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CAL POLY SCHOOL OF EDUCATION (SOE) 
Course Syllabus 
 Course Number & Title:   
EDUC 428-01/02: Foundations of Literacy Teaching and Learning in K-8 Multicultural Classrooms 
Instructors: 
Dr. Tanya Flushman and Renae Matson (Supervisor) 
Class Location & Time:   
Building 2, Room 127, Tuesday and Thursday 9:40-11:00 or 12:10 to 1:30 
Activity/Field Experience:  Tuesday or Thursday 2:10-4pm 

 
 

 
COURSE LEARNING OUTCOMES. Candidates will know, understand, and 
be able to: 

 
Assessment 

 
MSTEP 

Learning 
Outcomes 

 
University 
Learning 
Outcomes 

1. Students will examine and apply major theories and empirical research that 
describe the cognitive, linguistic, motivation, and socio- cultural foundations of 
reading and writing processes, components and development.  

Readings, discussions, quizzes, written 
assignments, mid-term and final 

1, 5, and 6 1, 2, 3, 5 
and 6 

2. Students will analyze the historically shared knowledge of the profession and 
changes over time in the perceptions of reading and writing processes, 
components, and development. 

Readings, discussions, quizzes, written 
assignments, mid-term and final 

1, 5 and 6 1, 2, 3, 5 
and 6 

3. Students will identify and apply the role of professional judgment and practical 
knowledge for improving all students’ reading development and achievement. 

Readings, discussions, quizzes, written 
assignments, and field experience 

1, 2, 3 and 
6 

1-6 

4.  Students will examine and demonstrate an understanding of the relationship of 
research and theory to classroom practice in literacy, particularly for students who 
have historically failed in school. 
 

Readings, discussions, quizzes, written 
assignments, mid-term, final and field 
experience 

1-6 1 – 6 

5.  Students will determine and demonstrate mastery of the major components of 
reading and writing and how they are integrated in fluent reading and writing.  
 

Readings, discussions, quizzes, written 
assignments, mid-term, final and field 
experience 

1, 2 and 3  1-6 

SOE Learning Themes: 
1. InformED: Advancing Disciplinary Knowledge 
2. EmpowerED: Responding to Diverse Learning Needs 
3. EngagED: Building Cultural Responsiveness 
4. ConnectED: Drawing on Knowledge and Partnerships across 

Disciplines & Communities 
5. GroundED: Demonstrating Professionalism 
6. TransformED: Encouraging Continuous Growth and Reflection 

University Learning Outcomes* Graduates are able to… 
1.  Think critically and creatively 
2.  Communicate effectively 
3.  Work productively as individual and in groups 
4.  Use knowledge/skills to make positive contribution to society 
5.  Make reasoned decisions based on understanding of ethics, respect for diversity, 

and awareness of sustainability issues 
6.  Engage in lifelong learning 
*abridged 

Contact Information: 
tflushma@calpoly.edu; 805-756-5537 
rsmattso@calpoly.edu 
Office and Office Hours: 
Building 2, Room 133 
Thursdays & Fridays, 11-12 and by appointment 
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DAY/DATE 

 
TOPICS & ASSIGNMENTS 

 
ASSESSMENTS 

 
 TPE 

 
 

Prioritized  
Skill 

Week 1 
9/14 

Thursday seminar topics: Introduction 
Review of Syllabus and Course Overview: The syllabus will be reviewed as well 
as the major expectations for the course (including assignments, attendance and 
professionalism). 
What is Literacy? And Changing Definitions of Literacy:  Students will develop 
a working definition of literacy and what it means to be a literate individual.  
This definition will be referred to and amended as the course progresses.   
Multiple Literacies: Students will understand multiple literacies by diving deeply 
into the field of visual literacy. They will also understand what we DO NOT 
mean by multiple literacies. In class viewing: 
https://www.youtube.com/watch?v=855Now8h5Rs 
Activity: No Activity  

• Discussion of 
readings – check for 
understanding of 
major themes/topics 

• Participation in 
whole-group, small 
group, and/or 
individual activities 
related to the topics 
and readings 

3 C3: 
Instruction: 
Engaging 

Students in 
Learning 

Week 2 
9/19 & 9/21  

Tuesday Seminar Topics:  Reading and Learning to Read-The Reading 
Process 
Reading Proficiency of U.S. Students:  Reporting of longitudinal NAEP and IEA 
data; Characterization of U.S. students’ reading achievement; Data-driven 
decision making about needs.  
The Brain and Reading: Discussion will focus on the developing brain and the 
developmental process whereby the brain prepares itself to learn to read and the 
processes that occur in various parts of the brain that enable it to read. 
Cognitive-Constructivist View of Reading:  Students will become familiar with 
the cognitive-constructivist view of reading as the one emphasized in this course.  
The discussion will include key components including the cognitive and 
constructivist orientations, word recognition and fluency, comprehension, 
metacognition, strategies and schema.   
Reading:  

• Teaching Reading in the 21st Century, Chapter 1  
• Historical, Theoretical and Sociological Foundations of Reading in 

the United States, Chapter 9. 
 
