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RECREATION, PARKS, & TOURISM ADMINISTRATION 
2005 - 06 ASSESSMENT 

  
 
Summary: 
 
During 2005-06, the REC program focused its outcome assessment efforts on retention and 
graduation rates.  The assessment plan included five areas of investigation.  These areas were: 
 

1. A survey of students who have changed into the REC major to determine why they 
wanted to pursue REC 

2. A survey of students who have changed out of the REC major to determine their reasons 
for leaving the major 

3. An assessment of 3-year trends in senior projects to review grades and to determine if a 
change in grading policy during this academic year was having any influence on 
successful completion of senior projects 

4. An advising survey to evaluate faculty advising 
5. A survey of senior REC students regarding progress and obstacles towards degree 

completion.   
 
Each area of investigation included either a survey as an assessment tool or an analysis of 
secondary data.  This report includes an introduction and background of assessment plans since 
2003-04, a discussion of each assessment area, and an overall discussion, summary and action 
plan for the 2005-06 assessment. 
 
Introduction/Background: 
 
The Recreation, Parks, & Tourism Administration program is accredited by the National Park 
and Recreation Association and the American Association for Physical Activity and Recreation 
(NRPA/AAPAR).  The accreditation process has been a guiding force in the development of the 
program’s curriculum.  As the accrediting body, NPRA/AAPAR has developed professional 
competencies required for entry-level professional positions.  The professional competencies 
have been incorporated into all core recreation, parks, and tourism administration courses as 
primary educational learning outcomes.   The following accreditation standards were evaluated 
through the assessment for 2005-2006: 
 

• 5.03 The resources available to the academic unit and its educational objectives shall 
be sufficient to serve the number of students admitted to the unit and enrolled in its 
courses. 

o Evaluated by assessment #1, 2, and 5. 
• 5.04  There shall be ongoing evaluation and development of the student advisory 

process including academic advising and professional and career advising. 
o Evaluated by assessment #4. 

• 8.08 Understanding of the importance of maintaining professional competence and the 
available resources for professional development. 

o Evaluated by assessment #4. 
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• 8.17 Ability to apply basic principles of research and data analysis related to 
recreation, park resources, and leisure services. 

o Evaluated by assessment #3. 
 
The REC program first implemented a formal assessment plan in 2003-04.  The 2003-04 
assessment employed one direct and two indirect measures.  Using a case study approach, the 
direct measure attempted to assess the students’ abilities related to five different educational 
objectives and/or professional competencies.  These five competencies included:  (1) ability to 
develop outcome oriented goals and objectives for individuals and groups, (2) understanding of 
group dynamics and processes and the ability to use various leadership techniques and strategies 
to enhance the individual’s recreation experiences, (3) understanding of and the ability to analyze 
programs, services, and resources in relationship to participation requirements, (4) understanding 
of and ability to promote the agency, the services, and the profession through marketing, public 
relations, and promotion strategies, and (5) understanding of the principles and practices of 
safety, emergency, and risk management and the ability to develop and implement risk 
management plans that assure the health and safety of participants and staff.  One conclusion 
from this assessment experience was that the case study was attempting to measure too many 
learning outcomes resulting in measurement difficulties and validity issues.  It was also 
recommended that instructors include additional program design principles in REC 205, 252, and 
405.  Findings of the indirect measures during the pre-internship seminar and during a post-
internship questionnaire concluded that students found REC 210, REC 424, REC 360, REC x417 
(420), and REC 324 (342) as the most beneficial courses.  The students suggested an increased 
emphasis on corporate events and event planning, outdoor/adventure courses, and marketing 
related skills and courses.  The post-internship survey indicated that the most helpful courses for 
internship preparation were REC 305 (350), REC 405, REC 424, and ENGL 310. 
 
