming, systemic
ragmmans issues, amendancs, mantal health and individualized
fming Iry Anding wolkischoal concerms, Facism and
COMATILENITY, balance, et addiction, identity Injustices,
difficulty finding based isolation, wildfires. loss of
Fesounces, elc] employment,
homeshoaness, aic) financlal

challenges, etc. |

Other - Wite In
[Regquired)

2

13



Appendix H- Winter post-survey

Transfer College
Resource Academic  Introduction Transfer Overall Academic
Self- Success Video & Coach supportive Advising
Assessment Plan Reflection meetings environment meeting
1star=not ey L2 5 2 S+ & & X Rl drdrdddlr ok dr L2 3 2 &
beneficial 5 Count 27 Count: 27 Count: 27 Count: 27 Count: 27 Count: 27
stars=very Not Applicable: Not Mot Applicable: Mot Mot Applicable: Mot
beneficial 4] Applicable:0 0 Applicable: 4] Applicable: 0
o]

What can be improved upon in the program (select all that apply):

50
40

0

]
m l

o

Percent

HiA Frogram time or  Frogram duration  Program comtent More 1-on-1 Moae #Ccess o = Wirite In
avallability oo kong) [was toa e with PESCRIrCE
repetithe) Transter Infoarmation
Academic
Coaches

Appendix | -Fall to Winter quarter GPA increase

Change to GPA Winter term | CPSLO Higher Education

Increased 43 44 13
Decreased 7 6 37
ITO 3 3 3
withdrew from term 2 2 2

1.49 1.53 3.10
Average GPAFall 2021

Average GPA Winter 2022 2.21 2.01 3.06



Appendix J- Spring Pre-survey data

I had difficulty adjusting to the pace of the quarter system.

I had a hard time finding friends or community.

| often felt lonely.

I felt homesick a lot of the time.

| was worried about keeping up with finances.

| had roommate issues and didn't know what to do.

I didn't know who to talk to about what | was dealing with.

I had a hard time balancing my school work with social
activities.

| did not experience any difficulties in the areas listed
above.

I do net wish to disclose this information.

Qther - Write In (Required)_(click to view)

| got sick and missed oo many classes.

| hiad a difficult time finding andlor securing housing.

| had to focus my energy in ather areas besides schoal.
| had a hard time with my mental health.

| struggled with food insecurity.

| felt like & part of my identity was not welcomed on
campus jeg., race, sexual orientation, gender identity,
réligion, disability, etc.).

| struggled with an addiction.

| did not experience any difficulties in the areas listed
above.

| do not wish to disclose this information,

o . iew)

-

80.0%

40.0%

40.0%

26.7%

44 4%

13.3%

35.6%

42.2%

B.9%

2.2%

28.9%

22.2%

15.6%

26.7%

64.4%

13.3%

11.1%

4.4%

11.1%

4.4%

B.9%

10

12

36

18

12

20

16

1%

13



I struggled with time management and organization. '] 64.4%

Test taking was difficult for me. B 522%

I felt that the difficulty of my classes increased compared [ 53.3% 24
to my previous college.

| had difficultly adjusting to the academic rigor of upper | B 51.1% 23
division classes at Cal Poly.

1 felt like | did not have the appropriate study skills to .—] 44.4% 20
succeed.

At some point in the quarter, | gave up because | did not - 37.8% 17
think | would be able to save my grade.

I had a hard time balancing work and school. IE 289% 13
I struggled to maintain good class attendance. - 17.8% B8

80

Percent
™
o

&0
m I I
o .

Transfer Adjustment Academic Challenges  Personal Hardships  Current Event related

difficulties (ex: {eac time {ex personal or factors (ex- Cowvid-19,
transfer process, management, study  family crises, physical virtual learning,
roommate Issues, skills, attendance, or mental health systemic and
fitting in/ finding workfschool balance, concerns, addiction,  individualized racism
community, difficulty etc) identity based and injustices,
finding resources, Isalation, etc) wildfires, loss of
harmesickness, ete.) employment.

financial challenges,
et )



Appendix K-Spring post-survey

1 star=
not
beneficial
5 stars=
very
beneficial

40

30

20

Percent

10

Resource
Self-

Assessment

L 8 & & S

Count: 23

Not

Applicable: O

Transfer
Academic
Success

Plan

* i &

b4

Count: 23

Not

Applicable:

0

Introduction
Video &
Reflection

L& & & S+
Count: 23
Not
Applicable: 0

Transfer

Coach
meetings

e & & ¢

b 4

Count: 22

Not

Applicable:

0

Overall
supportive
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canvas shetl Intro Reflection | academic |academic [2endemic

e [ty A e i O e (o[ ] e |0 g e |
B ves |ves ves ves |ves |ves yes 2,307 2,307 3.682 600D 1.667 2,022 3.519] PROS| 3] 2323 3.48 600D |
= ves |ves. ves ves |ves yes 3.9] 3.9] 3.944 GooD| 2 3.239] 3.808] PROB| 3.5) 3.306 3.788 600D |
- yes yes yes lyes 3.433| 3433| 3181| cooo| 112|  2a4s| 2028  rros| 2|  2103| 28as| oo
= ves ves ves |ves |ves 3.053 3.053 3.257 GOOD| 1.567 2.393] 3.096} PROS| 2.1 2.284 2.984 600D |
= ves |ves ves ves |ves 2.523 2.72] 2.964 GOoD 2.85 2.765) 2.958] PROB| 2.667] 2731 2939 600D |
- yes |ves. yes yes |ves has never 3.213 3.213 3.749 GooD 1.767 2.57] 3.574) PROB| 2.925) 2702 3.506 GooD|
= ves |ves ves ves |ves |ves 3.118 3.118 3.916 GOoD| 1.925 2.411 3.675) PROSB| 32| 2654 3.635 600D |
- ves |ves. ves ves |ves |ves. ves 3.9] 3.9] 3312 GOoD| 17 3.35) 3.274) PROB| 2,577} 3.003 3.224 600D |
[ ves |ves ves ves |ves |ves yes 2.7] 2.7] 2,857 600D 0.68 1.578] 2.803] PROB| 2.767) 2257 2.801 600D |
- ves |ves. ves ves |ves |ves. yes 2.638 2.638 2.898 GooD| 15 2.069] 2.822] PROB| 2567} 2226 281 600D |
aE lyes. yes yes lyes lyes. 2557|  2557| 37aa| cooo| 2233]  2aos| 3e23| pros| 214  2333| 3s31| coon|
- ves |ves. ves ves |ves |ves 3.4] 3.4] 3.656 GOOD| 1.825 2.706} 3.a83] PROB| 2.75) 272 3.416 600D |
- ves |ves ves ves |ves |ves ves 4] 4] 3.762 GOoD 1.567 2.175) 3.561] PROB| 2.567] 2.343 3478 600D |
- yes |ves. yes yes |yes |ves 2133 2133 3.214 GooD 25 2.28] 3.167] PROB| 2.467) 235 3103 GooD|
[ ves ves |ves 2654 2654 3.271 GOoD| 235 2.538] 3.22] PROSB| 2.667] 2597 3.159 600D |
e yes yes lyes lyes. 2767|  2767]  3.5as|  sooo] of  207s| 3a33| eros| 4 245| 3451 coop|
B ves |ves ves ves |ves |ves yes 2943 2943 3,553 600D 175 2.307] 3.319] PROB| 2.233) 2.286 3222 600D |
o ves |ves. ves |ves |ves 2.667 2.667 2.583 GooD| 1.467 2.067} 2.364) PROB| 2.087) 2074 2325 600D |
| yes lyes. 3| 3| 3116| cooo| 2233] 2617] 30| soop| 31| 2778|3053 cooo|
- ves |ves. ves |ves 2.708 3.031 3.225 GOOD| 1.638 2.567} 3.161) PROB| 2.807} 2.655 3.137 600D |
B ves |ves ves ves |ves |ves ves 3.667 3.667 3.688 GOoD 19 2.783] 3.574) PROSB| 3.433) 3 3.565 600D |
i ves |ves. ves yes [ves |ves. yes 2.763) 2.763) 3.197) GOOD| 135 2.157] 3.065] PROB| 2.617] 2.295 3.035 GooD|