Thursday Seminar Topics: Reading and Learning to Read: Theories of 
Literacy Teaching and Learning 
Concepts that Elaborate and Complement the Cognitive-Constructivist View of 
Reading:  An overview of of the intersections of educational psychology and the 
teaching of reading.  Students will also consider the role of automaticity in the 
reading process.   

• Discussion of 
readings – check for 
understanding of 
major themes/topics 

• Participation in 
whole-group, small 
group, and/or 
individual activities 
related to the topics 
and readings 

• Reading Quiz, 
Thursday, in-class 

3 C3: 
Instruction: 
Engaging 

Students in 
Learning 

Comment [VM1]: Subject Specific Pedagogy: ELA 
English Language Development in Relation to Subject-Specific 
Pedagogy 

Comment [VM2]: Subject Specific Pedagogy: ELA 
English Language Development in Relation to Subject-Specific 
Pedagogy 
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Reading for seminar:  
• Historical, Theoretical and Sociological Foundations of Reading in 

the United States, Chapter 8 
 
Activity: (ON CAMPUS, 2:10-4:00, Tuesday or Thursday, 
 Location 02-127) 
Field Placement Discussion:  Students will learn about their field placements 
and the requirements for that part of the course.  In addition, students will be 
walked through a typical 1:1 session with an elementary student.  Expectations 
for professionalism and means of assessment will also be covered. 

Week 3 
9/26 & 9/28 

 

Tuesday: Reading and Learning to Read: Theories of Literacy Teaching 
and Learning (Continued) 
Students will explore the role of Reader Response Theory and Sociocultural 
Theory in the Reading Process. 
Constructivist and Sociocultural Perspectives on Instruction 
Students will explore and understand essential concepts according to the 
cognitive-constructivist view of reading.  These concepts include a gradual 
release of responsibility model, direct explanation, cognitive modeling, 
scaffolding, contextualizing, reviewing and practicing what is learned, 
cooperative learning, the zone of proximal development and teaching for 
understanding. 
Balanced Literacy in today’s classrooms 
Reading for seminar:  

• Linder, R. A Difficult Choice: Which model of reading instruction for 
my students?  

• Handbook of Research on Teaching the English Language Arts, 
Chapter 19  

 
Thursday: Reading and Writing Instruction: Instructional Principles 
Highly effective literacy instructional practices:  Students will be exposed to 
reading instructional practices and writing principles that have been shown 
through research to be effective in literacy classrooms.  Students will also 
discuss the differences between “best practices” and “principles.” 
Reading for seminar: 

• Zumbrunn, S. & Krause, K. (2012). Conversations with leaders: 
Principles of effective writing instruction \ 

•  Roskos, K., & Neuman, S. (2014). Best practices in reading  
 
Activity:  Field Experience, Baywood Elementary +/or Hawthorne 
Elementary 

• Discussion of 
readings – check for 
understanding of 
major themes/topics 

• Participation in 
whole-group, small 
group, and/or 
individual 
activities related to 
the topics and 
readings 

• Field Journal due 
by noon 
Hawthorne: 
Wednesday 
Baywood:  
Friday 
 

1, 2, 3 C3: 
Instruction: 
Engaging 

Students in 
Learning 

Comment [VM3]: Subject Specific Pedagogy: ELA 
English Language Development in Relation to Subject-Specific 
Pedagogy 

Comment [VM4]: Subject Specific Pedagogy: ELA 
English Language Development in Relation to Subject-Specific 
Pedagogy 

Comment [VM5]: Regular opportunities for students to introduce 
and practice instructional skills in the field: 1.4, 1.8, 2.6, 3.1, 3.2, 
3.3, 4.4 
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Week 4 
10/3 & 10/5 

Tuesday Seminar Topics:  Reading Instruction: Standards and Research 
Developing a scientifically based theory of literacy instruction (SBRR):  
Students will understand the definition of SBRR and how to access certain 
resources to help shape literacy instruction. 
Common Core State Standards English Language Arts: Students will explore the 
major shifts with the new CCSSELA and become familiar with the guiding 
principles and organization of the text. 
Reading for seminar:  

• Common Core ELA Standards  
• What is evidence-based reading instruction? (2002) International 

Reading Association  
• What does common core implementation look like? 

http://www.pbs.org/newshour/updates/common-core-
implementation-teachers-perspectives/ 