The 2004-05 assessment focused on learning outcomes directly related to individual courses as a 
direct measure, and interviews with REC advisory council members for an indirect measure to 
ascertain students’ educational experiences in the program.  One of the direct assessments 
included an evaluation of the students’ ability to write program outcome-oriented goals and 
objectives.  This direct method was conducted in REC 210 during the Fall and Spring quarters.  
The other direct method was conducted in REC 405 during Winter 2005 to assess the students’ 
understanding of the fundamental principles and procedures of management.  The indirect 
assessment was conducted in the Spring of 2005 when the Recreation, Parks, and Tourism 
Administration Advisory Council conducted informal interviews with current students in the 
program.  Students in REC 210 demonstrated the ability to write program outcome oriented 
goals and objectives.  REC 405 students also demonstrated the ability to write goals, but have 
some difficulty distinguishing between goals and objectives.  Organizational structure was also 
assessed, and the results indicated that further emphasis should be placed on the structure of a 
non-profit organization and the difference between line and staff positions.  The indirect 
assessment conducted with advisory council members suggested that the students feel that they 
are well prepared for their future careers.  They identified program strengths including the 
faculty, a sense of belonging, and career preparation.  Weaknesses centered on class availability 
and additional hands-on and network opportunities in lower class levels. 
 



 3 

During 2005-06, the REC program emphasized outcome assessment relating to retention and 
graduation rates to coincide with the university’s focus on these issues.  Although the program’s 
retention and graduation rates are the highest or near the highest in every category among the 
College of Agriculture, Food, and Environmental Sciences (CAFES) majors, the program desires 
to continue to improve retention and graduation rates.  The assessment plan included five areas 
of investigation.  These areas were:  (1) a survey of students who have changed into the REC 
major to determine why the wanted to pursue REC as a major, (2) a survey of students who have 
changed out of the REC major to determine their reasons for leaving the major, (3) an 
assessment of 3-year trends in senior projects to review grades and to determine if a change in 
grading policy during the 05-06 academic year was having any influence on successful 
completion of senior projects, (4) an advising survey to evaluate faculty advising, and (5) a 
survey of senior REC students regarding progress and obstacles towards degree completion.   
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Assessment Findings: 
 
Assessment 1:  A survey of students who have changed into the REC major to determine 
why they wanted to pursue REC. 
 
In our efforts to assess retention and graduation rates within the Recreation, Parks, and Tourism 
Administration Program, our 2005-06 assessment efforts included a survey of students who have 
changed into the major from another major at Cal Poly.  The REC program maintains relatively 
stringent requirements to change into the major due to the major’s high demand and impacted 
status.  These requirements include a 2.8 GPA overall or for two consecutive quarters, 
completion of REC 101 Introduction to Recreation, Parks and Tourism with a grade of “B” or 
higher, completion of Stats 217 or the equivalent, completion of Math 118 or the equivalent, and 
submission of a resume and a statement of interest. 
 
A survey was designed using the Zoomerang web survey tool and an email with a web address 
was sent to 69 students identified as change of majors over a five-year period between 2001 and 
2006.  The questionnaire included information about current affiliation with Cal Poly, grade 
level, prior major, quarters necessary to change majors, status when entering Cal Poly, overall 
experience as a REC major, year graduated, career field, age, gender, obstacles to graduation, 
and resources that assisted with progress toward graduation.  Furthermore, the subjects 
responded to 15 items using a Likert scale from 1 strongly disagree to 4 strongly agree regarding 
various aspects of changing majors into the REC program. 
 
The subjects completed 31 useable questionnaires (45%).  Results of the survey are highlighted 
below.  The ages of respondents ranged between 19 and 28 years of age with a mean age of 22.9 
years. A majority of respondents were female (86%, n=26), entered the major as freshman (86%, 
n=26) and were current students when responding to the questionnaire (51%, n=16).  Of the 
current students who responded, 12% were sophomore (n=2), 12% were juniors (n=2), and 75% 
were seniors (n=12).  Of the alumni pursuing a career, 79% (n=11) were actively pursuing 
careers in REC.  
 