= [ves ves ves ves 3.356) 3.356) 3.094 GOOD 2.238 2.829| 3.054) PROB 2.25 2.59] 3.001 GOOD|
= lyes lyes lyes yes yes Wl w| ws|  Gooo| 1767 1767 3.73|  pros| 3.4m 26| 3703| Goon|
S O O P O U P
= |yes |ves yes |ves yes 2.162 2.541) 3.131 ‘GOOD 1.775 2.609) 3.124) PROB 21 2.429) 3.065 GOOD|
= [ves |ves. ves |ves. ves ves 2.183] 2.638] 3.147 GOOD 1.769 2.508| 3.103) PROB 25 2.505) 3.071 GOOD|
:,; yes s e yes e e yes a10s| 208|270 ]IS  o.ses ERRE|  2sso|BER0R| 21|  2.cos/BEORD
= |yes |yes yes yes ves 1.767) 1.767) 3.532 PROB 2.52 2.185) 3.405) ‘GOOD| 2356 2.253) 3.29] ‘GOOD|
= |ves |ves. ves |ves. |ves 1.8 1.8 3.106 PROB 2.9 2.35 3.09) GOOD| 2.433 2.378) 3.041 GOOD|
= = lyes yes lyes yes yes 1433 1433 3108|  pros|  2:sea 266s|  3as3| cooo| 3732|  3a48| 3202| Gooo|
= |yes |yes yes |yes. yes ves 18 18 3.396 PROB 3.1 2.94] 3.456) ‘GOOD| 3.233 3.05] 3.441 ‘GOOD|
E |ves |ves |ves. ves yes 1.233) 1.233) 2678 PROB 25 2.175) 2.723] GOOD| 4 2.54] 2.748 GOOD|
= [ves 1.75 1.75] 3.595 PROB 2.233 2.283| 3.583) PROB 3333 2.633) 3.566) GOOD|
o |yes |yes yes |yes. ves 1.567 1.567) 3.011 PROB 18 1.908) 2.971 PROB 26 2.174) 2.948 ‘GOOD|
= |ves yes |ves |ves yes 196 1.96 3.265) PROB 2.5) 2.341 3.206) ‘GOOD| 3.3] 2524 3.208 GOOD
B lyes yes lyes lyes yes lyes 191 2507 3782 pros| 2217 2373|  3e86| cooo| 2se2| 2426] 3621] Goon
B |yes yes |yes |yes yes |yes 1.711) 2.115) 3.374) PROB 2.573) 2.644) 3.364) ‘GOOD| 2.825) 2.703) 3.329 GOOD
E |ves ves [ves [ves ves |ves 1.583 2.46 3.497, PROB 3.06] 2.76| 3.479) GOOD| 2.6 2.7 3.437 GOOD
[ |ves |ves |ves 1] 1 2.22f PROB 2.547] 2,061 2.435] GOOD| 2529 2.238 2455 GOOD
. |ves ves [ves [ves ves |yes 1.567) 1.567) 3.069) PROB 3.467, 2.517| 3.112) GOOD| 2.7] 2.563) 3.084) GOOD
[ |ves yes |ves |ves yes |ves |yes 1.214) 1.214) 2.934] PROB| 2,965 24| 2,998 GOOD| 2,715 2,505 2977 GooD
Probation
|Carmvas shes. |irtre Refiection |academic |academic | cademic |post survex.

| v""""‘-mwm..m,n.m.mvm"f"_:m frefiection | - | ™ + I v I v v [after F v v w [ate - [P ™ e Y|
-

Disqualification

M [ s | e s | coah i MO AT omernotes S|P - R -~ - - o - - s
= no 2.025 2.025) 2.895) ‘GoOoD| 1.333 2.017| 2.838) PROB 0 1.513 2671 DIsQ|
B |ves |ves |ves |ves. |ves 2.287 2.287] 2.803] GoOoD| 1.825) 2.048| 2,684 PROB| 03 1728 2.535] Disal
* = |yes |yes. |yes 312 3.12] 3.124) GOOD| 0.35] 1.889) 2.999) PROB 2| 1.909 2.977) DIsQ|
E |ves |yes |ves |ves |yes |ves 2675 2675 3.031) ‘GoOoD| 0.308] 1.76 2.881) PROB| 0.667] 1.405 2.737] Disq|
= |yes |yes |yes 2.278 2.278 3.073 GOoD| 0.85) 1.606) 2.79) PROB| 1) 1.448 2,633 DIsQ|
B |ves |yes |ves |yes |ves 27 27 3.596) ‘GoOoD| 0.467| 1.025] 3.359) PROB 1.467 1214 3.226 DIsq|
B |ves |yes |ves |yes |ves 2.483 2.483| 2.902] ‘GOOoD| 1.363) 2.035) 2.84) PROB| 0.308] 1355 2.683 DIsQ|
= |ves = [ves 17 1.7 2.445) PROB 1.06| 1.363] 2.348) PROB 1.133 1274 2.253 Disal
[ |ves |yes |ves |ves |yes |ves 1.583 1.583) 2764 PROB 1.856) 17| 2709 PROB| 2.1 1.845 2.664] DIsQ|
B lyes lyes lyes lyes 1678 1678| 3063] pros| 2.108 1924 2999  pro| 1469 15| 289 oisqf
® |ves = [ves [ves |yes. |ves 1 1] 3.149) PROB 2.754) 1.912] 3.123) PROB| 0.815] 1537 2.982 Disal
B |ves |yes |ves |yes |ves 1.846 1.846) 3.248 PROB 2285 2.557| 3.274) GOOD| 0,385 1726 3.031 DIsQ|