 
Thursday Seminar Topic: Instruction: Historical Perspective 
Discussing the cyclical changes in reading instruction from ancient civilization 
to the 19th century, to the introduction of basal readers in the early 1900s, to the 
whole-language and literature-based approaches and most recently with the 
large-scale federal interventions in reading and core reading programs. 
Reading for seminar:  

• Historical, Theoretical and Sociological Foundations of Reading in 
the United States, Chapters 1 & 2 

Activity: Field Experience, Baywood Elementary +/or Hawthorne 
Elementary 

• Discussion of 
readings – check for 
understanding of 
major themes/topics 

• Participation in 
whole-group, small 
group, and/or 
individual activities 
related to the topics 
and readings 

• Field Journal due by 
noon: 

Hawthorne: 
Wednesday 
Baywood: Friday 
 
Reading Quiz, 
Thursday, in-class 
 
 

1,2, 3, 4 
and 5 

 

Week 5 
10/10 & 

10/12 

Tuesday Seminar Topics: Motivation and Engagement 
Role of motivation and engagement in literacy achievement 
Creating a literate environment:  Students will consider the significance of the 
environment on student engagement and motivation.  Literacy teachers must 
create a literate environment that includes and considers the essential role of 
demonstrations, a print-rich classroom, careful management of time, role of 
student choice and a positive and supportive classroom environment. Student 
factors that affect motivation and engagement; Concrete Approaches to 
Motivating Students:  Students will understand that children are motivated by 
different factors (i.e., by topic or by goal).  But, there are concrete approaches 
teachers can take to foster motivation and engagement in all students.  Some of 
these include promoting academic values and goals, fostering higher-order 
thinking and deep understanding, ensuring active participation using various 
cooperative and group activities, making connections to students’ cultures and 
lives outside of school, and praising students and helping them to set goals.  In 
addition, students will consider factors that undermine motivation in students. 

• Discussion of 
readings – check for 
understanding of 
major themes/topics 

• Participation in 
whole-group, small 
group, and/or 
individual activities 
related to the topics 
and readings 

• Field Journal due by 
noon: 
Hawthorne: 
Wednesday 
Baywood: Friday 

1,2, 3, 4 
and 5 

C3: 
Instruction: 
Engaging 

Students in 
Learning 

Comment [VM6]: 3.1 I/P 

Comment [VM7]: 1.3 I/P 
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Reading for seminar: Mind/Shift articles:  

• How to ensure students are actively engaged and not just compliant: 
https://ww2.kqed.org/mindshift/2016/12/09/how-to-ensure-students-
are-actively-engaged-and-not-just-compliant/  

• How to determine if student engagement is leading to learning: 
https://ww2.kqed.org/mindshift/2016/01/14/how-to-determine-if-
student-engagement-is-leading-to-learning/ 

• 20 strategies for motivating reluctant learners: 
https://ww2.kqed.org/mindshift/2016/03/03/20-strategies-for-
motivating-reluctant-learners/ 

 
Thursday Seminar Topics: Midterm 
 
Activity:  Field Experience, Baywood Elementary +/or Hawthorne 
Elementary 

 

Week 6 
10/17 & 

10/19 

Tuesday Seminar Topic: Classroom Assessment 
Formative versus summative:  Students will understand the difference between 
formative assessment designed for instruction and summative assessment 
designed for accountability.  The three themes of assessment emphasized in this 
course include the role of inquiry in shaping assessment, the importance of 
considering student development when creating assessments and interpreting 
data, and the notion of progress monitoring. 
Literacy Assessment as Inquiry:  A process of inquiry for literacy assessment 
will be proposed for teachers in the classroom.  This process includes steps such 
as framing the problem, designing a plan of action, collecting evidence, 
analyzing and summarizing the data, interpreting the data and making sense of 
results, and reporting and decision-making.   
Test-based strategies in the elementary classroom:  Students will discuss the 
various types of tests administered in elementary literacy classrooms including 
basal reader tests and standardized tests.  In addition, students will understand 
the ways to use these data in their classroom and how to prepare their students 
for the tests. 
Assessment as Inquiry:  Students will further explore the steps in the assessment 
as inquiry process. 
Reading for seminar:  

• Handbook of Research on Teaching the English Language Arts, 
Chapter 47, Assessing every child   

• Studies in success: A survey of assessment research 
https://www.edutopia.org/assessment-research 

 

• Discussion of 
readings – check for 
understanding of 
major themes/topics 

• Participation in 
whole-group, small 
group, and/or 
individual activities 
related to the topics 
and readings 

• Field Journal Entry 
due by noon 
Hawthorne: 
Wednesday 
Baywood: Friday 
 

1,2, 3, 4 
and 5 

A4: 
Planning 

and 
Preparation: 
Designing 

Student 
Assessment 

 
A6: 

Planning 
and 

Preparation: 
Supporting 

Students 
with 

Disabilities 
 

C4: 
Instruction: 