Sixteen majors were listed by the subjects with 5 (16.13%) of the subjects previously enrolled in 
the nutrition major (see Table 1). 
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Table 1 
Prior Major 
 
Major Frequency % 

Ag Business 2 6.45 
Ag Communication 1 3.22 

Ag Science 3 9.68 
Animal Science 2 6.45 

Biological Sciences 1 3.22 
Dairy Science 1 3.22 

Economics 2 6.45 
English 2 6.45 

Forestry and Natural Resources 3 9.68 
Graphic Communication 1 3.22 

History 1 3.22 
Industrial Technology 1 3.22 

Kinesiology 2 6.45 
Liberal Studies 3 9.68 

Nutrition 5 16.13 
Speech Communication 1 3.22 

 
More than 50% of the subjects were special event management concentration students (see Table 
2).  Students took an average of 2.97 quarters to change majors to REC, with a range of 1 to 10 
quarters.  Respondents were overwhelmingly satisfied with their experience as a REC major, 
reporting a mean of 3.65 on a 4-point Likert scale with 1 as extremely dissatisfied and 4 
extremely satisfied.  
 
Table 2 
Concentration/Advisor Approved Elective Area 
 
Concentration Frequency % 

Special Event Management 17 51.51 
Tourism Planning & Management 4 12.12 

Natural Resources Recreation (Outdoor 
REC/Eco/Adventure Tourism) 3 9.09 

Minor/ICS 2 6.06 
Sport Management 1 3.03 

Community Services Management  1 3.03 
Undecided 2 6.06 

Other 3 9.09 
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Alumni graduation year:  Alumni responding to the survey graduated between 2002 and 2006.  
Six (40%) of the subjects graduated in 2005 (see Table 3). 
 
Table 3 
Graduation Year from Cal Poly 
 
Graduation Year Frequency % 

2002 1 6.67 
2003 2 13.33 
2004 4 26.67 
2005 6 40.00 
2006 2 13.33 

 
The subjects responded to 15 items on a 4-point Likert scale to indicate agreement with various 
statements regarding change of major (see Table 4).  Mean scores of agreement were highest for 
pleased with change of major to REC (3.87), REC supportive of change of major efforts (3.58), 
changed major because it sounded interesting (3.47), and changed major because of career 
opportunities (3.39).  The lowest agreement mean scores were for wish I had changed to another 
major (1.29), difficulty changing because of REC 101 grade requirement (1.32), and difficulty 
because of math requirement (1.37). 
 
Table 4 
Change of Major Aspects 
 
  Mean 
Pleased I changed majors to REC 3.87 
REC supportive of my change of major efforts 3.58 
Changed because sounded interesting 3.47 
Changed because of career opportunities 3.39 
Superior advising to previous major 3.19 
Changed because thought it would be fun 2.97 
Changed because of faculty reputation 2.87 
Previous major supportive of change of major efforts 2.71 
Take longer to graduate because changed majors 2.53 
Difficulty because of GPA requirement 2.03 
Changed because thought it would be easy 1.84 
Difficulty because of statistics requirement 1.65 
Difficulty because of math requirement 1.37 
Difficulty because of REC 101 grade requirement 1.32 
Wish I had changed to other major than REC 1.29 

4-point scale (1 strongly agree and 4 strongly disagree) 
 
Obstacles slowing progress toward graduation:  The most common themes expressed regarding 
obstacles as a change of major were the difficulty in getting classes because the REC major was 
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impacted, courses not offered enough, and taking classes in a current major that did not count for 
the REC major.  Many students did not report any obstacles.  All comments for this open-ended 
item are provided below. 

• Lack of Units 
• I took classes I didn't know weren't going to count. 
• Offering of class certain quarters only 
• Work, Class offered only once or twice a year 
• Classes not offered every quarter.   
• What quarters classes are offered 
• It has been very difficult getting into Rec classes due to how impacted the major is. 
• I did not switch to REC soon enough in my time at Poly. 
• Difficulty getting classes 
• Working about 30 hours a week on top of school made it hard to take more than 12 units 

at a time. 
• Not knowing what classes to take, and what ones counted in more than one area that 

would have hurried my progress along 
• I should have taken more than 12-14 units a couple quarters. My last two quarters I had 

18 units and it was a lot to handle. 
• Getting the classes you need in the order that you have to take them due to pre-reqs 
• Tried to take too many classes first quarter at Poly because I had to meet the requirements 

of both Forestry and Rec and ended up failing. 
• The length of time it took me to switch over. I took a lot of FNR classes trying to satisfy 

both majors but ended up having units I don't need. 
 