Using 
Assessment 

in 
Instruction 

 
C6: 

Comment [VM8]: 4.1, 4.3, 5.1, 5.2 I/P 
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Thursday Seminar Topics: Learning Difference and Universal Design for 
Learning 
Individual Differences in Learning to Read:  Students will consider the reasons 
some students struggle to learn to read.  Some of the reasons discussed include 
learning disabilities, environmental causes, the Matthew Effect, and learning 
English as a Second Language. 
Universal Design for Learning: We will discuss our increasingly diverse 
classrooms and the need for a more universal design for learning.  Students will 
learn the UDL framework and why we need to use it in K-12 classrooms (this 
will also include reference to CA’s new Teacher Performance Expectations 
(TPEs). 
Reading for  Seminar:  

• Teaching Reading in the 21st Century, Chapter 5;  
• WATCH https://www.youtube.com/watch?v=8WClnVjCEVM 

 
Activity: Field Experience, Baywood Elementary +/or Hawthorne 
Elementary 
 

Instruction: 
Supporting 

Students 
with 

Disabilities 

Week 7 
10/24 & 

10/26 

Tuesday Seminar Topics: Universal Design for Learning and Literacy 
Intervention (continued) 
Characteristics of successful literacy interventions:  Research-based 
characteristics of successful interventions will be reported and discussed.  These 
characteristics include explicit strategy instruction, mediated scaffolding, 
strategy integration, priming background knowledge, judicious review, well-
paced instruction and motivation. 
Common Literacy Intervention Programs:  Common elementary interventions 
will be presented and analyzed for successful characteristics.  Two particular 
programs to be discussed include Reading Recovery and Leveled Literacy 
Intervention (LLI). 
Reading for Seminar:  

• Grouping students who struggle with reading: 
http://www.readingrockets.org/article/grouping-students-who-struggle-
reading 

• Lipson, M & Wixson, K. (2012) To what interventions are students 
responding? 

 
Thursday Seminar Topics: Stages of Literacy Development: Emergent 
Literacy 
Approaches to Early Childhood Instruction:  The two most widely accepted 
approaches to early childhood instruction (K-2) will be discussed: child-centered 
and skills-based.  Discussion will explore how research, theory and policy both 

• Discussion of 
readings – check for 
understanding of 
major themes/topics 

• Participation in 
whole-group, small 
group, and/or 
individual activities 
related to the topics 
and readings 

• Field Journal Entry 
due by noon: 
Baywood: Friday 
Hawthorne: 
Wednesday 
 
Reading Quiz, 
Tuesday, in-class 

1,2, 3, 4 
and 5 

A6: 
Planning 

and 
Preparation: 
Supporting 

Students 
with 

Disabilities 
 

C6: 
Instruction: 
Supporting 

Students 
with 

Disabilities 

Comment [VM9]: 1.4, 2.5 I/P 
Subject Specific Pedagogy: ELA 
English Language Development in Relation to Subject-Specific 
Pedagogy 
 

Comment [VM10]: 1.4, 2.5 I/P 
Subject Specific Pedagogy: ELA 
English Language Development in Relation to Subject-Specific 
Pedagogy 
 

Comment [VM11]: 2.5 I/P 
Subject Specific Pedagogy: ELA 
English Language Development in Relation to Subject-Specific 
Pedagogy 
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shapes and is shaped by these distinct approaches.  Additionally, we will discuss 
the findings of the NELP report and how it has affected and continues to affect 
early childhood instruction. Stages of Emergent Literacy:  Students will be 
introduced to the stages of reading and writing development within emergent 
literacy.  The discussion will expose students to the forms and functions of early 
writing and reading focusing on the literacy behaviors of young children (K-2). 
Reading for Seminar:  

• Morrow, L.M., & Dougherty, S. (2011).  Early Literacy Development:  
Merging Perspectives that Influence Practice.  

• Executive Summary:  Developing Early Literacy:  Report of the 
National Early Literacy Panel 

Activity: Field Experience, Baywood Elementary +/or Hawthorne 
Elementary 

Week 8 
10/31 & 11/2 

Tuesday Seminar: Stages of Literacy Development  
The Primary Years (K-2 and the Middle Elementary Years (3-5):  Perspectives 
on literacy learners in the primary and middle elementary grades will be 
presented.  In addition, the role of reading and writing during these years will be 
discussed. 
Language Arts Learning in the Middle Grades (6-8):  The discussion will be 
guided by an understanding of theories of childhood into adolescence.  In 
addition, changes in middle-grades language arts instructions will be considered 
with an emphasis given to changes in learners and in the social practices 
affecting middle-grades literacy. 
Stages of Literacy:  Developmental stages of literacy for primary and middle 
grade learners will be presented with a particular emphasis given to word 
recognition, fluency and vocabulary. 
Reading for seminar:  

• Strickland, D., & Townsend, D. (2011).  The Development of Literacy 
in the Elementary School.   