• Poor academic advising 

 
• I have continued in my previous major and will be receiving a minor in it along with 

doing concentration courses in Rec. Otherwise, I would have graduated on time.  
• I had to leave Cal Poly for two quarters in order to change my major. 
• I took a quarter off because I was between majors and couldn't start taking REC classes 

because I wasn't officially a REC major yet, and I didn't want to waste my time by taking 
any Nutrition classes 

 
• None in school, just had one health setback -- knee surgery 
• None really! All of my Nutrition classes transferred over to my concentration. 
• None (4) 
• Graduated on time 

 
Factors helping toward graduation progress:  Three themes emerged from an open-ended item 
regarding factors the subjects identified that helped them progress toward graduation.  The REC 
110 Career Planning Course was noted, along with the faculty advising and support, and the 
flexibility with concentrations.  All comments are provided below. 
 

• REC 110 and the catalog 
• The REC 110 class I think will help a lot in getting out of Cal Poly in 4 years  
• REC 110 outlining the courses to take and when, and my REC advisor 



 8 

• REC 110 
 

• Staff 
• The help of my advisor 
• The department's faculty has been very helpful through the change of major process 
• Help from an advisor 
• Great advising by Hendricks and Moyer 
• Great Rec. Supervisor - Bill Hendricks 
• Help from the REC faculty, especially my advisor 
• Advisors are being very helpful and the course catalog 
• Good Academic Advisor 
• Faculty from the Recreation Major and Gene DeCosta 
• Help from professors 
• A good relationship with the faculty. The faculty were awesome in helping find ways to 

solve issues and fill requirements. They were never to busy to help 
• Having not only my advisor, but other members of the faculty available/interested/willing 

to help and advise in class work and future planning. Also, the amount of community and 
"real life" experience built in to the curriculum 

• Helpful and personable faculty... creative classes 
• A very supportive faculty willing to put in time to explain assignments or to push you to 

get involved 
 

• I love the way the faculty does everything possible to help students find a concentration 
that will fit their career needs. I wanted to go into dental hygiene after graduation and 
Prof. Moyer was able to take all of my pre. reqs for that program and mold them into the 
perfect concentration. I love that if we have interests in other subjects how our major 
allows us to focus on that subject instead of having to do just Rec. concentrations 

• Being able to use my forestry classes in my concentration 
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Assessment 2:  A survey of students who have changed out of the REC major to determine 
their reasons for leaving the major. 
 
The purpose of this assessment was to determine the reasons why former REC students left the 
Recreation, Parks, & Tourism Administration major. 
 
All change of major students from 2003/2004 (14) and 2004/2005 (12) were invited to 
participate in this study.  Of the 26 email addresses available, 7 were returned as undeliverable.  
Only 3 students out of the total of 19 submitted responses (16% response rate). 
 
Description of Participants: 
 

 
• All 3 respondents were current Cal Poly students at the time of the study 
• All 3 respondents entered the REC program as incoming Freshman 
• One respondent intended to pursue Special Event Management  
• Two respondents were undecided in terms of REC concentrations/advisor approved 

elective areas 
• All 3 respondents were female 
• All 3 respondents were 22 years old 
• One respondent was a REC major for 4 quarters 
• Twp respondents were REC majors for 7 quarters 
• Two students initially selected the REC program because it sounded fun 
• Two students initially selected the REC program because it sounded interesting 

 
Reason for Leaving the REC program: 
 

• All 3 respondents indicated that they left the REC program because they “They 
discovered another academic interest at Cal Poly.” 
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Assessment 3:  An assessment of 3-year trends in senior projects to review grades and to 
determine if a change in policy during the 05-06 was having any influence on successful 
completion of senior projects. 
 
Grading of senior projects since the summer of 2003 was analyzed to determine percentages and 
frequencies related to students’ passing REC 461.  The statistics included an analysis of 
percentage completed, percentage of RPs, percentage of incompletes, percentage of Ws, 
percentage of WUs, and percentage of Fs (see Table 5).  A policy was implemented during the 
05-06 academic year to discontinue the use of the RP grade on a regular basis.  The following is 
an enumeration of major trends in the data.   
 

• The number of students taking senior project has significantly increased over the few 
years.  Forty-nine students enrolled in REC 461 during the 03-04 academic year 
(exclusive of summer) compared to 63 students in 04-05 and 78 students in 05-06. 

• The average percentage completion rate of REC 461 over the three years is 90%.  One 
hundred percent of the students completed REC 461 in summer 04, spring 05, and 
summer 05.  The lowest completion rate was during the summer of 2003 when 77% of 
the students completed REC 461 

• The RP grade has been the most common reason why students do not complete their 
senior project during the quarter in which they are enrolled.  During 2005-06, the first 
year of the policy change, the number of RPs dropped significantly compared to previous 
years. 

• The grades of I, WU, and W are not apparent factors for why students do not complete 
their senior project.  Only 6% of the students taking REC 461 during the past 3 years 
received a I, WU, or W grade 
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Table 5  
REC 461 Percentage of completed senior projects 
 

Term 
# of 

Students 
# Pass/ 

Completed 
% 

Completed 
# 

RP  
% 
RP 

# 
I % I 

# 
W 

% 
W 

#  
WU 

% 
WU 

# 
F 

%  
F 

Summer 03 13 10 77% 3 23% 1 8% 1 8% 2 15% 2 
15
% 

Fall 03 9 8 89% 2 22% 0 0% 1 
11
% 0 0% 1 

11
% 

Winter 04 13 12 92% 5 38% 0 0% 0 0% 0 0% 1 8% 

Spring 04 27 24 89% 7 26% 0 0% 0 0% 2 7% 1 4% 

Summer 04 10 10 100% 3 30% 0 0% 0 0% 0 0% 0 0% 

Fall 04 17 16 94% 3 18% 0 0% 1 6% 1 6% 0 0% 

Winter 05 19 18 95% 4 21% 0 0% 0 0% 0 0% 0 0% 

Spring 05 27 27 100% 0 0% 0 0% 0 0% 0 0% 0 0% 

Summer 05 5 5 100% 3 60% 0 0% 0 0% 0 0% 0 0% 

Fall 05 19 16 84% 4 21% 0 0% 2 
11
% 2 11% 0 0% 

Winter 06 26 22 85% 1 4% 1 4% 2 8% 2 8% 1 4% 

Spring 06 33 29 88% 1 3% 1 3% 0 0% 2 6% 0 0% 

Total 218 197 90% 36 17% 3 1% 7 3% 11 5% 6 3% 
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Assessment 4:  An advising survey to evaluate faculty advising. 
 
As a component of the REC program’s outcome assessment for the 2005-06 academic year, a 
survey was conducted to assess the academic advising provided by the faculty.  Tenure-track 
faculty assume advising responsibilities as a portion of their assignment.  Full-time lecturers also 
take on advising duties and are given assigned time to provide this essential activity.  During the 
2005-06 academic year, four faculty served as advisors for more than 300 students enrolled in 
the major. 
 
A survey was designed using Zoomerang and posted for students to complete.  The questionnaire 
included 15 statements regarding advising using a 4-point Likert scale from 1 strongly disagree 
to 4 strongly agree.  In addition, the subjects were asked about their REC 110 binder usage and 
NRM office file updates, concentration or advisor approved elective area, gender, and year in 
school.  The web address for the survey was sent to all REC students using the major email list.  
Seventy-five useable questionnaires were completed (25% response rate). 
 
Survey results:  Of the 75 respondents, 81% were female (n=61) and 48% (n=36) reported they 
were in their 4th year of school (see Table 6).  As shown in Table 7, the majority of the students 
identified their concentration/advisor approved elective area as Special Event Management 
(n=26, 38.24%) and Tourism Planning and Management (n=12, 17.65%). 

 
Table 6 
Year in School 
 

Year Frequency % 
First 7 9.33 

Second 8 10.67 
Third 12 16.00 
Fourth 36 48.00 
Fifth 9 12.00 

 
Table 7 
Concentration/Advisor Approved Elective Area 
 
Concentration Frequency % 

Natural Resources Recreation (Outdoor 
REC/Eco/Adventure Tourism) 5 7.35 

Special Event Management 26 38.24 
Sport Management 8 11.76 

Tourism Planning & Management 12 17.65 
Community Services Management  2 2.94 

Minor/ICS 10 14.71 
Undecided 8 11.76 
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Mean scores and frequency/percentage were calculated for each of 15 aspects of academic 
advising (see Table 8).  All scores were between agree and strongly agree.  The highest mean 
scores were for advisor is knowledgeable about major courses (3.74), advisor is available by 
appointment (3.69), and the advisor responds to phone messages in a timely manner (3.67).  The 
lowest mean scores were for advisor is knowledgeable about transfer courses (3.02), advisor 
provides career information (3.03), and advisor provides professional development opportunities 
(3.04). 