• Handbook of Research on Teaching the English Language Arts, 
Chapter 8  

 
Thursday Seminar Topics: Phonological Awareness 
Students will understand the components of phonological and phonemic 
awareness and reflect upon their relationship to written language. 
 
Reading for seminar:  

• Handbook of Research on Teaching the English Language Arts, 
Chapter 33  

 
Activity: Field Experience, Baywood Elementary +/or Hawthorne 

• Discussion of 
readings – check for 
understanding of 
major themes/topics 

• Participation in 
whole-group, small 
group, and/or 
individual activities 
related to the topics 
and readings 

• Field Journal Entry 
due noon 
Hawthorne: 
Wednesday 
Baywood: Friday 
 
Reading Quiz, 
Thursday, in-class 

1,2, 3, 4 
and 5 

 Comment [VM12]: 2.5 I/P 
Subject Specific Pedagogy: ELA 
English Language Development in Relation to Subject-Specific 
Pedagogy 
 

Comment [VM13]: Subject Specific Pedagogy: ELA 
English Language Development in Relation to Subject-Specific 
Pedagogy 
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Elementary 

Week 9 
11/7 & 11/9 

Tuesday Seminar: Literacy Instruction for English Language Learners 
Learning to read English as a Second Language in the United States:  
Discussion will include demographic information as well as brief historical 
references to the changing educational landscape.   
Essential Understandings about the challenges of learning to read in a second 
language:  
What does research say about teaching ELLs:  A synthesis of research on 
effective instruction for ELLs will be provided.  The findings include the 
importance of language knowledge, the importance of literacy in the first 
language, cross-language influences and cross-cultural influences.   
Reading for Thursday seminar:  

• Teaching Reading in the 21st Century, Chapter 14  
Thursday Seminar Topics: Instructional Principles for ELL literacy 
instruction   
A series of instructional principles will be proposed that are effective for 
teaching ELLs.  One of these includes Delpit’s (1995) principles for working 
with poor urban children which include practices such as demanding critical 
thinking, ensuring access to basic skills, conventions and strategies essential to 
success in U.S. education. Additionally, students will explore using multicultural 
children’s literature in the classroom. 
Reading for seminar:  

• Goldenberg, C. (2011).  Reading Instruction for English Language 
Learners  

 
Activity: Field Experience, Baywood Elementary +/or Hawthorne 
Elementary 

• Discussion of 
readings – check for 
understanding of 
major themes/topics 

• Participation in 
whole-group, small 
group, and/or 
individual activities 
related to the topics 
and readings 
Hawthorne: 
Wednesday 
Baywood: Friday 
 

1, 2, 3, 4 
and 5 

A5: 
Planning 

and 
Preparation: 
Supporting 
Emergent 
Bilinguals 

 
C5: 

Instruction: 
Supporting 
Emergent 
Bilinguals 

Week 10 
11/14 & 

11/16 
 
 

Tuesday Seminar Topics: Vocabulary Processes 
Vocabulary processes:  Discussion will focus on the complexity of word 
knowledge particularly emphasizing different types of word knowledge 
including incrementality, multidimensionality, polysemy, interrelatedness, and 
heterogeneity.  In addition, we will consider the metalinguistic demands of word 
learning. 
Reading for seminar:  

• Nagy, W. & Scott, J. (2004). Vocabulary Processes 
 
Thursday Seminar Topics: Oral Language Development 
Discussion will focus on the importance of oral language development on later 

• Discussion of 
readings – check 
for understanding 
of major 
themes/topics 

• Participation in 
whole-group, 
small group, 
and/or individual 
activities related 
to the topics and 

3  

Comment [VM14]: 2.2, 3.5 I/P 
Subject Specific Pedagogy: ELA 
English Language Development in Relation to Subject-Specific 
Pedagogy 
 

Comment [VM15]: 2.2, 3.5 I/P 

Comment [VM16]: Subject Specific Pedagogy: ELA 
English Language Development in Relation to Subject-Specific 
Pedagogy 
 

Comment [VM17]: Subject Specific Pedagogy: ELA 
English Language Development in Relation to Subject-Specific 
Pedagogy 
 



 9 

literacy abilities, stages of oral language development, the five components of 
oral language and five best instructional practices to facilitate oral language 
development in young children. 
 