 
Table 8 
Academic Advising 
 

    Mean 

“Don’t 
Know” 

Frequency 

“Don’t 
Know” 

% 
Advisor holds posted officer hours  3.64 2 3.00 
Advisor is available by appointment  3.69 4 5.00 
Advisor is knowledgeable about catalog  3.58 3 4.00 
Advisor is approachable  3.59 0 0.00 
Advisor provides career information  3.03 12 16.00 
I support peer advising  3.12 2 3.00 
Advisor is knowledgeable about major courses  3.74 0 0.00 
Advisor is helpful with concentration courses  3.48 9 12.00 
Advisor is knowledgeable about transfer courses  3.02 30 41.00 
Advisor provides professional development opportunities 3.04 7 9.00 
Advisor responds timely to emails  3.60 3 4.00 
Advisor is knowledgeable about graduation requirements 3.57 18 24.00 
Advisor responds timely to phone messages  3.67 42 56.00 
Advisor is knowledgeable about campus resources 3.27 30 41.00 
Advisor is knowledgeable about GE requirements 3.40 7 9.00 
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Assessment 5:  A survey of senior REC students regarding progress and obstacles towards 
degree completion. 
 
The purpose of this assessment was to determine the obstacles that slow REC student progress 
toward graduation as well as the resources or factors that helped students’ progress toward 
graduation. 
 
Spring 2006 REC 460, Senior Project, students were asked to complete an electronic 
questionnaire during the 9th week of the quarter (n= 27).  The survey included 17 questions to 
address the purpose of this assessment. 
 
Description of Participants: 
 
Respondents were asked to report how they entered the major.  Half of the respondents (50%) 
reported entering the major when they were freshman, 43% transferred from another institution, 
and 7% changed into the REC major from another major. 
 

 
Respondents were asked to report their anticipated time to graduation.  Half of the respondents 
(51%, n= 14) reported an anticipated time to graduation of less than five years, almost 30% 
(n=8) estimated their time to graduation at less than six years, and almost 19% (n=5) estimated 
their graduation at less than seven years. 
 
Students were also asked to report their overall satisfaction with the REC program, as well as 
their specific satisfaction with teaching, advising, and faculty.  Respondents indicated they were 
overall very satisfied with their Cal Poly experience, with 100% reporting “satisfactory” and 
“very satisfactory.”  Regarding teaching, advising, and faculty interest in students, respondents 
again reported a high level of satisfaction: 
 

• Faculty teaching:  96% satisfactory and very satisfactory. 
• Faculty advising:  89% satisfactory and very satisfactory. 
• Faculty interest in students:  85% satisfactory and very satisfactory. 

 
Obstacles that students felt slowed their progress toward graduation: 
 

• Class Scheduling and Availability – Mentioned by 75% of respondents 
• Changing Schools/Majors – Mentioned by 12% of respondents 
• Grades/Staying off of AP – 6% 
• Health Issues – 6% 

 
Resources or factors that helped students progress toward graduation: 
 

• REC Faculty – mentioned by 70% of respondents 
o Guidance 
o Enthusiasm 
o Helpful 
o Friendly 
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o Encouraging 
 

• REC Faculty Advisors –  advising mentioned specifically by 41% of respondents 
• REC 110 Course/Binder – mentioned by 18% of respondents 
• Course Substitutions – mentioned by 5% of respondents 
• 1000 Hours of Experience – mentioned by 5% of respondents 
• English 310 -  mentioned by 5% of respondents 

 
Summary of Findings: 
 
Discussion for Assessment #1 
 
Based on the results of the change of major survey, the subjects are satisfied with their decision 
to change majors into Recreation, Parks, and Tourism Administration and nearly 80% of the 
alumni are pursuing a career related to the field.  The subjects feel well supported in the REC 
major and the faculty is helpful with advising and guidance.  The students are having some 
difficulty meeting the change of major requirements.  The requirements to be admitted to the 
REC program are among the highest of the majors in the CAFES.  However, it takes nearly one 
academic year (three quarters) for students to successfully change into the major and the lack of 
class offerings and impacted classes impede progress toward graduation. 
 