Read: 

• Menyuk, P. & Brisk, M.E. (2005). Chapter 3: Language 
Development in Early Childhood-The Pre-School Years: Ages 3-5 

• Menyuk, P. & Brisk, M.E. (2005). Chapter 5: Language 
Development in Early Childhood-The Primary School Years: Ages 
6-9 

 
Activity: No Activity 
 

readings 
 
Reading Quiz, 
Thursday, in-
class 

Week 11 
11/21 & 

11/23 

No Class and no activity    

Week 12 
11/28 & 

11/30 

Tuesday Seminar Topics: New Literacies 
New Literacies: Policy briefs on 21st Century literacies with technology will be 
synthesized and discussed.  The discussion will highlight the need to expand our 
traditional understandings of literacy and what it means to be a literate 
individual. In addition, we will discuss the crucial need for students to be critical 
users of technology in order to be college and career ready by graduation and 
this process must begin with elementary school instruction. 
Reading for Seminar:  

• Historical, Theoretical and Sociological Foundations of Reading in 
the United States, Chapter 19 

• Mind/Shift article: For at-risk youth, is learning digital media a luxury?: 
https://ww2.kqed.org/mindshift/2011/07/22/beyond-facebook-teaching-
at-risk-youth-to-create-digital-media/ 

 
 
Thursday Seminar Topics: New Literacies (Continued) 
New Literacies in the Classroom 
Choose Your Own Adventure in Educational Technologies: Students will explore 
a variety of technological teaching and learning tools. 
Read: 

• 21st-Century Literacies: A policy research brief produced by the 
National Council of Teachers of English.    

• New Literacies and 21st Century Technologies: A position statement of 
the International Reading Association.   

• Discussion of 
readings – check 
for understanding 
of major 
themes/topics 

• Participation in 
whole-group, 
small group, 
and/or individual 
activities related 
to the topics and 
readings 

• Kidwatching 
Project Due 
Thursday 11/30 
in class: Hard 
Copy 

3 and 5  Comment [VM18]: 3.6, 3.7 I/P 
4.8 I 
Subject Specific Pedagogy: ELA 
English Language Development in Relation to Subject-Specific 
Pedagogy 
 

Comment [VM19]: 3.6, 3.7 I/P 
4.8 I 
Subject Specific Pedagogy: ELA 
English Language Development in Relation to Subject-Specific 
Pedagogy 
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• Mind/Shift article: Remixing Melville: Moby Dick meets the digital 
generation: https://ww2.kqed.org/mindshift/2013/03/08/remixing-
melville-moby-dick-meets-the-digital-generation/ 

Activity: (ON CAMPUS, 2:10-4:00, Tuesday or Thursday, 
 Location 02-127) 
Deconstructing the Field Experience and the Reflective Practitioner: 
Students will review the field experience with an emphasis given to their 
challenges and strengths as a teacher of literacy. Students will be introduced to 
the Teacher Performance Expectations (TPEs) for the State of California. 
 

Week 13 
FINAL 
EXAM 

Tuesday, 
December 5 

FINAL EXAM: 10:10-1:00pm or 1:10-4:00pm 
02-127 

   

Comment [VM20]: 6.1, 6.2, 6.3, 6.6 I/P 
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REQUIRED TEXT 

• The following text is required of all students enrolled in this course: 
o Owocki, G. (2012).  The Common Core Lesson Book, K-5:  Working with Increasingly Complex Literature, Informational Text, and Foundational 

Reading Skills.  Portsmouth, NH:  Heinemann.   
o All required seminar readings are either posted to PolyLearn or handed out in class.   

 
COURSE ASSIGNMENTS AND ACTIVITIES 
Be certain your work reflects the professional and ethical educator that you are becoming. Punctuality, neatness, clarity of expression, including grammar and spelling, 
will be factors that influence the number of points you attain on ALL work turned in for a grade. Keep copies of everything you turn in for a grade. If you have questions 
about an assignment, please contact me as soon as possible.  
**Additional details regarding the following assignments will be discussed in class.** 
 

• STUDENT ENGAGEMENT. Assignments, including readings, must be completed before class as detailed on the calendar above. You are to thoughtfully 
and actively participate in all class related activities, including the field experience component. This course will include a variety of types of discussion and small 
group activities requiring your presence and active participation. Your attendance and preparation for class are crucial. Verbal participation in the class is 
expected. You are responsible for reading the assigned chapters and being able to complete assignments related to the readings, therefore each chapter should be 
read prior to each class session.  At the end of select classes, I will have you complete an Exit Ticket.  With the Exit Ticket, you will rate your class participation 
for the day on a scale of 0-2 and respond to the objectives for the class period.  

 
• FIELD EXPERIENCE: Afterschool Literacy Enrichment. As part of the field experience component for this course you will be matched with an emerging 

ELL and/or struggling reader in 1-6th grade at Baywood or Hawthorne Elementary. School dismissal time is 2:40 or 2:50pm. Thus, you will be present at the site 
from 2:30-3:30pm on days indicated on the syllabus.  During that time, you will be engaging in a pre-activity warm-up with your peers and individual tutoring of 
a child.  The remaining part of the activity period is allotted for travel, planning and reflection.  As the school and your student will be relying on your presence, 
we assume that you will be present and punctual for every one of the sessions. Even missing one of them would be difficult for all parties.  Please see the 
instructor if you are not able to attend a session and make sure that you allot ample time to make alternative arrangements.   