The faculty should continue with the high quality of advising provided to change of major 
students and should investigate ways to reduce the number of quarters necessary to change into 
the REC major without compromising the current standards for consideration.  Within the 
university there is a 2-3 quarter target for the time it takes to change majors.  However, many 
students attempt to change into the major as freshmen, so therefore they are waiting less than the 
targeted time frame.  Thus, the program should consider the university option for changing 
majors as a freshman.  This takes into consideration the student’s multi-criteria admissions score. 
 
On most campuses, recreation, parks and tourism is a “discovery” major that students pursue 
after a year or more of enrollment at a university.  The program should keep this in mind as it 
attempts to meet the balance between students who have a sincere passion to change into the 
major and meeting the academic needs of current students within a program with limited 
resources. 
 
Discussion of Assessment #2 
 
It is difficult to make any significant recommendations regarding reasons that students have 
changed out of the REC major based on this survey due to the very small sample size (n=3).  The 
small sample size could be a result of the population no longer having an interest or investment 
in the REC program and very little incentive to participate in the study. 
 
In addition, the REC program tends to have a greater number change of major students seeking 
to enter the REC program than change of major students seeking to exit the REC program.  Yet, 
it was important to complete this study in order to better understand any issues or circumstances 
that might have been responsible in part for students wanting to leave the REC program.  
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However, this study did not indicate any such circumstances.  No responses were offered when 
participants were given the opportunity to list both recommendations for improving the REC 
program at Cal Poly as well as what might have encouraged them to remain a REC major at Cal 
Poly. 
 
Discussion of Assessment #3 
 
Results from this analysis of secondary data associated with completion of REC 461 indicate that 
most students are passing this course.  In 2005-06 the course was changed so that RP was not an 
acceptable grade to be given to students unless there was an extenuating circumstance.  
Reviewing the percentages of RP, I, W, WU, and F’s there appears to be a significant difference 
between the 05-06 year with a change in the RP policy and previous years.  
 
It is recommended that faculty continue to work with students to complete their REC 461 
projects during the quarter in which they are enrolled.  REC 461 is a capstone course that with 
direction and focus, students are able to complete in a timely and effective manner. 
 
Discussion of Assessment #4 
 
Results of the advising survey indicate that the students feel that the quality of academic advising 
provided by the REC faculty is of a high quality.  More than 50% of the advising items were 
above 3.5 on a 4.0 Likert scale.  Areas that may need improvement include provision of career 
information, knowledge of transfer courses, and providing professional development 
opportunities.  Advising training offered to newer faculty should emphasize these areas.  In 
addition, students often maintain an academic advisor regardless of concentration that may or 
may not match up with the expertise of a faculty member.  As permissive by differences in 
students interests and faculty loads, a more concerted effort should be made to place student 
advisees with faculty who can best provide them with professional development and career 
guidance. 
 
The survey will continue on an annual basis while carefully watching for trends in the ratings 
particularly due to the increase in the number of faculty serving as advisors beginning with the 
06-07 academic year. 
 
Discussion of Assessment #5 
 
Based on the assessment of obstacles and progress toward degree completion, the REC program 
should continue to explore options to improve course scheduling and availability for students.  
The REC program should be mindful of attempting to reduce scheduling conflicts with REC 
program courses.  However, the majority of the issues surrounding course scheduling and 
availability are outside of the control of the REC program, due to the limited availability of 
classrooms on campus and due to the fact that the most difficult course for students to register 
for, ENGL 310, is outside of the REC program.  Seventy percent of the students participating in 
this assessment found it either Very Difficult or Difficult to register for ENGL 310. 
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REC faculty should continue to prioritize relationships with students.  It is evident that positive, 
enthusiastic, helpful and encouraging faculty are valued by the students, and recognized as 
factors that have helped students progress toward graduation.  It is interesting to note how many 
students identified REC faculty advising and the REC 110 course, Career Planning in 
Recreation, Parks, and Tourism, as key resources.  REC faculty should maintain their 
commitment to excellent student advising. 
 