• TUTORING JOURNAL. After each tutoring session you are to complete a Field Journal Entry and submit it by noon on Friday of that week.  Your fieldwork 
instructor will be randomly grading 4 of the 7 total field journal entries for 10 points each.   You will receive one point for all other journals (those that do not 
receive written feedback.) Please use the template that I have put on PolyLearn when you submit the assignment. Upload each journal entry to PolyLearn on the 
dates indicated on the calendar above.  Lateness:  1 overall point deducted per day late; If you are not present to work with your student during the Field 
Experience, you will have the opportunity to earn a maximum of 5 points for your Field Journal for the week. You should write a new journal entry each week-
even if your student was not present for a particular lesson.  You are expected to bring a hard copy of your field journal plan with you to each session. 

• READING QUIZZES: There will be 5 reading quizzes given throughout the quarter. Each quiz is worth 10 points and students may drop the lowest of the five 
quiz grades at the end of the quarter. The quizzes are individual and must be completed in-class when they are originally administered. They will vary in format 
including short answer, fill in the blank, multiple choice and definition. 

• KIDWATCHING PROJECT. The case study is a cumulative project designed to incorporate all aspects of this class while centering on your tutee. You will 
complete various assessments on this student in order to gain insights into the practices of this particular reader.  Some of these assessments may include an 
interview, running records, and retellings.  You will analyze those assessments and create a reading and writing profile of your case study student.  Ultimately, 
this project is designed to create a useful description of the student for a classroom teacher who might work with this student in the future.  Lateness:  5 overall 

Comment [VM21]: Regular opportunities for students to 
introduce and practice instructional skills in the field: 1.4, 1.8, 2.6, 
3.1, 3.2, 3.3, 4.4 
 
Assessment of 3.3 and 3.4 practices for planning, designing and 
implementing instruction in the field. 
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points deducted per day late 
 

• MIDTERM.  Students will complete a midterm covering course material and the date it will be administered is in the syllabus.   The quiz will have a variety of 
question types including, but not limited to, short answer, definition, short essays and practical application. This written assignment will be individually 
completed in class.   

• FINAL EXAM. The exam will cover coursework completed after the midterm and will have a variety of question types including, but not limited to, short 
answer, definition, short essays and practical application. This written assignment will be individually completed in class.   

GRADING 
All assignments are required to be completed on time to receive course credit.  Points will be assigned accordingly with students receiving a final letter grade on the 
following range: 93-100  A 90-92    A- 87-89  B+ 83-86  B  80-82  B- 77-79 C+ 73-76 C 70-72 C-  etc.  
The goal is to help you focus on developing competencies and dispositions needed to become an exemplary teacher. Consequently, you will be evaluated on your 
dispositions, as well as your growth in understanding the role and nature of dispositions in teaching, throughout the quarter. Your competencies in teaching, as shown in 
projects, assignments, and class participation, will likewise be assessed both formally and informally, formatively and summatively. 
You should know that if you plan to apply to the MSTEP program here at Cal Poly, a C or better in this course is required for admission.  
EVALUATION 
ASSIGNMENT    POINTS 
Field Journal (10/each formal, 1/each other) 43 
Quizzes    40 
Midterm    50 
Kidwatching Project    50 
Final Exam    50 
Total Points:    233 
 
DISPOSITION ASSESSMENT 
Each student will also be assessed using the MSTEP Dispositions Assessment form.  This document will be used in each course of the credential program-including key 
preliminary courses such as EDUC 428.  These documents will be used as supplementary materials when determining your admission into the MSTEP program.  This 
process ensures that students develop the dispositions necessary for the teaching profession.  It is not expected that students will have mastered each of the items on the 
Disposition form at this point in the program.  For this course, assessment will occur at two points in the quarter (mid- and final).   The mid-quarter Disposition 
Assessment will be discussed in mid-quarter reflection meetings with the instructor. 
 
INSTRUCTOR POLICIES 
Attendance: 
My expectations are that you will make every effort to be on time and be ready to engage in class activities and discussions. My policy is consistent with the university 
policy on class attendance: 

“Students are expected to attend class regularly to keep the quality and quantity of their work high. Absence from classes is regarded as serious. An excused 
absence can be allowed only by the instructor in charge of the class upon consideration of the evidence justifying the absence presented by the student. An 
excused absence merely gives the individual who missed the class an opportunity to make up the work and in no way excuses the student from the work 
required.” Please see the following for “excusable” reasons for missing class: https://academicprograms.calpoly.edu/content/academicpolicies/class-attendance 

  

Comment [VM24]: Additional Practice/Assessment of all course 
TPEs 

Comment [VM25]: 6.1, 6.2, 6.3 Assessed 
6.6 minimally introduced. 
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If students meet the university’s criteria for excused absence, they will be given the opportunity to make up missed work. The instructor reserves the right to determine 
the details of the missed work to be completed (including due dates and content). 
 
Late work: 
It is also my expectation that you will make every effort to hand in your work in a timely manner. For information regarding penalties for late assignments, please see the 
assignment descriptions in the syllabus. Note: The instructor reserves the right to have a final due date for accepting any or all late work in order to manage assigning 
grades. No late work will be accepted after the final exam has been administered. 
 
UNIVERSITY POLICIES 
Academic Responsibilities: Students enrolled in a class are responsible for meeting standards of performance and conduct established by the University and the 
instructor. Students are responsible for completing and submitting all class assignments, examinations, tests, projects, reports, etc., by scheduled due dates, or face 
penalties. If any problem arises regarding course work or attendance, the student is held responsible for initiating communication and contact with the instructor. In 
addition, students are held responsible for behavior and conduct adverse to the preservation of order as established by the University and the instructor.  

 
Non-discrimination Policy: Cal Poly and its auxiliary organizations are committed to maintaining and implementing policies and procedures in compliance with 
applicable CSU, State, and federal nondiscrimination and affirmative action laws, regulations, and policies. Cal Poly supports an environment free of unlawful 
discrimination on the basis of: race, color, religion, national origin, ancestry, age, sex, sexual orientation, gender identity, marital status, physical disability, mental 
disability, medical condition, and veteran status.  
 
Accommodations: If you have a disability for which you are or may be requesting an accommodation, please make an appointment with me as well as the Disability 
Resource Center, Building 124, Room 119, at (805) 756-1395, as early as possible in the term. 

 
Plagiarism - Cal Poly’s Campus Administrative Manual 684.3 states: “Plagiarism is defined as the act of using the ideas or work of another person or persons as if they 
were one's own without giving proper credit to the source. Such an act is not plagiarism if it is ascertained that the ideas were arrived through independent reasoning or 
logic or where the thought or idea is common knowledge. Acknowledgement of an original author or source must be made through appropriate references; i.e., quotation 
marks, footnotes, or commentary. Examples of plagiarism include, but are not limited to the following: the submission of a work, either in part or in whole completed by 
another; failure to give credit for ideas, statements, facts or conclusions which rightfully belong to another; failure to use quotation marks when quoting directly from 
another, whether it be a paragraph, a sentence, or even a part thereof; close and lengthy paraphrasing of another's writing without credit or originality; use of another's 
project or programs or part thereof without giving credit.” 

 
Plagiarism may be inadvertent or purposeful; however, plagiarism is not a question of intent. All suspected incidences of plagiarism must be reported by the course 
instructor to the appropriate persons in administration. Cheating or plagiarism in any form is considered a serious violation of expected student behavior and may result 
in disciplinary action.  For more information, see the Campus Administrative Manual, Section 6. 
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SCHOOL OF EDUCATION 
 

VISION MISSION 
The School of Education develops and 
supports qualified, competent, and 
caring education professionals who 
prepare a diverse student population to 
become active and thoughtful 
participants in a democratic society. 

The School of Education leads the campus in an all-university approach to preparing education professionals.  These professionals create, 
assess, and modify environments, practices, and policies to foster the achievement of each and every learner; they strive for equity in 
schools and society; and they are committed to inquiry and professional growth for themselves and the advancement of P-20 education.  
      School of Education faculty models leadership in its teaching, scholarship, and service through a grounded, reflective, learn-by-doing 
approach and through sustained collaborations with its education partners: P-12 schools, families, community colleges, universities, and 
local, state, and national agencies. 

Multiple Subject Teacher Preparation Program: Learning Outcomes 

Upon program completion, each teacher candidate will be able to:	
1. Effectively engage and support all students in learning. 
2. Create and sustain environments that are culturally-responsive and effectively support student learning. 
3. Demonstrate sufficient understanding of subject matter to effectively organize content-specific pedagogy to promote student learning. 
4. Effectively plan instruction and design learning experiences for all students. 
5. Effectively create and use assessments to inform instruction and foster student learning. 
6. Engage in professional practices and act in ways that foster their professional growth. 

 
 
 

CALIFORNIA TEACHING PERFORMANCE EXPECTATIONS (TPEs) 

1. Engaging and Supporting All Students in Learning. 

2. Creating and Maintaining Effective Environments for Student Learning. 

3. Understanding and Organizing Subject Matter for Student Learning Content Specific Pedagogy 

4. Planning Instruction and Designing Learning Experiences for All Students 

5. Assessing Student Learning 

6. Developing as a Professional Educator 

 