Action Plan: 
 

• Continue with the high quality of advising provided to change of major students. 
• Implement the multiple-criteria admission score as an alterative policy for freshmen 

change of major students.  
• Maintain the 05-06 policy regarding RP grades. 
• Continue to emphasize that students complete their REC 461 projects during the quarter 

in which they are enrolled. 
• Continue to conduct an advising survey annually to assess faculty advising. 
• Reassign advisors based on student concentrations as permissive based on faculty 

advising loads. 
• Investigate the feasibility of a peer-advising program to determine if it would be a viable 

component of increasing graduation and retention rates, provide leadership opportunities 
for upper-division students, and provide students with additional perspectives beyond the 
faculty. 

• Utilize results of the First Year Experience sense of community research results to 
determine how REC faculty can continue to prioritize relationships with students.   

• REC faculty should maintain their commitment to excellent student advising. 
• Maintain a minimum faculty to student advising ratio of 1:46 as specified in the 1992 

NRM MOU and seek to reduce the ratio as much as possible. 
• Provide an annual training session to advisors to increase faculty knowledge of career 

advisement and professional development opportunities. 
• Provide faculty training regarding the use of assist.org and courses that transfer from 

other universities to Cal Poly.  Determine the previous universities/colleges of most REC 
transfer students and create a listing of equivalent Cal Poly courses. 

• Discuss with the English Department the possibilities of additional ENGL 310 course 
offerings. 

• Develop a matrix of course offerings by quarter and anticipated levels of student 
enrollment to determine which quarters additional core courses should be offered. 

• Assess the need for new articulation agreements between community colleges and Cal 
Poly for REC core courses. 

• Attempt to schedule similar level classes at various times to avoid overlap. 
• Develop a 5-year outcome assessment plan. 
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Assessment 4:  Evaluation of Faculty Advising 
CAL POLY REC SPRING 2005 ACADEMIC ADVISING SURVEY 

 
 

This survey is designed to evaluate the Academic Advising of the Recreation, Parks, & Tourism 
Administration Program at Cal Poly.  Please respond to the following questions as completely as 

possible.  Your participation in the study is voluntary and your responses will remain 
anonymous.  Thank you. 

 
 

1. Please indicate your level of agreement with each of the following aspects of academic 
advising by circling one number for each statement.  If you do not have knowledge about a 
particular item please circle “DK” for don’t know. 

  Agreement 
 
 
 
 
 
   
  REC Academic Advising 
 
 
 
 
My advisor holds posted office hours 1 2 3 4 DK 
My advisor is available by appointment 1 2 3 4 DK 
My advisor is knowledgeable about my curriculum catalog 1 2 3 4 DK 
My advisor is approachable 1 2 3 4 DK 
My advisor provides career information 1 2 3 4 DK 
I would support a peer advising program 1 2 3 4 DK 
 
My advisor is knowledgeable about REC major courses 1 2 3 4 DK 
My advisor is helpful with my REC concentration courses 1 2 3 4 DK 
My advisor is knowledgeable about transfer courses 1 2 3 4 DK 
My advisor provides professional development 
 information such as conference opportunities 1 2 3 4 DK 
My advisor responds to emails in a timely manner 1 2 3 4 DK 
 
My advisor is knowledgeable about  
 senior graduation evaluation requirements 1 2 3 4 DK 
My advisor responds to phone messages in a timely manner 1 2 3 4 DK 
My advisor is knowledgeable about resources on campus 
 such as study skill workshops 1 2 3 4 DK 
My advisor is knowledgeable about GE requirements 1 2 3 4 DK 
 
2. I maintain and update my REC 110 binder quarterly.   ❒ Yes  ❒ No 
 
3. I update my file in the NRM office before meeting with my advisor. ❒ Yes  ❒ No 
 
4. What is your concentration/advisor approved elective area/minor?     
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5. Are you?  ❒ Female  ❒ Male 
 
6. What is your year in school?    
 
 

Thank you for your time in our efforts to enhance our REC academic advising! 
 

 


